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ABSTRACT

Financial planning 1s the process of managing personal finances to achieve cconomic
stability and long-term financial well-being. This study examined the predictive influence
of financial education and financial socialization on college students' financial planning
skills. This study utihzed a descriptive-correlational research design. The data were
collected through stratified random sampling from 149 first-year students enrolled n
finance and business-related programs in Ozamiz City. The Financial Education, Financial
Socialization. and Financial Planning Skills Questionnaires were used as instruments for
data collection. Mean and Standard Deviation, Pearson Product-Moment Correlation
Coefficient, and Simple Linear Regression Analysis were utilized in data analysis. The
study revealed that students possessed a very high level of financial education, high levels
of financial socialization and financial planning skills. Financial education and students’
financial planning skills postulates a significant positive relationship as well as financial
socialization and financial planning skills. Meanwhile, financial decision-making and
parental financial influence served as the best predictors of financial planning skills. The
findings revealed that structured formal education and informal familial socialization
processes equipped students with essential financial capabilities. It is recommended that
future researchers employ in-depth qualitative methods and longitudinal studies to examine
interpersonal financial socialization and the development of planning skills in early
professional careers.

Keywords: financial decision-making, financial education, financial planning skills,
financial socialization, parental financial socialization
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INTRODUCTION

Background of the Study

Financial education is essential for providing individuals with the knowledge and
skills necessary for effective financial planning (Nivrutti, 2024). Throughout life, from
vouth to retirement, it improves the administration of personal finances, allowing
individuals to make sound decisions, ensure financial security, and mitigate the risk of
financial distress. By fostering economic independence and long-term planning, financial
education empowers individuals to achieve financial security and make responsible
financial choices (Fornero & Prete, 2023). Accordingly, financial education has the
potential to enhance financial literacy, leading to positive behavioral changes among
students. Individuals who received financial education demonstrated improved money
management skills, such as timely bill payments, and experienced lower financial stress
(Chot et al., 2024).

Morcover, financial education has a significant impact on the attitudes of
individuals toward saving, investing, and debt management, ultimately promoting an
environment of financial responsibility (Mabkhot & Talat, 2023). People with higher
financial literacy tend to build emergency savings, invest in long-term assets, and avoid
high-interest debt traps (Lusardi & Mitchell, 2022). In today's fast-paced economic
cnvironment, where financial decisions have long-term  implications, financial
education promotes critical thinking skills for effective risk assessment and opportunities
(Jumady et al., 2024). In academic institutions and workplaces, financial literacy programs

arc integrated to foster financial confidence and crisis resilience to build an adaptable

society when economic challenges occur (Pantja et al., 2023).



Financial education is a global policy priority due to its proven impact on well-
beng (Pham & Le, 2023). Integratng personal finance courses into educational institutions
fosters proactive planning and lifelong habits such as budgeting and investing
(Yoganandham, 2023). School programs ensure early, broad exposure, addressing gaps m
later voluntary education (Sajuyigbe et al., 2024). Teaching financial literacy during the
formative years helps build long-term financial skills, enabling people to make informed
financial choices in adulthood (Menkhoff et al., 2020). This knowledge boosts financial
confidence, reduces anxiety, and helps manage credit or loans while helping avoid scams
(Azman et al,, 2023). Socicties therefore can make smarter financial choices while
supporting economic growth (Susanti & Kemala, 2023). As financial education can
enhance students’ financial proficiency, it may have a limited impact on shaping their
attitudes and behaviors. Instead, other influences, such as informal leaming through social
interactions and personal experiences, have an essential part in developing both financial
understanding and accountable financial habits (Johan, 2021).

Financial socialization refers to the process by which individuals gain and cultivate
financial attitudes, behavior, norms, and values that shape their financial well-being and
long-term stability (Kelley et al., 2021). Research findings highlight that financial
socialization, a representation of an individual's interactions with various social influences,
like parents, friends, educators, and the media, plays a crucial role in shaping young adults’

capability to control and optimize their financial asscts and directly influences financial
behavior and overall financial well-being (Susanti & Kemala, 2023). It plays a crucial role

in helping young adults develop positive financial habits, with parcntal financial



socialization an important factor in shaping their monctary behavior and long-term
financial stability (Sabn et al., 2021).

Studies highlight that family financial socialization plays a crucial role in shaping
financial literacy and responsible financial habits (Kaur & Singh, 2024). Parents’
educational background can further enhance the effectiveness of financial socialization
within the household (Zhang et al., 2020). In New Zealand, workmates or peers shape
financial behavior, with distinct gender differences in how socialization influences
financial literacy and confidence (Ameer & Khan, 2020). In the University of Indonesia,
media plays a vital for enhancing college students' financial capabilities. As they prepare
for adulthood, students must develop the ability to manage their finances effectively, even
with limited resources, to secure future financial stability (Putni & Wijaya, 2020).

Research shows that individuals develop financial awareness through both formal
education and family financial socialization, yet little is understood about how these two
channels interact in shaping financial literacy (Shrestha & Rawat, 2023). While financial
cducation enhances financial literacy, its long-term effects lack empirical evidence,
particularly at universities. Its interplay with financial socialization is vital for designing
effective and lasting student programs (Jin & Chen, 2020). Both structured financial
education and informal family financial practices significantly influence the development
of financial behaviors, such as financial planning (Gudmunson et al., 2016; Khawar et al.,
2021).

Financial planning involves the management of personal finances to attain

economic stability and long-term financial well-being (Khairiyah, 2025). It serves as an

essential function in helping individuals take control of their financial situation, ensuring




that their assets exceed liabilities and paved the way toward financial freedom. Given the
inherent uncertainties of life, such as unexpected expenses, cconomic downturns, or
unforeseen hardships, financial planning acts as a forward-thinking strategy for mitigating
risks and securing a stable future. (Shukri & Mardhiah, 2024). By establishing a structured
financial plan, individuals can make informed decisions, prepare for uncertainties, and
work toward financial security and success (Jumame, 2023). Without proper financial
planning, managing assets and navigating financial risks can be challenging for individuals
and households alike. A well-structured financial plan ensures stability and long-term
security, while its absence prevents these outcomes (Waliszewski & Zigba-Szklarska,
2020).

Financial planning is a vital life decision, yet individuals differ in their awareness
and approach to managing future expenses. While some prioritize careful financial
planning, others pay little attention to their long-term financial responsibilities (Ghaffar et
al., 2024). Emphasizing financial planning carly shapes responsible financial habits.
Integrating it into school curricula, teaching basic money management in families, and
raising awareness help build foundations for financial stability (Apriansah et al., 2022). By
leamning to set financial goals, understand financial products, and recognize the long-term
benefits of financial literacy, students can make informed financial decisions that positively
impact their future (Yuwono et al., 2023). However, during college, students gradually
shift from financial dependence to independence, often encountering various financial
challenges along the way. Many students have limited income, lack emergency savings,
experience delays in parental support, deplete their funds quickly, or face unexpected

financial expenses (Hartono et al.,2022).




A study on financial education’s impact across high school, college, and workplace
scttings reveals it more strongly influences long-term behaviors (¢.g., retirement savings)
than short-term ones. This occurs when poor decisions lead to irreversible consequences
(Wagner & Walstad, 2019). Additionally, a recent meta-analysis of existing research
emphasizes the positive impact of financial education on both financial intellect and
behavior (Kaiser et al., 2022). Surveys assessing financial literacy levels have
demonstrated a connection to the use of financial services, as well as saving and borrowing
behaviors (Klappe & Lusardi, 2020).

While existing research explores financial literacy and spending behaviors, fewer
studies examine how early financial experiences shape students' ability to set goals and
manage resources effectively. The role of financial socialization from parents, peers, and
media in developing long-term financial planning skills also remains unclear.

This study examined young adults' transition to financial independence and the
influence of financial education and financial socialization on molding their behaviors.
While students develop financial skills, they often rely on external support, highlighting
the need for structured education. As financial independence marks adulthood,
undergraduate years are critical for enhanced financial literacy (Gerrans, 2021). Without
financial proficiency, students may underestimate the long-term impacts of their decisions,
leading to adult financial instability (Urban ct al., 2020). Given resource constraints among
college students, cvaluating the effectiveness of existing programs is essential, with a

priority on hands-on leaming for practical money management (Ullah & Yusheng, 2020).

The findings of this study guide educators and policymakers in designing effective




programs that equip young individuals with the necessary skills for sustained financial
stability and financial well-being.

Addressing this gap can help policymakers and educators develop targeted
Interventions that improve students' capacity to make wise financial choices and plan for

their futures.

Theoretical Framework

This study was anchored on two key theoretical perspectives: The Theory of
Planned Behavior (TPB) (Ajzen, 1991) and The Family Financial Socialization Theory
(FFST) (Gudmunson & Danes, 201 1)

The Theory of Planned Behavior (TPB) (Ajzen, 1991) explains how individuals
form intentions and translate them into behaviors, particularly in financial decision-
making. TPB identifies three essential elements influencing behavior: attitude, subjective
norms, and perceived behavioral control. A positive attitude toward financial planning
increases the likelihood of engagement. Subjective norms reflect social pressures that
influence financial behaviors. Perceived behavioral control involves one’s confidence in
managing finances, influenced by knowledge, income, and self-efficacy (Shi et al., 2022).

Several studies support TPB’s relevance in financial contexts. Cucinelli et al.
(2016) found that TPB components significantly influence young professionals' financial

decisions in Italy. Tucker et al. (2020) showed that attitudes and social influences shape
student banking behaviors in Australia. In Indonesia, financial literacy predicts investment

intentions which precedes the importance of perceived behavioral control in financial

decision-making within Chinese entrepreneurship education (Hapsari, 2021; Yuan et al.,



2020). Yeo ct al. (2024) in Malaysia demonstrated that attitudes, social norms, and control
shape young adults’ financial behaviors.

The Family Financial Socialization Theory (FFST) (Gudmunson & Danes, 2011)
explains how individuals develop financial behaviors through direct education (e.g.,
budgeting instruction) and indirect modeling (e.g., observing parents). While peer
influence (social norms) and media exposure (information/narratives) also contribute,
FFST positions the family as the main actor in developing financial behavior and habits.

Empirical studies support FFST’s influence. Parents were the most influential
source of financial behavior among American adolescents (Gudmunson et al., 2016).
Danes et al. (2014) noted that family financial habits persist into adulthood. Zhao et al.
(2020) in China and Rea et al. (2019) in Canada showed that parental education impacts
financial literacy and well-being. Deenanath et al. (2019) emphasized the role of both
intentional and unintentional parental influence. Pak et al. (2024) in South Korea found
that parental modeling affects financial well-being, especially when financial capability
serves as a mediator.

This research utilizes the Theory of Planned Behavior (TPB) (Ajzen, 1991) and
Family Financial Socialization Theory (FFST) (Gudmunson & Danes, 2011) as
complementary frameworks to investigate college students' financial planning skills. TPB
clucidates the cognitive drivers (attitudes, subjective norms, and perceived behavioral
control) that shape financial decision-making. At the same time, FFST examines how
familial socialization and external influences (peers/media) transmit financial norms.

Together, these theories provide a comprchensive framework for analyzing how financial



cducation and socialization experiences enhance students' capacity for effective financial

planning and endunng stability.

Conceptual Framework

Financial planning skills are crucial for achieving financial stability and
independence, particularly among college students transitioning into adulthood. This study
examines how financial education and financial socialization influence college students'
financial planning skills. In this research, the independent variables consist of financial
education, which is measured through financial knowledge, financial attitude, and
Jinancial decision-making; and financial socialization, which is measured through
parental financial influence, peer influence, and social media influence.

Financial education plays a crucial role in shaping college students' ability to
manage their finances effectively. Financial education equips students with the knowledge
needed to understand financial concepts, such as budgeting, saving, and investing, enabling
them to make informed financial decisions (Dao et al., 2024). A positive financial attitude
reinforces responsible financial behaviors by fostering confidence and a proactive
approach toward money management. Strong financial decision-making skills help
students evaluate financial risks and opportunities, allowing them to allocate resources
wisely (Mabkhot & Talat, 2023). Without these foundational skills, students may struggle
to develop effective financial planning habits, which can lead to financial stress and
instability. By integrating financial education into academic curricula, institutions can

empower students to develop lifelong financial management skills that contribute to

financial security and independence. Thercfore, financial education is essential in



preparing young adults for the financial challenges they will encounter in adulthood (Johan
et al., 2021).

Financial education also empowers students to navigate the complexities of
financial markets and make decisions that align with their long-term goals (Noh, 2022). By
teaching students to assess different financial products and understand concepts such as
interest rates, credit scores, and investment strategies, financial education helps them avoid
common pitfalls, such as high-interest debt or nsky investments (Ramirez, 2024).
Furthermore, financially educated students are more likely to engage in proactive financial
planning, such as establishing emergency savings or contributing to retirement funds early.
This proactive mindset helps them build resilience against unexpected financial setbacks
(Bradley, 2021). Financial education fosters a sense of financial responsibility and
independence, enabling students to make choices that reflect their personal values and
financial aspirations. Ultimately, financial education is not just about managing money; it
i1s about empowering students to build a secure and fulfillin g financial future (Notar, 2022).

Financial knowledge is the understanding that pertains to what people are aware of
regarding their personal financial matters, assessed by their familiarity with different
personal finance concepts (Siswanti & Halida, 2020). Individuals must comprehend how
financial systems operate, including interest rates, credit scores, and risk management.
Strong financial knowledge helps individuals make well-informed choices that can help
them avoid financial troubles, such as excessive debt or subpar investment decisions.
(Jumady et al., 2024). Financial knowledge empowers students to navigate financial
challenges confidently and proactively, establishing a foundation for long-term financial

stability. Unfortunately, many young adults lack adequate financial knowledge, which
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often leads to poor money management habits and financial stress. By integrating financial
hiteracy to educational programs, institutions can ensure that students are provided with
the tools necessary to secure their financial futures (Haupt, 2021)

Enhancing college students’ financial knowledge requires a combination of formal
education and real-world application (Brochado & Mendes, 2021). While classroom
mstrucnion provides foundational knowledge, hands-on experiences such as managing
personal budgets, using banking services, and participating in financial simulations can
reinforce learning. The exposure to real-life financial scenarios helps students develop
critical thinking skills and better understand the consequences of their financial choices

(Yakob et al., 2021). Integrating financial programs with technology, such as financial

planning applications and online resources, can enhance accessibility and engagement in
learning. Educational institutions can also partner with financial organizations to provide
workshops and mentoring initiatives that deliver hands-on financial advice. Through
experiential learning, students can build confidence in managing their finances and develop
habits that contribute to long-term financial well-being (Lusardi et al., 2023).

Financial attitude includes the values, emotions, and beliefs people associate with
money, which affect their behaviors and decision-making processes. A constructive
financial attitude promotes actions such as budgeting, saving, and investing, whereas a
negative attitude can lead to reckless spending or neglecting financial planning (Sesini &
Lozza, 2023). Students who possess a healthy financial attitude tend to manage their
finances with discipline and responsibility, viewing money as a resource to be managed
strategically rather than a source of stress or anxicty (Banthia & Dey, 2022). However,

people with a negative financial attitude may find it difficult to make wise financial
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choices, which can create obstacles to ward saving for future goals and controlling
unnecessary expenses (Chujan et al., 2022). Financial attitudes are often shaped by carly
expenences with money, including parental influence and societal norms. Fostering a
positive financial attitude through socialization and education greatly enhances financial
results and decision-making abilities in young adults (Jumady et al, 2024).

Developing a positive financial attitude requires both education and consistent
reinforcement through real-life experiences (Mancone et al, 2024). Programs that enhance
financial literacy and emphasize the psychological aspects of managing money can help
students understand how their mindset influences their financial behaviors. Encouraging
goal setting, delayed gratification, and responsible spending habits can shift negative
financial attitudes toward a more disciplined and proactive approach (Pandey, 2024). The
influence of peers and societal norms significantly shapes how students develop financial
perspectives, underscoring the need to promote financial responsibility across academic
and social environments. Schools and families can support this by fostering open
discussions about money, reducing financial stigma, and encouraging healthy financial
habits from an early age (Merry et al., 2022). Exposure to real-world financial experiences,
such as managing budgets and earning income from part-ime jobs, can also reinforce the
importance of budgeting and saving. By cultivating a strong financial attitude, students can
gain the confidence and discipline to make wise financial choices throughout their lives
(Buitron, 2022).

Financial decision-making entails evaluating financial alternatives and selecting
options that align with personal goals and available resources. Strong financial decision-

making skills are critical for managing everyday expenses, planning for future needs, and
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avoiding financial cnises (Ang, 2024). Students who develop sound decision-making skills
can prioritize essential expenses, set achievable savings goals, and make informed choices
regarding investments or credit (Daming & Widyawati, 2024). The ability to assess risks
and benefits 1s key to financial decision-making, as individuals must consider both short-
term and long-term consequences when making financial choices (Chowdhury et al , 2023).
Effectve financial decision-making is often influenced by the level of financial literacy
and one’s attitude toward money, as both factors shape the way individuals approach
financial challenges. By equipping students with the tools to make responsible financial
decisions, financial education can significantly improve their financial well-being and
overall life outcomes (Shafiee et al., 2024).

Enhancing financial decision-making skills requires both knowledge and practical
expenence in handling money (Sinnaiah et al.,, 2023). Students benefit from real-life
financial exercises, such as budgeting simulations or managing personal allowances, which
help them apply decision-making concepts in a controlled setting. Exposure to diverse
financial situations, including managing unexpected expenses or evaluating loan options,
strengthens their ability to weigh risks and make informed choices (Ranjan, 2025).
Fostering critical thinking in financial matters enables students to differentiate between
needs and wants, preventing impulsive financial decisions. By integrating financial
decision-making lessons into academic curricula and everyday experiences, students can
develop confidence in handling financial responsibilities and planning for long-term
stability (New et al., 2022).

Financial socialization refers to the process by which individuals develop financial

habits, attitudes, and behaviors influenced by external sources such as parents, peers, and
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the media (LeBaron & Kelley, 2021). Parents significantly influence their ¢

financial behaviors by educating them about budgeting, saving, and responsible spending
from a young age. Kids who witness responsible financial habits at home, such as mindful
budgeting and strategic financial planning, tend to adopt similar behaviors in adulthood.
(Kadir et al., 2021). Peer influence also significantly impacts financial socialization, as
students often learn spending habits and financial priorities from their social circles.
Friends who promote responsible money management can encourage good financial
practices, while peer pressure may lead to impulsive spending and financial
mismanagement (Angela & Pamungkas, 2022). Additionally, media exposure, including
financial advice from social media, advertisements, and online influencers, shapes
individuals™ perceptions of money and consumption. The combined influence of these
socialization agents determines how students develop financial habits and approach
decision-making practices (Goyal et al., 2023).

Understanding financial socialization is crucial because it affects long-term
financial behaviors and economic well-being. Individuals who receive positive financial
guidance from parents and mentors tend to exhibit higher financial literacy, stronger saving
habits, and better financial planning skills (Kardash et al., 2023). Those who lack financial
cducation at home may struggle with achieving financial independence and making sound
decisions in adulthood. Educational institutions can contribute to financial socialization by
incorporating financial education into their programs and encouraging discussions on
responsible money management (Tsuroyya & Nuryana, 2021). Financial literacy programs,

mentorship initiatives, and peer-led workshops can help students counteract negative

influences and build strong financial skills.
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financial information from different sources and avoid deceptive trends. (Vijaykumar,
2022). By fostering a well-rounded financial socialization process, young adults can
develop the essential mentality and skills to attain financial stability and autonomy.

Parental financial influence plays a crucial role in influencing their children’s
financial behaviors, mindsets, and decision-making abilities through direct instruction and
modeled practices (Mancone et al., 2024). From an early age, children learn about money
management by watching how their parents manage finances, savings, and expenditures.
Parents who openly discuss financial matters, provide allowances, and encourage saving
help instill responsible financial habits in their children (Chawla et al., 2022). Children
raised in households where financial struggles are common may develop financial anxiety
or poor money management skills if they lack proper guidance. The extent of parental
influence depends on their financial literacy and willingness to involve their children in
financial discussions (Fan et al., 2022). Studies indicate that young individuals who acquire
financial knowledge from their parents tend to demonstrate responsible saving habits and
avoid excessive debt. By promoting open conversations and demonstrating responsible
moncy management, parents can have a lasting impact on their children's financial well-
being. (Kaur & Singh, 2024).

Parental financial influence extends beyond direct teaching, as children also absorb
financial behaviors through daily household interactions and decision-making patterns
(Sinnewe & Nicholson, 2023). Parents who demonstrate prudent financial habits, such as

setting financial goals and wiscly managing expenditures, provide a strong foundation for

their children’s future financial independence (Cabida et al., 2024). If parents display
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unhcalthy financial behaviors, like excessive borrowing or impulsive spending, children
may adopt similar behaviors, leading to financial instability later in life (Novitasari, 2024).
I'he level of financial communication within the family also plays a crucial role, as children
who engage in financial discussions with their parents tend to develop higher financial
confidence and awareness. Additionally, financial socialization within the home can shape
children’s perceptions of wealth, financial responsibility, and long-term planning (Sentosa
& Gosal, 2023). By consistently reinforcing positive financial behaviors and instilling
responsible financial values, parents can help their children develop a strong financial
mindset that will benefit them throughout adulthood (Esparagoza et al., 2024).

Peer Influence. Peers play a significant role in shaping students' financial behaviors,
particularly as they transition to financial independence (Mokdad et al., 2024). Social
interactions with friends can influence spending habits, lifestyle choices, and attitudes
toward saving and debt (Yanto et al., 2021). When in the company of financially
responsible peers who emphasize budgeting and saving, students tend to adopt comparable
habits. Nevertheless, peer pressure may lead to hasty purchases, significant debt
accumulation, and poor financial decisions, particularly when influenced by a consumerist
culture (Vosylis & Klimstra, 2022). The desire to keep up with friends’ spending patterns
may push students to make unwise financial choices, such as unnecessary purchases or
accumulating credit card debt. Peer influence is particularly strong in college settings,
where financial decisions often involve shared experiences like dining out, travel, and
entertainment. Encouraging financial awareness and peer discussions can help students

make informed financial decisions while maintaining social connections (Hashmi et al.,

2021).
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The impact of peer influence on financial behavior is often subtle but powerful, as
students tend to mirror the financial habits of those within their social circles (Alshebami
et al, 2022) Observing peers who successfully manage their finances can motivate
students to adopt responsible money management practices, such as setting spending limits
and prioritizing savings (Mabkhot & Talat, 2023). On the other hand, exposure to friends
who frequently overspend or engage in impulsive purchases may normalize financial
rresponsibility, leading students to ignore the lasting effects of their financial decisions
(Laursen & Faur, 2022). Social comparison, particularly in the age of social media, can
amplify financial pressure, making students feel obligated to match their peers’ spending
habits, even if it exceeds their financial means. Additionally, peer discussions about
financial struggles or successes can serve as a valuable learning opportunity, helping
students gain insights into effective financial strategies (Ahamed et al., 2025). Financial
literacy programs that emphasize peer-led discussions or mentorship can further reinforce
good decision-making and positive financial behaviors. By promoting a culture of financial
accountability among peers, students can cultivate solid financial practices that support
their long-term security. Ultimately, the influence of peers on financial behavior
underscores the importance of surrounding oneself with people who encourage mindful,

responsible financial choices (Chong et al., 2021).

Social Media Influence. Social media has emerged as a significant influence on
financial perceptions and actions, especially among young adults (Suchocka et al., 2022).
The exposure to influencers, advertisements, and financial advice online significantly
impacts students' perceptions of wealth, spending, and saving. Many influencers promote

a lavish lifestyle, encouraging excessive consumption and unrealistic financial
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expectations (Geenen & Verhoeven, 2023). However, social media can also provide access
0 finance-related nformation through personal finance blogs, investment tips, and
budgeting strategies. The challenge lies in distinguishing between credible financial advice
and misleading content designed to drive consumerism (Ausat, 2023). Students who rely
heavily on social media for financial guidance may adopt spending habits based on trends
rather than informed decision-making. Developing media literacy and critical thinking
skills can help students navigate financial information responsibly and make sound
financial choices based on their own needs and goals (Dwivedi & Lewis, 2021).

Social media platforms create both opportunities and challenges for financial
socialization, as they expose students to a wide range of financial behaviors and ideologies
(Chang & Chang, 2023). The constant display of curated lifestyles can lead to unhealthy
financial comparisons, where students feel pressured to match the spending habits of
influencers and peers. This phenomenon, often referred to as the "social media effect," can
result in impulsive spending, debt accumulation, and unrealistic financial expectations
(Pellegrino, 2024). On the other hand, social media serves as a valuable tool for financial
literacy, offering access to expert insights, budgeting techniques, and investment strategics
that students might not encounter in traditional education settings (Heikkila, 2024).
Financial influencers and personal finance communities can provide practical tips on
saving, managing debt, and achieving financial independence, promoting a mindset of
financial accountability. However, the risc in misleading financial advice and get-rich-
quick schemes highlights the importance of verifying information before adopting financial

strategies (Allende et al., 2024). Encouraging digital financial literacy can help students
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strike a balance between leveraging social media for financial growth and avoiding its
potential pitfalls (Loukonen & Lunjova, 2023).

Consequently, financial planning skills served as the dependent variable, with the

crucial components of saving habits, budgeting, spending control, and goal setting.

Financial planning skills are essential abilities that enable college students to

manage their finances effectively, ensuring security and readiness for upcoming financial
obligations (Yoganandham, 2023). It includes setting financial objectives, creating a
budget, saving funds, and making smart spending choices based on available resources.
When learners receive organized financial education, they gain a deeper understanding of
managing income, controlling debt, and investing (Amaravathi & Nandhini, 2025). This
education enables them to make wise financial choices, decreasing the chances of financial
stress and ineffective money management. Thus, financial education plays a key role in
strengthening students’ financial planning abilities, promoting responsible financial
behavior (Sharma, 2024).

The acquisition of strong financial planning skills early in life benefits students
beyond their academic years, preparing them for financial independence and long-term
financial success (Drever et al., 2022). Effective financial planning enables students to
balance academic expenses, personal needs, and future savings without incurring excessive
debt. As they transition into the workforce, these skills enable them to navigate salary
management, investments, and financial risks more efficiently (Sabri, 2021). Proper
financial planning fosters discipline and responsibility, helping students develop a mindset

of long-term financial security rather than short-term gratification. Institutions that

incorporate financial education programs alongside positive social influences create an
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environment where students can build and reinforce sound financial habits. Students who
are equipped with financial planning skills could improve their long-term financial stability
and responsible society (Gerrans, 2021).

Saving Habits. Developing strong saving habits is crucial in achieving long-term
stability and financial security, especially for college students managing limited resources
(Prakoso & Apriliani, 2024). Regular saving allows individuals to build an emergency fund,
helping them prepare for unexpected expenses without financial strain. Students who
practice disciplined saving habits can also accumulate funds for future investments, tuition
fees, or personal goals (Sinnewe & Nicholson, 2023). Establishing the habit of allocating
a portion of one's earnings or allowance fosters discipline and responsibility in managing
finances. The ability to save consistently is influenced by financial education, socialization,
and personal financial goals (Kartawinata et al., 2021). Moreover, adopting automated

saving methods or structured savings plans can encourage students to prioritize financial
security. Saving habits play a significant role in the development of responsible financial
behavior and in minimizing dependence on debt (Bartholomae & Fox, 2021).

Consistent saving helps students build a sense of financial independence and
confidence, as they gain control over their financial future (Pramesthi, 2024). By
developing saving habits carly, students learn to manage their finances in ways that support
long-term goals rather than relying on short-term loans or credit. Saving also cultivates
patience and delayed gratification, which are important traits for managing larger financial
goals, such as purchasing a car, funding higher education, or starting a business (Hashmi

et al., 2021). Having a structured approach to saving encourages students to view their

finances from a long-term perspective, preparing them for bigger financial responsibilitics.
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As students become more financially literate, they arc more prepared o m

decisions regarding when and how to conserve, based on their individual needs and hife

plans (Sinnewe & Nicholson, 2023). By setting clear, achievable savings goals, students
can measure their progress and stay motivated, even when financial challenges arise.
Strong saving habits help students build a secure foundation for their future, mitigate
financial stress, and set them on the path to financial stability (Suh, 2022).

Budgeting skills enable individuals to manage their income effectively by allocating
resources according to financial priorities and needs (Prakoso & Apriliani, 2024). A well-
structured budget helps students track expenses, align their spending habit with their
available funds. The categorization of their expenses into essentials, savings, and
discretionary spending, can help them maintain financial balance and avoid overspending
(Vettriselvan et al., 2025). Through effective budgeting skills, they became more adept in
making concrete financial choices (Levenson & James, 2023). Budgeting also promotes
mindful spending habits through cultivating a proactive approach to financial planning,
thereby improving financial stability (Ang, 2024).

Effective budgeting also encourages students to develop long-term financial
discipline by establishing structured spending habits carly on (Merry et al., 2022). By
regularly reviewing and adjusting their budgets, students can identify unnccessary

expenses and redirect funds toward more essential needs or savings. Utilizing budgeting
tools or financial apps can further enhance their ability to track spending and stay
accountable to their financial goals (Bai, 2023). Budgeting helps students prepare for future

financial responsibilities, such as rent, loan payments, and investment opportunitics. A

well-planned budget also reduces financial stress by providing a clear roadmap for
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efficiently managing resources. Over time, students who consistently practice budgeting
develop stronger financial resilience and adaptability to cconomic changes while
empowering them to achieve financial independence and make informed financial choices
throughout their lives (Supadi & Hamidah, 2025, Dao et al., 2024).

Spending control is a crucial financial skill that helps individuals regulate their
expenses and avoid unnecessary financial strain (Challoumis-Kwvotavtivog XaAlovprig,
2024). It involves making conscious spending decisions by prioritizing needs over wants
and avoiding impulse purchases. Students who practice spending control are less likely to
accumulate unnecessary debt and financial stress (Mohd Padil et al., 2022). Financial
education and social influences play a key role in shaping students' responsible spending
behaviors. Developing self-discipline in spending ensures that financial resources are used
efficiently for better savings and investment opportunities (Rey-Ares et al., 2021). Setting
spending limits and tracking purchases can help students stay within their budget and
prevent overspending while promoting mindful consumption and responsible financial
management (Lone & Bhat, 2022).

Meanwhile, social influences, such as family values, peer behavior, and the media,
can affect spending behavior both positively and negatively, making it essential for
students to cultivate critical thinking skills in financial decision-making (Agyeckum, 2024;
Gianakos et al., 2023). Programs and resources for financial education that teach how to
cvaluate spending priorities can help students make smarter financial choices (Gerstley,
2022). Students who practice spending control also become more mindful of the true value
of money and understand the impact of their financial choices on their long-term goals.

Over time, this leads to greater financial stability and freedom, as students learn to live
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within their means. Effective spending control strategies help students manage their
finances wisely and minimize the risk of debt and financial struggles. (Koskelainen, 2023).

Goal setting is a crucial element of financial planning that helps individuals create
a clear financial roadmap for their future (Ang, 2024). Establishing short- and long-term
financial goals helps students stay focused and motivated in their personal financial
management. Setting clear financial goals provides direction, helping individuals prioritize
savings, investments, and controlled spending. SMART (Specific, Measurable, Achievable,
Relevant,  Time-bound) financial goals improve financial decision-making and
accountability (Aluparambil et al., 2023). When students set financial goals, they tend to
develop habits that align with achieving financial stability. Goal setting also encourages
strategic financial planning, allowing students to allocate resources effectively to reach
their desired financial outcomes (Arshad, 2024). The integration of well-defined financial
goals fosters financial discipline and enhances long-term financial security.

Setting clear and actionable financial goals also encourages students to track their
progress and make necessary adjustments along the way (Amirul, 2024). By regularly
reviewing their goals, students can assess whether they are on track to meet them or if
changes are needed duc to shifts in their financial situation. Financial goal setting helps
students develop a sense of ownership over their finances, making them more accountable
for their spending, saving, and investing choices (Fadzil, 2022). As students see progress
toward their goals, it boosts their confidence and reinforces their commitment to sound
financial planning. Moreover, goal setting provides a sense of purpose, helping students
make conscious choices rather than reactive or impulsive decisions (Asari, 2024). With a

structured approach to goal setting, students can break down complex financial tasks into
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Figure 1. Schematic Diagram of the Study
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Statement of the Problem

This study wimed to mvestigate the predictive influence of financial education and

financial socialization on college students’ financial planning skills. Specifically, it sought

1o address the following rescarch queshons

What 15 the level of college students’ financial education in terms of financial
knowledge, financial attitude, and financial decision-making?

What is the level of college students’ financial socialization in terms of parental
financial influence, peer influence, and social media influence?

What is the level of college students’ financial planning skills in terms of saving
habits, budgeting skills, spending control, and goal setting”

Is there a significant relationship between financial education and financial
planning skills among college students?

[s there a significant relationship between financial socialization and financial
planning skills among college students?

What is/are the best predictor/s of college students’ financial planning skills?

Significance of the Study

The findings of this research can be utilized by educators, policymakers, and

financial institutions to enhance financial education initiatives and socialization strategics.

By recognizing the interplay between structured financial education and financial

socialization, stakcholders can create more impactful programs that prepare students with

the necessary skills for long-term financial stability. This research can serve as a basis for

developing tailored financial literacy interventions that address the distinct financial
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challenges college students face. In essence, the insights gained can contribute to
improving financial decision-making, fostering responsible financial behaviors, and

promoting financial independence among young adults.
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RESEARCH METHODOLOGY

Design

This study employed a quantitative research design, utilizing a descriptive-
correlational approach to analyze the relationship between financial education and
financial socialization and its influence on financial planning skills among college students
in Ozamiz City. A descriptive method is employed to comprehend the scope and features
of financial education, financial socialization, and financial planning skills (Creswell &
Creswell, 2023). Meanwhile, the correlational aspect aims to investigate the relations
between these variables, assessing whether financial education and financial socialization
significantly influence financial planning skills, without manipulating them (Kumatongo

& Muzata, 2021). This design was appropriate as it aimed to investigate the predictive

influence of financial education and financial socialization towards financial planning

skills.

Setting

This study was conducted in Ozamiz City, Misamis Occidental, Philippines, a
context where college students face significant financial planning challenges. Ozamiz City
is an ideal setting due to its documented socioeconomic diversity, characterized by a mix
of middle-income, low-income, and poverty-level households among students,
necessitating nuanced financial approaches in students' financial realities and planning
needs (Quinco et al., 2025). College students in the city also face unique pressures,
including the complex task of balancing academic responsibilities, coursework, part-time

jobs, and personal commitments (Clarin et al., 2025). The presence of diverse educational
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institutions, financial services, and students, supported by various resources (P
assistance, scholarships, part-time work, and financial aid), fosters a vibrant sctung 0
explore how financial education and financial socialization shape financial planning skills

in this unique urban context in the Philippines.

Respondents

The study focused on first-year college students enrolled in finance- or business-
related programs, as their exposure to the variables being studied is likely to be greater,
leading to more credible and informed responses. This focus ensured that the findings are
both reliable and relevant. The research was conducted at higher educational institutions
located in Ozamiz City. A stratified random sampling method was used to ensure a
balanced representation of students across different academic backgrounds within these
related programs. To determine the appropriate sample size, the Raosoft sample size
calculator was used, with a 5% margin of error and a 95% confidence level. A total
population of 242 qualified students and a sample size of 149 respondents (n=149) were
identified. Only students currently enrolled in their first year in any finance- or business-
related courses at HEIs in Ozamiz City who voluntarily agreed to participate were included
in the study. Students who are in the higher year of their finance- or business-related
programs, from non-business or non-finance related programs, and those who choose not

to participate, were omitted to guarantee data trustworthiness and significant responses.

Instruments

The following are the survey questionnaires that were utilized in this study:
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A. Financial Education Questionnaire. Tt is a four-point Likert scale
questionnaire adapted from Mcasuring Financial Literacy (Atkinson & Messy, 2012) and
Financial Awareness of Students Entering Higher Education (Habil & Varga, 2019). It is
composed of three key constructs, namely, 1) financial knowledge, 2) financial attitude,
and 3) financial decision-making. with fifteen indicators in total. (see Appendix A)

In determining the perceived financial education of the students, the subsequent

scale was utilized:

Responses Continuum Interpretation
4 - Strongly Agree 3.25-4.0 Very High
3 - Agree 2.50-3.24 High
2 - Disagree 1.75-2.49 Low
I - Strongly Disagree 1.0-1.74 Very Low

B. Financial Socialization Questionnaire. Tt is a four-point Likert scale
questionnaire adapted from the Parent Financial Socialization Scale (LeBaron et al.,
2022), Social Media's Influence on Students' Spending Behavior (Rodriguez et al.,
2024), and Financial Socialization of First-Year College Students (Shim et al., 2010).
[t is composed of three key constructs, namely, 1) parental financial influence, 2) peer

influence, and 3) social media influence, with fifteen indicators in total. (see Appendix

B)

In determining the perceived financial socialization of the students, the

subsequent scale was utilized:
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Responses Continuum Interpretation
4 - Strongly Agree 3.25-4.0 Very High
3 - Agree 2.50-3.24 High
2 - Disagree 1.75-2.49 Low
I - Strongly Disagree 1.0-1.74 Very Low

C. Financial Planning Skills Questionnaire. 1t is a four-point Likert scale
questionnaire adapted from the Financial Management Behavior Scale (Dew & Xiao, 2011)
and the A Brief Money Management Scale (Ksendzov et al., 2017). It is composed of four
key constructs, namely, 1) saving habits, 2) budgeting skills, 3) spending control, and 4)
goal setting, with twenty indicators in total. (see Appendix C)

In determining the perceived financial planning skill of the students, the

subsequent scale was utilized:

Responses Continuum Interpretation
4 - Strongly Agree 3.25-4.0 Very High
3 - Agree 2.50-3.24 High
2 - Disagree 1.75 - 2.49 Low
I - Strongly Disagree 1.0-1.74 Very Low

Data Gathering Procedure

The data-gathering process commenced with obtaining approval from the
administrators of the respective higher educational institutions, followed by ethical
clearance from the appropriate research ethics committee. Once approval was granted, the
researchers proceeded with the physical distribution of the printed survey forms to the

selected first-year college students from finance and business-related programs who were
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qualified as (he study’s respondents. This approach allows for real-time monitoring,
clanification of questions, and ensures that responses are accurate, credible, and complete.
Before responding, the respondents were informed of the study's objective and asked to
S1gn a consent form affirming voluntary participation and confidentiality. Once the
Questionnaires were completed, the researchers collected and reviewed each form to ensure
data completeness. Only valid responses were included and entered into a spreadsheet,
which facilitated easier data processing and more accurate statistical analysis. The whole
process was structured to uphold the integrity, dependability, and ethical principles of the

research activity.

Ethical Considerations

This research adhered to rigorous ethical standards, ensuring confidentiality,
informed consent, and voluntary participation. Before data collection, ethical approval was
obtained from the relevant research cthics committee. The respondents were informed of
their rights, including the right to withdraw at any time without repercussions. Personal
data were also anonymized to protect the respondents’ privacy, and all collected

information was and were used strictly for academic purposes.

Data Analysis
The researchers employed the following statistical tools in analyzing the data:
Mean and Standard Deviation. These tools were used to determine the level of

college students’ financial education, financial socialization, and their financial planning

skills.

ol
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Pearson Product-Moment Correlation Coefficien!. This tool was used to explore

the significant relationships of financial education and financial socialization towards
financial planning.
Simple Linear Regression Analysis. This tool was used to determine the best

predictors college students' financial planning skills.
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RESULTS AND DISCUSSION

Level of Financial Education among College Students
Table 1 presents the level of financial education of college students in finance and
business-related programs across three constructs: financial knowledge, financial attitude,
and financial decision-making. Financial education is fundamental in providing students
with essential tools for sound financial management, a critical skill as they transition
toward financial independence. The overall outcome shown in Table | was rated very high
(M=338,SD= 0.33). This result indicates a robust level of financial proficicncy among
the respondents. Their enroliment in business and finance programs has likely provided
them with a strong, comprehensive foundation. resulting not only in high levels of
understanding but also in very positive financial mindsets and decision-making capabilities.
Among the constructs, financial attitude received the highest rating which is
interpreted as very high (M = 3.57; SD = 0.49). The finding revealed that students possess
exceptionally positive beliefs and values toward money management. They strongly agree
with the importance of careful spending, maintaining a budget, and finding satisfaction in
saving for the future. This positive attitude is a powerful driver for converting financial
knowledge into consistent, responsible financial behaviors. Across the three elements,
financial attitude yielded the highest mean, indicating that students have a significantly
more positive attitude toward financial matters, despite lower, though still relatively high,
financial decision-making and financial knowledge. This margin asserted the students’
positive disposition toward finance rather than advanced technical knowledge which made
them motivated to enroll in finance or business-related programs during this introductory

stage of their chosen program. Subsequently, financial decision-making was also rated as
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very high (M = 3 35, SD = 0.43). These freshmen students were capable of applying their
knowledge and attitude to make prudent financial choices. They demonstrate behaviors
such as consistently setting money aside, comparing prices before purchases, and
consulting others on significant financial matters, which are crucial for effective financial
planning.

Meanwhile, financial knowledge was rated as high (M = 3.22; SD = 0.40). While
this 15 the lowest of the three constructs, it continues to reflect a strong grasp of essential
financial principles such as risk and return, time value of money, and diversification. The
shghtly lower mean compared to attitude and decision-making suggests that students’
confidence and positive behaviors are exceptionally strong, even as their foundational
knowledge remains at a very good level.

The results of this study are backed by existing literature, which affirms that
financial education is instrumental in shaping individuals' attitudes toward saving,
investing, and debt management (Mabkhot & Talat, 2023). A positive financial attitude
fosters actions such as saving and budgeting, leading people to perceive money as a
strategic resource rather than a source of anxicty. (Banthia & Dey, 2022). Furthermore,
strong financial decision-making skills are critical for managing everyday expenses and
avoiding financial crisis, and are directly influenced by one's level of financial literacy
(Ang, 2024). The attitude and decision-making of students are not just applied theoretically
but are also psychologically and behaviorally prepared for effective financial management.

Thus, college students possess a remarkably robust financial education, with
financial attitude emerging as the strongest construct, followed by financial decision-

making and financial knowledge. This indicates that while students are psychologically
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- . ir technical foundational
and behaviorally prepared for sound financial management, their technica

knowledge, though commendably strong, lags slightly behind their positive dispositions.
The integration of attitudes, knowledge, and decision-making forms the comerstone of
effective financial planning, yet the comparative gap suggests that students' confidence
may outpace their conceptual understanding of essential principles.

These findings have several implications for educational practice and student
development. The results emphasize the need for the College Administration to strengthen
the knowledge component of financial education by integrating foundational literacy
modules into first-year core courses, ensuring that students’ exceptionally positive attitudes
and decision-making skills are supported by equally solid conceptual understanding.
Teachers can embed targeted instructional strategies such as concept-check exercises on
diversification and risk-return trade-offs. The Guidance and Student Affairs Office may
implement peer-assisted learning sessions where students with stronger knowledge support
those who rely primarily on positive attitudes. Finally, students themselves are encouraged
to self-assess their actual financial literacy to avoid overconfidence and proactively seek
supplementary learning resources that deepen their technical understanding without

diminishing their highly favorable financial attitudes.

Table 1. Level of Financial Education

Constructs M SD Interpretation
Financial Knowledge 3.22 0.40 High
Financial Attitude 357 0.49 Very High
Financial Decision-making 3.35 0.43 Very High
Overall Mean 3.38 0.33 Very High

Note: Scale: 3.25-4.0 (Very High); 2.50-3.24 (High); 1.75-2.49 (Low); 1.0-1.74 (Very
Low)
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Level of Financial Socialization among College Students

Table 2 presents the level of financial socialization among college students across
three constructs: parental financial influence, peer influence, and social media influence.
Financial socialization is the process through which individuals acquire financial habats,
atutudes, and behaviors from external influences, playing a significant role n shaping
young adults' financial capabilitics. The overall outcome, as shown in Table 2, was rated
high (M =2.93; SD = 0.36). This indicates that students' financial perspectives and habits
arc significantly shaped by their social environments. The combined influence of family,
peers, and digital media provides a rich. informal Icarning landscape that complements
formal financial education.

Among the constructs, a high level of parental financial influence was found
amongst the students (M = 3.24: SD = 0.46). This finding suggests that parents remain a
foundational agent of financial socialization. Students who recall discussions about money,
observe parental financial behaviors, and are encouraged to save during their formative
years are likely to carry these lessons into adulthood. This aligns with existing studies,
which position the family as the primary source for developing financial norms and
behaviors. Among the three constructs, parental financial influence had a higher mean than
peer influence and social media influence. Early exposure to family financial attitudes and
behaviors plays a foundational role, as financial habits often form during childhood,

suggesting that parental influence could persist throughout students' college years more

strongly than other social sources.
Meanwhile, social media influence was also rated as high (M = 2.80; SD = 0.48).

This reflects the growing impact of digital platforms on students' financial perceptions.
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consuming financial content online, which shapes their spending habits and fina

aspirations. Subsequently, peer influence was rated as high (M = 2.75; SD = 0.58), though

itwas the lowest among the three constructs. While friends do influence financial behaviors,
such as spending habits and financial discussions, this influence is slightly less pronounced
than that of parents or social media. Peer pressure can lead to both responsible financial
practices and impulsive spending, depending on the social circle.

These findings resonate with existing literature, which highlights that financial
socialization is a significant determinant of financial behavior and overall well-being.
(LeBaron & Kelley, 2021). Parents are essential in educating children about budgeting and
saving from a young age (Kadir et al., 2021), while peers and social media significantly
impact spending habits and financial priorities (Angela & Pamungkas, 2022; Goyal et al.,
2023). The high level of financial socialization from multiple agents underscores the
importance of a comprehensive strategy for financial capability, recognizing that financial
education occurs both in and out of the classroom.

Overall, the results confirm that the students experience a notable degree of
financial socialization, with parental financial influence emerging as the most dominant
agent, followed by social media and then peer influence. This indicates that parents remain
the foundational source of financial norms and behaviors, while digital platforms have
become a considerable force in shaping students' financial perceptions and spending habits.
The comparatively lower influence of peers suggests that collaborative financial learning

among friends is an underutilized resource. These findings underscore that financial
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capability 1s shaped not only inside the classroom but also through a substantial ccosystem
of famuly, digital media, and social circles.

These findings have several implications for educational practice and student
development. The results emphasize the need for the College Administration to leverage
parents’ predominant influence by creating family-inclusive financial literacy initiatives,
such as parent-student budgeting workshops or take-home financial planning activities that

encourage intergenerational dialogue about money management. Teachers can integrate

critical media literacy into finance courses. equipping students to evaluate online financial
content, resist consumerist pressures, and identify credible digital resources. The Guidance
and Student Affairs Office may establish peer-led financial coaching or accountability |
groups, transforming peer influence into a constructive force for responsible spending and
saving. Finally, students themselves are encouraged to actively engage their parents in

financial discussions, curate their social media feeds to follow verified financial educators,

and intentionally surround themselves with peers who model prudent financial behavior,
thereby maximizing the considerable socialization resources already available to them.

Table 2. Level of Financial Socialization

Constructs Mean Std. Deviation Interpretation
Parental Influence 3.24 0.46 High
Peer Influence 2.75 0.58 High
Social Media Influence 2.80 0.48 High
Overall Mean 2.93 0.36 High

Note: Scale: 3.25-4.0 (Very High); 2.50-3.24 (High); 1.75-2.49 (Low); 1.0-1.74 (Very
Low)
Level of Financial Planning Skills among College Students

Table 3 presents the level of financial planning skills among college students across

four constructs: saving habits, budgeting skills, spending control, and goal setting.
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Financial planning skills are essential for helping students effectively handle their restricted
resources, providing stability and readiness for upcoming financial obligations. The overall
outcome shown in Table 3 reveals that students exhibit high levels of financial planning
skills (M =3.15,8D = 0.39)_ This is a positive indicator of their ability to navigate financial
challenges during college and lay a foundation for long-term financial independence.

Among the constructs, spending control scored the highest with a very high rating
(M = 3.25; SD = 0.48). Students exercised considerable discipline in managing their
expenses, consciously prioritizing needs over wants and avoiding impulse purchases. This
skill is vital for preventing unnecessary debt and financial strain, especially when managing
a limited budget. Among the four constructs, spending control had the highest mean, with
saving habits following extremely closely, only a tiny margin behind. This small difference
suggests that both are similarly well developed among the respondents. The slightly higher
mean for spending control could be accounted for by the circumstance that students already
have well-established day-to-day spending discipline, even without elaboration of long-
term goals. Students likely view saving and controlling spending as simple, straightforward
habits associated with good financial practices.

Morcover, these two skills require less technical knowledge than goal setting or
budgeting, which helps explain why they scored so similarly and higher than the other
constructs. Correspondingly, saving habits also had a high rating (M = 3.24; SD = 0.56).
Students regularly set aside money for emergencies and long-term goals. The practice of
consistent saving fosters financial discipline and builds a buffer against unexpected

expenses, contributing to greater financial resilience.
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Mecanwhile, goal sctung also had a high ratng (M =3.18, SD = 0.46), suggesting

that students are proactive in defining their financial objectives. By establishing clear,
actionable short-term and long-term goals, they create a financial roadmap that guides their
saving and spending decisions, enhancing their accountability and strategic planning.
Budgeting skills received a high rating (M = 2.97, SD = 0.53), though it was the lowest
among the four constructs. This implies that while students understand the importance of
budgeting, they may find it challenging to consistently create, follow, and adjust a detailed
budget. This gap between intention and execution highlights an area where targeted
educational interventions could be most beneficial.

The findings are consistent with the literature, which states that financial planning
skills are essential for achieving financial stability and independence (Yoganandham,
2023). Effective financial planning allows students to balance academic expenses with
personal needs, reducing the likelihood of financial stress (Sharma, 2024). Through
consistent spending control and saving habits with self-discipline the students could ensure
to have better financial outcomes (Prakoso & Apriliani, 2024).

Thus, the students possess commendable financial planning skills, with spending
control and saving habits emerging as the strongest constructs, followed by goal setting,
and budgeting skills as the lowest. This indicates that students demonstrate considerable
day-to-day financial discipline, yet struggle most with the structured process of creating
and following a detailed budget. These findings underscore that students are behaviorally

prepared for routine financial management but need targeted support in systematic

planning.




41

. : : - . actice & student
TI‘IL\\'C ll“d“lgs ha\?c SC\'L‘I‘:ll ”“phc-‘l“nns fnr L'dul.t“"‘"d' PrJL“LL dlld

development. The results emphasize the need for the College Administration to priortize
budgeting interventions by integrating hands-on budgeting simulations and expense-
tracking projects into first-year finance courses. Teachers can scaffold budgeting skills by
breaking them into manageable steps paired with students' already robust spending control
and saving habits. The Guidance and Student Affairs Office may offer digital budgeting
tool workshops to help students translate strong spending discipline into structured budget
adherence. Finally, students themselves are encouraged to use simple budget templates, set
automatic transfers to link their strong saving habits to budget categories, and establish
regular budget-review routines, thereby converting their notable financial planning
foundation into comprehensive lifelong competence.

Table 3. Level of Financial Planning Skills

Constructs Mean Std. Deviation Interpretation
Saving Habits 3.24 0.56 High
Budgeting Skills 2.97 0.53 High
Spending Control 3.25 0.48 Very High
Goal Setting 3.18 0.46 High
Overall Mean 3.15 0.39 High

Note: Scale: 3.25-4.0 (Very High); 2.50-3.24 (High); 1.75-2.49 (Low); 1.0-1.74 (Very
Low)

Significant Relationship between College Students’ Financial Education and
Financial Planning Skills

Table 4 illustrates the relationships among the dimensions of financial education,
Financial Knowledge, Financial Attitude, and Financial Decision-Making, and the
components of financial planning skills: Saving Habits, Budgeting Skills, Spending

Control, and Goal Setting. The results reveal several significant relationships, indicating
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that certain aspects of financial cducation arc closcly related to students’ capacity to
manage and plan their finances citectively.
Financial Knowledge was found to be significantly related to Saving Habits (r =
0.165, p = 0.044), Budgeting Skills (r = 0.212, p = 0.009), Spending Control (r = 0.167. p
= 0.042), and Goal Setting (r = 0.184, p = 0.025). These results suggest that students with
a stronger grasp of financial concepts tend to engage in more prudent, deliberate financial
behaviors. When students understand how savings accumulate interest, how to budget
based on income, and how to evaluate spending priorities, they are better able to translate
knowledge into action. This finding highlights the cognitive foundation of financial
behavior, suggesting that awareness and understanding of financial principles are essential
precursors to the development of practical financial planning skills. It also implies that the
more informed students are, the more confident and systematic they become in handling
their finances.
Financial attitude was also significantly related to Saving Habits (r = 0.173, p =
0.035) and Budgeting Skills (r = 0.165, p = 0.045). This indicates that students who exhibit
a positive disposition toward managing money which is characterized by valuing savings,
exercising prudence, and maintaining self-control, tend to save regularly and adhere to
budgetary plans. A positive financial attitude reflects not only one's mindset toward money
but also emotional regulation and self-discipline, which serve as motivational drivers for
responsible financial behavior. Students with such attitudes are more likely to prioritize
long-term goals over short-term gratification, reflecting emotional maturity in financial

decision-making. These results underscore the importance of cultivating positive attitudes

toward money in shaping consistent saving and budgeting practices among students.
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- i el s among all
Financial Decision-Making  exhibited  the strongest relationships a B

- e ~ . UI ]
variables, showing significant correlations with Saving Habits (r 0.282, p < .001)

Budgeting Skills (r = 0.178, p = 0.030), Spending Control (r = 0.294, p < .001), and Goal
Setting (r = 0.219, p = 0.007). Students who can evaluate alternatives, consider future
implications, and choose financially sound options tend to demonstrate stronger financial
planning skills. Decision-making skills bridge the gap between knowledge and behavior;
while knowledge informs, decision-making enables action. Students who exhibit strong
decision-making abilities are more adept at creating budgets so that they can sustain,
maintain discipline in spending, and set realistic financial goals. This pattern emphasizes
how financial decision-making serves as a behavioral tool that translates financial literacy
into daily financial actions.

In contrast, Financial Attitude was not significantly related to Spending Control (r
= 0.086, p = 0.300) and Goal Setting (r = 0.089, p = 0.282). While students may hold
positive belicfs about money management, such attitudes alone may not necessarily result
in disciplined spending behavior or the establishment of concrete financial goals. Attitude
reflects intention, but intention does not always guarantee execution, especially when
environmental or social pressures influence spending. The non-significant relationship
suggests that having a favorable view toward saving or budgeting may be insufficient
without corresponding behavioral reinforcement or experiential leamning. Students may
understand the value of spending control and goal setting, but may lack opportunities or
tools to apply these attitudes in real-world contexts.

Financial knowledge and practical skills such as saving and budgeting is

corroborated by a study in Saudi Arabia, which found that university students with higher

il
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financial literacy  demonstrated more responsible  financial management  beha

(Mabkhot & Talat, 2023), Simularly, the connection between a positive financial attitude
and saving habits aligns with findings from India, where students' favorable money beliefs
were a key driver in fostering disciplined savings and budgeting practices (Banthia & Dey,
2022). The strongest correlations in financial decision-making echo research highlighting
its role as the critical bridge between intention and action. Financial literacy influenced
nvestment intentions through the mediating mechanism of decision-making, as per the
Theory of Planned Behavior (Hapsari, 2021). Furthermore, research on young
professionals in Italy confirmed that the TPB components, which underpin decision-
making, significantly shaped their financial choices (Cucinelli et al., 2016). The non-
significant relationship between financial attitude and spending control/goal setting
suggests that positive intentions require more than just a good attitude to translate into
behavior, a nuance often explained by the gap between intention and actual control in the
TPB framework (Ajzen, 1991).

Thus, while financial knowledge and decision-making skills directly strengthen
students’ financial planning abilities, positive financial attitudes must be complemented
with behavioral reinforcement to become effective. The integration of knowledge, attitude,
and decision-making processes forms the cornerstone of holistic financial education,
cnabling students to make structured, responsible, and goal-driven financial choices that
support lifelong financial well-being

The results emphasize the need for the College Administration to strengthen

financial literacy integration across courses by incorporating financial education topics into

general education and life skills subjects. The integration of financial literacy workshops
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m collaboration with local financial institutions could provide students with practical
applications of financial concepts. Teachers can embed C"ch’"'cnlial learning stratcgics,
such as budgeting exercises, saving simulations, and goal-setting projects, to reinforce
financial knowledge and attitudes through practice. The Guidance and Student Affairs
Office may implement financial coaching and mentorship programs that help students
translate positive attitudes into actual financial behavior. Finally, students themselves are
encouraged to engage in peer-led financial advocacy activities or clubs that promote
responsible saving, wise spending, and goal-oriented planning.

Table 4. Significant Relationship between Financial Education and Financial
Planning Skills

ar Savin Budgetin Spending Goal

Variabl g udgeting p

e Habits Skills Control Setting
Financial r 0.165* 0.212%* 0.167* 0.184*
Knowledge p 0.044 0.009 0.042 0.025
Biin il A r 0.173* 0.165* 0.086 0.089
mancial Attitude 0.035 0.045 0.300 0.282
Financial Decision- 0.282%* 0.178* 0.294** 0.219%*
Making P <.001 0.030 <.001 0.007

**Correlation is significant at the 0.01 level (2-tailed)

Significant Relationship between College Students’ Financial Socialization and
Financial Planning Skills

Table 5 illustrates the relationships among the dimensions of financial socialization,
namely Parental Financial Influence, Peer Influence, and Social Media Influence, and the
components of financial planning skills: Saving Habits, Budgeting Skills, Spending
Control, and Goal Setting. The findings indicate that several sources of financial

socialization are significantly associated with students' financial planning bechaviors,
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_ .nersonal factors in shaping
underscoring the important roles of environmental and interpersonal factors P

linancial competence
Parental Financial Influence was significantly related to Saving Habits (r = 0.331,
P < .001), Budgeting Skills (r = 0.286, p < .001), and Goal Setting (r = 0.313.p = 001)
The finding revealed that parents play a vital role in developing students’ financial
behaviors and planning skills. When parents demonstrate responsible financial behaviors
such as creating a household budget, emphasizing savings, or discussing financial
objectives, their children are more likely to adopt these practices. Parental influence affects
how students demonstrate prudent financial behavior. When parents practice consistent
goal setting, this does not only foster basic money management but also long-term financial
planning, as children observe and emulate their parents' financial aspirations and discipline.
This finding reinforces the view that the family remains the primary context for financial
learning and habit formation.

Peer Influence also demonstrated significant relationships with Budgeting Skills (r
=0.294, p <.001), Spending Control (r = 0.179, p = 0.029), and Goal Setting (r = 0.207, p
= 0.01T). These results suggest that peers play an increasingly important role in shaping
students' financial behaviors, particularly during adolescence and young adulthood, when
peer approval and group norms influence decision-making. Students who interact with
financially responsible peers are more likely to adopt positive behaviors such as
maintaining budgets, controlling spending, and setting realistic financial goals. Conversely,
peer pressure can also lead to excessive spending or impulsive purchases; however, in this

context, the positive correlations indicate that supportive peer networks can encourage

responsible money management. These findings highlight the potential of peer-led
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fmancial literacy imuatives, where students learn and reinforce financial discipline throug

shared experiences and social support.

Social Media Influence was significantly related only to Budgeting Skills (r = 0.240,
P = 0.003). suggesting that exposure to financial content online can enhance students’
awareness and understanding of budgeting practices. Many social media platforms feature
financial education content, such as budgeting tips, saving challenges, and investment
advice, which can shape financial behaviors when students engage critically with these
resources. However, since social media influence was not significantly related to Saving
Habits (r = 0.034, p = 0.677), Spending Control (r = 0.146, p = 0.076), or Goal Setting (r
= 0.134, p = 0.104), its overall effect appears limited. While digital platforms can be a
source of financial information. their impact depends on the credibility of the content and
the user’s level of discernment. Social media may inform but not necessarily transform
financial behavior without guidance and contextual understanding.

The non-significant relationships, specifically between Parental Financial Influence
and Spending Control (r=0.130, p=0.113*), Peer Influence and Saving Habits (r = -0.020,
p = 0.811), as well as the non-significant links between Social Media Influence suggest
that certain socialization sources are not uniformly influential across all aspects of financial
behavior. While parents effectively shape saving and budgeting tendencies, they may have
less direct impact on students' real-time spending decisions, which are often influenced by
peers or personal circumstances. Similarly, the lack of a significant correlation between
peer influence and saving habits could indicate that peers tend to influence short-term

financial decisions rather than long-term saving goals. In the same way, the minimal

influence of social media on spending control and goal setting may stem from the
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i ‘ - ial conte .ch may lack the depth
superficial, trend-oriented nature of online financial content, whic ay

needed to foster sustained behavior change.

The distinct patterns of influence from various socialization agents found in this
study are strongly supported by prior research. The crucial role of parental financial
nfluence on saving, budgeting, and goal setting is a comerstone of the Family Financial
Socialization Theory (FFST). Studies in the United States have consistently identified
parents as the most influential source of financial behavior for adolescents, with their
teachings and modeling having lasting effects into adulthood (Gudmunson et al., 2016;
Danes et al., 2014). This is further reinforced by research in China, which showed that
parental education directly impacts their children's financial literacy and long-term
planning capabilities (Zhao et al., 2020). The significant influence of peers on budgeting
and spending control is also documented: In Indonesia, peer interactions significantly
shaped college students' financial literacy and expenditure habits (Yanto et al., 2021).
Conversely, the limited and specific impact of social media influence, which was only
significantly related to budgeting skills, reflects the double-edged nature of digital
platforms. Although they offer accessible tips, their influence is often shallow, as content
rarely leads to lasting behavioral change in areas such as saving or goal setting (Goyal et

al., 2023).
The results highlight that financial socialization through parents, peers, and media
plays a multifaceted role in shaping financial planning skills. Parental guidance establishes

foundational behaviors, peer influence reinforces social norms of financial responsibility,

and social media provides accessible yet variable financial information. Strengthening
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these sociahization channels through coordinated cducational and outrcach efforts can
culuvate financially capable, sclf-reliant, and futurc-oriented students.

These findings carry several implications for financial education and student
development initiatives, The College Administration may engage parents through financial
awareness programs or family-based workshops that reinforce responsible financial
behavior at home. Teachers and student organizations can strengthen peer-based learning
by establishing student-led financial literacy groups or budgeting clubs where students
share experiences and financial strategies. The Guidance and Student Affairs Office may
design social media campaigns that promote credible financial content and counteract
misinformation about spending and saving trends. Lastly, students could be encouraged to
develop critical thinking skills when engaging with financial information online and to
adopt peer accountability systems for responsible budgeting and saving practices.

Table 5. Significant Refatl'unship between Financial Socialization and Financial
Planning Skills

Saving Budgeting Spending  Goal Setting

Variables
Habits Skills Control
Parental Financial r 0.33]1%* 0.286** 0.130 0.315%*
Influence p <.001 <.001 0.113 < .001
Peer Infl 2 -0.020 0.294** 0.179* 0.207*
S P 0.811 <.001 0.029 0.011
Social Media r 0.034 0.240** 0.146 0.134
Influence p 0.677 0.003 0.076 0.104

**Correlation is significant at the 0.01 level (2-tailed)

Regression Analysis on Predictors of Financial Planning Skills

Table 6 presents the regression analysis conducted to determine, across all

constructs of the independent variables, which are the best predictors of the dependent
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variable. It was found that among the constructs of the independent variables. Financial

Decision-Making and Parental Financial Influence significantly predict students’ Financial
Planning Skills The model yielded an r-value of 0.404, indicating a moderate positive
relationship between the combined predictors and the dependent variable. The R* value of
0.163 implies that approximately 16.3% of the variance in Financial Planning Skills can be
explained by the two predictors, while the adjusted R? value of 0.152 indicates that, even
after adjusting for the number of variables in the model, the predictors still explain a
meaningful portion of the variability. The overall regression model was statistically
significant, F(2,146) = 143, p < 001, suggesting that the predictors collectively and
significantly contribute to students' financial planning competencies.

Financial Decision-Making emerged as a significant positive predictor of Financial
Planning Skills (B = 0.219, t = 2,71, p = 0.008). This result highlights that students who
demonstrate sound financial judgment and decision-making abilities tend to plan and
manage their finances more effectively. Decision-making reflects a student’s capacity to
analyze financial options, anticipate consequences, and make rational choices amidst
constraints. Students with stronger decision-making skills are not only more systematic in
managing their day-to-day finances but are also more forward-looking, often setting
achievable goals and adhering to budgets. This process-oriented thinking enables them to
translate financial intentions into sustained behavior. Moreover, decision-making in
financial contexts often requires balancing emotional impulses with logical reasoning;
hence, students who exhibit self-control and cognitive regulation in financial choices are

more inclined to maintain steady saving and spending habits. The finding reinforces

theories of behavioral finance, which assert that rational decision-making minimizes
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impulsive tendencies and fosters financial discipline, thereby improving planning

outcomes,
Similarly, Parental Financial Influence was a significant positive predictor of
Financial Planning Skills (§ = 0.270, t = 3.34, p = 0.001). Students who are guided by
financially responsible parents or who have observed prudent financial behaviors at home
tend to exhibit stronger financial planning skills. Parental influence extends beyond direct
instruction; it €ncompasses modeling, discussion, and reinforcement of financial values
such as delayed gratification, saving for long-term goals, and prioritizing needs over wants.
This result suggests that parental financial influence acts as both a cognitive and emotional
anchor in shaping students' financial identities. Students who witness consistent,
transparent financial behavior from their parents develop a sense of confidence and security
in financial management. Individuals internalize observed behaviors, particularly those
demonstrated by significant role models. Hence, even as students transition into financial
independence, the early lessons and financial norms imparted by parents continue to shape
their decision-making frameworks and long-term planning strategies. The slightly higher
standardized coefficient for Parental Financial Influence relative to Financial Decision-

Making suggests that familial foundations may be a more enduring determinant of financial

competence than individual analytical skills alone.

The regression equation derived from the model [(Financial Planning Skills-
1.743+0.201(Financial Decision-Making)+0.230 (Parental Financial Influence)] indicates
that for every one-unit increase in Financial Decision-Making, Financial Planning Skills
are expected to increase by 0.201 units, while a one-unit increase in Parental Financial

Influence would result in a 0.230-unit increase, assuming all other factors remain constant.
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The positive coctlicients for both predictors reinforce the idea that improvements 10
financial decision-making skills and exposure to constructive parental financial behaviors
are associated with increases in students' ability to orgamze and manage their financial
resources cfficiently. Since both predictors yielded p-values less than 0.05, no non-
significant predictors were identified in the model, further strengthening the reliability of
the findings.

Financial decision-making and parental financial influence are the strongest
predictors of financial planning skills which is supported with the Theory of Planned
Behavior (TPB) which elucidates why financial decision-making is a potent predictor.
According to TPB, an individual's intention to perform a behavior (like financial planning)
1s driven by their attitude, subjective norms, and perceived behavioral control (Ajzen,

1991). Financial decision-making directly operationalizes perceived behavioral control,
representing a student's confidence and capability to execute financial plans.

In Malaysia, perceived behavioral control was demonstrated as a key factor shaping
young adults' financial behaviors (Yeo et al.,, 2024). In China, it was critical within
financial dccision-making contexts (Yuan et al., 2020). Simultancously, the enduring
predictive power of parental financial influence is a central tenet of the Family Financial
Socialization Theory (FFST), which posits that family is the primary agent in developing
financial norms and behaviors (Gudmunson & Danes, 2011). The financial habits learned
from parents persist into adulthood as parental modeling dircctly impacts financial well-
being (Pak et al., 2024). Thercfore, TPB explains the cognitive process of planning

(decision-making), while FFST explains the foundational sources of financial values and

skills (parental influence) that enable effective planning. Their combined predictive power
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n this model provides a robust, multifaceted explanation for the development of s
planning skills in college students.

Thus, Financial Decision-Making and Parental Financial Influence are both
significant predictors of Financial Planning Skills. Both individual cognitive capability and
familial contribute toward fostering financial competence of college students.
Strengthening these domains through coordinated educational initiatives can help develop
financially literate and responsible individuals capable of managing their resources

effectively in both academic and real-world contexts.

Table 6. Regression Analysis on Predictors of Financial Planning Skills

Model R R? Adi;fted F Sig.
1 0.404 0.163 0.152 14.3 <.001
Unstandardized Standardized
Predictors Coefficients Coefficients t Sig.
B SE B
(Constant) 1.743 0.2698 - 6.46 <.001
Financial
Decision- 0.201 0.0743 0.219 2.71 0.008
Making
Parental
Financial 0.230 0.0688 0.270 3.34 0.001
Influence

Dependent Variable: Financial Planning Skills




54

CONCLUSION AND RECOMMENDATIONS

The stud - :
Y concludes thyy college students enrolled in finance and business-related

PrOgrams possess » resilient foundation of financial education, characterized most notably
by very positive financial attitudes that drive their approach to money management.
Regarding financig) socialization, parents remain the primary agents shaping students’
financial norms gng behaviors, although peers and social media also play substantial roles
in inﬂucncing their financia Perspectives and spending habits. In terms of financial

lanni ills, s - :
planning skills, students demonstrate capability as financial planners, particularly excelling

" controlling  their spending, yet they require further support to consistently apply

budgeting principles in a structured manner. Critically, financial decision-making emerges

as a key factor that links financial knowledge and attitudes to practical, real-world financial

behaviors, bridging the gap between awareness and action. Furthermore, family-based

financial modeling exerts a lasting and significant influence on students' ability to plan,
save, and set meaningful financial goals, underscoring the enduring impact of the home

environment. Ultimately, the combination of individual decision-making skills and active

parental guidance is essential for developing well-rounded, sustainable financial planning

competencies that can support students both during and beyond their college years.

In light of the conclusions drawn from the study, the following recommendations are
proposed. The Guidance Office and parents can work collaboratively to encourage stronger
parental involvement through joint workshops or mentoring programs, thereby helping
students learn by observing and internalizing responsible financial behaviors modeled at

home. Teachers and student groups can organize peer-led sessions in which students openly
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share practical Ups and reql-ife CXperiences on budgeting, saving, and goal-sctting,
creating a Supportive Cnvironment that reinforces positive financial habits through
collective learning. The Guidance Office ang educators can provide structured guidance on

HSIng social media responsibly for financial learning, equipping students with the skills to
identify useful, credible financial content While avoiding misleading or consumerist

information that may negatively influence their spending decisions. Teachers can include

simple but Purposeful activities thyg develop financial decision-making skills, such as

analyzing realistic financig] scenarios or creating short-term financial plans, effectively

bridging the 8ap between theoretical knowledge and practical, actionable
stakeholders,

behavior. All

including administrators, educators, parents, and student organizations, may

work together in an integrated manner 10 support students' financial planning skills through

a balanced combination of formal financial education, active family guidance, constructive

peer support, and

responsible use of digital learning resources. Finally, future researchers

may explore qualitative approaches to gain deeper insights into how parental guidance,

peer influence, and social media exposure shape financial behaviors, or conduct

longitudinal studies to track how these factors influence financial planning skills over time

as students transition from college toward full financial independence.
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Appendix A

FINANC]

(Adapted Questionnaire)

Direction: Please ryge your
attitude, and financig] dec
answers. Use the scale below-

| — Strongly Disagree
2- Disagree

3 - Agree

4 - Strongly Agree

AL EDUCATION QUESTIONNAIRE

68

financial education in terms of financial knowledge, financial
ISton-making. Check the column that corresponds to your

‘_———-__‘—-——-_
P Strongl - Strongly
Indicators Disagfei Dlsazg)ree A:;;;e Agree
() \ )

Financial Knowledge

I. I understand the time value of money
2. T am familiar with calculating interests
and principals.

3.1 understand the value of risk and return,

4. Tam aware of the importance of
diversification.

5. I'am familiar with general topics in
finance (e.g. investment, savings).

Financial Attitude

1. T think that carefully considering
purchases is important.

2. I believe it is good to keep close watch on
personal financial affairs.

3.1 think that having a budget is crucial for
managing personal finances.

4.1 find it more satisfying to save for the
long term than spending for short-term
satisfaction.

5. I feel motivated to save money for future
needs or emergencies.

Financial Decision-Making

1. I try not to spend all my money, I set
some aside for the future.

2. I take time to compare prices and options
before making major purchases.

3. I often consult with trusted individuals
before making significant financial
decisions.




69

4 1 consider my financial position before
making a purchase.

5. ’'m always well-informed before | make

[ﬁnancial decisions.
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FINANCIAL 0
| ltsf\);.'{“'lz'"'“f\' QUESTIONNAIRE
Pled Quesllunnu]rﬂ

S ¢ Ploass
pirection: Please e vour ..
mfluence, peer lﬂﬂllcnyc ;iml ‘(:"}"‘l"“"ll Soctahizaton i terms of parental financial

< ’ SOCIal med;. . : s
to your answers. Use the scale below. edia influence. Check the column that correspond

I — Strongly Disagree
2 - Disagree |

3 - Agree
4 - Strongly Agree

”_\ﬁ Strontly
Indicators rongly Disagree | Agree Agrege

Disagree 2) 3)
Parental Finam\_(y_ (4)

| My parents talked with m gpoprme—

while [ was growing up. ’

2. Growing up, [ often made financiga]

decisions based on whay My parents haq
done in similar situationg.

3. My parents would teach me aboyt money

during day-to-day activities, sych as at the
bank, at the store, etc. whijle I was growing

up.
4. While I was growing up, my parents

encouraged me to put a certain Percentage
of my money away for something |ike
savings or donations.

5. While I was growing up, my parents
preferred to save up for most purchases

rather than go into debt.
‘__-_-_-_-_‘—-—-_-___

Peer Influence
1. I talk with my friends about saving and

spending money.
P, My friends influence my decisjons on

what to purchase.
3. I have adopted financial habits that my

peers use.
4.1 feel pressure to spend or save the same

way my friends do.
[ 5. My friends’ opinions affect how | manage

my moncy.
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L
Social Media Influence

T |

—__._.__.—-'__’_______._.———\-——————-4

S —
1 1 am likely to buy products that I see
.-ccommcnded or advertised on social
media.

and products.

_'_—"‘-.-_--_:-.__ a
5 1 believe that social media provides
valuable information on the latest trends
I—

3. [ compare my personal finances with
those shown on social media.

__...-—-'"'"-_-_-'__ - -
% 1 follow financial tips shared by
influencers or pecrs online.

| —— -
5 Social media encourages me to spend on
items | might not otherwise consider.

| items ~
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Appclidlx L

FINANCIAL PLANNING SKILLS QUESTIONNAIRE
(Adapted Questionnaire)

: Pleas s ;
Directios S¢ rate your financial planning skills in terms of saving habits, budgeting

<kills, spending control, and goal setting. Ch
. . e‘ | Dur
answers. Use the scale below: : SR S

| — Strongly Disagree

: 2 — Disagree
3 - Agree
4 — Strongly Agree
[ Strongly Strongly
Indicators Disagree Disagree | Agree | gree
@ | & | "

()

? Saving Habits

I. I regularly set aside money for

’ emergencies.

‘ 2. I regularly save toward a long-term goal
(e.g., car, education).

3. I consistently put money aside for
savings.

4. | set money aside regularly for
unexpected expenses.

5.1 maintain a dedicated savings account.

Budgeting Skills
1. I follow a regular budget plan
(weekly/monthly).
2. I review and evaluate my spending on a
regular basis.
3. I keep written or electronic records of my
monthly/weekly expenses.
4. [ estimate my total income/allowance and
expenses before the month begins.
5. I adjust my budget when my
income/allowance or expenses change.

Spending Control

1. I avoid spending more money than I
have.

2. I make only minimum payments (or less)
on credit.

3. I limit impulse purchases and stick to
plans.




—
———

—

3 | fecl uncasy when | spend more than
h‘_[tlﬁt‘ll.‘d. -
5 | refram from purchases I can't afforg
“Goal Settin ]
"1 1 sct specific short-term financial goals
(C.B monthly savings targets, majmgua )
urchases/expenses).

2 1 set clear. long-term financial goals (e g

ving for tuition). le.g.,

1| monitor my progress toward my

financial goals.

3

4 1ad -
1 adjust my goals if my financial situat;
Al al situation

ider fu
5. I consider future outcomes before makin
financial decisions. g
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Stratified Random Sampling Method

| Higher N Contribution ]
F.ducational ' °R' of Qualified Percentage to the No. of
Institutions lfs"““d"““ Overall Respondents
(HEI's) (Population) Population (n=149)
_ (./Il
| Institution A 126 52.07% 78
— ' :
t—'lnstitudon B 116 47.93% 71
TOTAL 242 100% 149

[,
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INE ;
N\ FORMED CONSENT FORM

Rcst‘ll"'-'h""“ nvestigator:

Names: Jan Alen L. I)um-lﬂ-ilB. losh p
Course: Bachelor of Scienge iy Hux:’nc‘s.
Business and M ‘
gmail/Contact Number- alenlarano g

College: College of

Thesis Title: FINANCIAL EDyc oty AN
,,FLUENCE(NVCOLLEGESTUDFNTs

f PART 1. INFQ
Introduction Good 1 ';f/“ATloNl SHEET
pursuing a Bac ); ¢ are Misamis University undergraduates
& chelor of Science in Business Administration with 2

Acas, and Jusua 8. Ajo
s and Adnumslralmn
dnagemeny

Email.com/0946057 1609

D FINANCIAL SOCIALIZATION: ITS
FINANCIAL PLANNING SKILLS

major in Fi .
asij “Blnyl;:JnatZCIf;L ll\danagfmem. As part of our coursework, we are
"Financial Educa(jg:ma;' y participate in our research study,
College Students® Fi - .F"‘aﬂC!a! Socla_hzatlon: Its Influence on
survey intended for rnancm[ Planning Skills," by resp cfndmg. sl
and finance-relateg TSt year college students enrolled in bus'mess
investigate how Sre d “aurses, The purpose of this study is to
by financial edy l: gy ﬁ"a"c'a'. Plﬂnn[ng ab?litics are impacted
no obligation to cation and financial socialization. You are under
without incurrin co““?”‘fa and you are free to stop at any moment
Fivaiieand gany lees. Every comment will be kept completely
: ndused only for scholarly research. Please read the study's

contents and sign the consent form, of which you will receive a
copy, if you agree to participate.

Purpose

This study aims to investigate the impact of financial
educa_tlon and financial socialization on college students' financial
planning abilities. The study is to enable the creation of focused
programs that encourage responsible financial decision-making,
enhance financial stability, and foster financial independence
among young adults by gaining a knowledge of how formal
financial education and social influences alter students' financial
habits. This study is conducted in order to offer insights that can
assist educators, legislators, and financial institutions in improving

financial literacy activitics.

Type of Research
Intervention

This will be conducted through survey questionnaires. In-
person interviews will be done with people who have limited

internet connection while questionnaires will be distributed online
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using Google

lechnology Participants who are conversant with

llhk:_ Nalifieq sponder
Quahfied o
T Csponden
0 B
College Students Currently en,
related Programs "

s for this study are first year
_ lled in finance-related or business-
p“”"‘"lmtmn 1s | 4t higher educational mstitutions in Ozamiz City

S limited (g those who volunlarlly agree to take part

N the syrye ’ :
Course Y. while Students from non-business or non-finance
rses will be excluded :

Your involye

o Ment is entirely voluntary and will not have

Interaction w.on Your status or circumstances, including your

is enti ' archers. The decision to participate or not
entirely up (o you. Yo

u . o
any questions jf are allowed to choose not to respond
You choose tg participate,

The distribution and r
be done both online th
your undcrslanding

ctricval of survey questionnaires will
rough Google forms and in person. To ensure
Questionngies, L of the Statements in(.!icalcd il? the
; Slalements wil] be translated into the Bisayan

language. In case you have questions, such will be fully addressed.
The respondents will pe given ample time to complete the
SUIvey questionnaires, The researcher will collect your responses

to bc‘ used for the analysis of the data, The information and data
Prov'd,ed by you as a respondent will be utilized for this study along
and will be treated with the utmost confidentiality.

Duration

will last for 15 to 20 minutes,

The gathering of data through the survey questionnaires

Risks and

Discomforts being will b
survey's qu

Yyou, and you can stop participating whenever you'd like.

Risks to the respondents' physical, social, or financial well-
¢ avoided. You can refuse to answer any or all of the
estions if they are too personal or uncomfortable for

Benefits

S

arrange your finances. Your involvement aids in the creation of
improved financial literacy initiatives that can enhance college
students' capacity for wise decision-making, efficient money
management, and financial independence.

You will gain from this study by learning more about how
ocial influences and financial knowledge impact your ability to

Reimbursements

expenditure or expenses, and you will not receive payment for
taking part in this study. A small token of appreciation in the form

As a respondent, you will not incur any financial

of a snack may be provided during the gathering of research data.
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The info

b(.‘ accessibl

m!atlun.
€10 the rese
Will be

angd |cslua11\;t; ﬁu-l t-hc respondents will only
o archer I‘anmpunls' personally identifiable
ﬁlil;g i\bq“ | Inlhrnullmn will be stored in a closed, secure
Cabingy ¢ Urng the ¢
; Study an
the fin —

_ 1l be deleted six months after
dings are Made public

| Th‘e hindingg of this Investigation will be showcased at the
researcher's fing) defense
findings can be dj '

ISSemingye

Should there
researcher through

be any queries as a parent, you can contact the
the following detajs:

Name of the R
Cellphone Nui
E-mail Addres

esearcher: JAN ALEN L. DUMAN-AG
nber/s: 0946-05?-1609

s: alenlarano@gmail.com

STATEMENT BY THE RESEARCHER
(PAGPADAYAG SANAGTUON)

the interview questio
conducted, I do my best,

I promise that the participants will have a chance to ask
questions concerning the study, and that every query will recgw:.z;
thorough response. Additionally, | guarantee that the responden
consent will be free and voluntary and will not be forced.

A copy of this Informed Consent Form will be provided to
be the respondent.

Print Name of the Researcher: JAN ALEN L. DUMAN-AG
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This study, entitled “F

nan
|

cral l-"ducnlmn

4 Jusua S. Ajo aims (g Investigate how Socal faciorg
ond / se students' capacity for linancia) plannmg. T
culltbm of focused Nbatives thay tNcourage
cmal_‘}m‘ enhance their finaney

dl:t'"’"l]"‘c‘gc students presently
nl;ll'\.::ioﬂal Institutions in O,
cduc

amiz City are ingl

snance or non-business courses will poy be incly

{ina cipate will be. T was sclected ag one of the ¢
|
p;ln

int Name of Participant (Ngalan s Partisipante).
:;;:.;ure of Participant (Piym

RTIFICATE OF ¢ ONSENT

. ‘nce
and Financial Socilization: Its In[')h:::]as.
Anming Sk by Jan Alen Duman-ag, Josh P.

he goal of (he study is to ui-‘i'ff‘ ::131:'
young adults to make good fin e
al Stability, ang become financially independent. B(: her
cnrolled 1y business or finance-related majors at the lguﬂ'
uded in the survey, Students from n

: ntto
ded; only those who willingly conse
tudy's responders.

e

i afTect
and financial education

52 Parlisipanle):
pate: IMM/DD/YYYY)
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If Mliterate

If the respondent s illiterate, 5 witn
un/her and wh
il choose hun/_h _
wl"up to attest this undertaking, The responde
gro

I ndent
€ss who is literate will sign. Thc}::!ill:: earch

0 18 withouyt connection with the rescarch'cr ort
nt will affix his thumb print.

Name and Signature of the Witness

Thumb Mark
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CERTIFICATION TO cCoNpucT RESEARCH

e . . . .
o= Misamis Umversnty
t\\ / Ozamiz Cyy, Philippines 7200
— Tel No. +63 88 521 0367 Melefux Ne. +61 58 521 M7

COLLEGE OF BUSINESS AND MANAGEMENT

CIRTIFIED: 150 21001 3015 Tdhucational Orgamizationg Mrmgement Sysiem by DNV
ACCREDIT} '%

CERTIFICATION

This is to certify that that MISTER JAN ALEN L. DUMAN-AG; MISTER JOSH P.
ACAS; and MISTER JUSUA S. AJO are Bonafide studengs of Misamis University College of

Business and Management are currently enrolleg in Bachelor of Science in Business
Administration.

Furthermore, their proposed study  entitled “FINANCIAL EDUCATION AND
FINANCIAL SOCIALIZATION: IT§ INFLUENCE ON COLLEGE STUDENTS
FINANCIAL PLANNING SKILLS”™ hag been approved by the Thesis Committee. They are
likewise granted by the Office of the College of Business and Management to gather data to
substantiate their research paper.

Issued this 4™ day of August 2025 a1 MISAMIS UNIVERSITY, Ozamiz City.

P10, DM, CMMS
hess and Management
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LETTER OF INTENT TO HiG

“BJ\?\ﬂS l‘Nl\'[‘S"\’
Ovamiy Ciy
COULEGE OF BUSINESS AND “MEMENT

LOWELLE C. PACOT, CpaA

Dean, College of Business and Accountancy
La Salle University '

Burgos St Extension, Ozam,z City, Misams Occidenta)

September J, 202%

Dear Sir
Greetings of peace and respect!

We are 4" year Bachelor of Science 1n Business Administration (BSBA) students from Misamis

University, Ozamiz City currently conducting a research st cd * Financial Education
and Financial Socialization: Jts InfTu .

ence on College Studenss Fimancial Planning Skills™ as
a requirement for the completion of our academic program In line with this, we humbly request
your permission to conduct this research study i

study gxploru how young adults transition 1o financial independence,
financial education and socializaton on their financial behaviors. First-year college students in
finance or business-related programs at your institution are key participants for this study Y our

organization has been identified as a valuable source of information and nsights that wall
significantly contribute to the success and relevance of this research

We hope for your favorable consideration of this request Your support and cooperation wail
greatly help in eanching our understanding of the topic and in achieving the objectives of this
academic endeavor. Rest assured that all the information gathered will be treated with the utmost
confidentiality and will solely be used for academic purposes

For further information, you may contact us through this contact number 0946-0571-609 or =
mail alenlarano@gmail com.

‘n'-nkyouvetymwhfotywumcwhndmnm“iehuk&wwdummuw
response. God speed!

Respectfully yours,

J L. DUMAN-AG
Lead Researcher

Approved by

LPACOT, CPA
Husiness and Accountancy

LOWELL
Dean. LSU College

a2

HER EDUCATIONAL INSTITUTIONS (HEIs)




Misamis UNIVERSITY

3 .‘ Oramir City
- COLLEGE OF BUSINESS AND MANAGEMENT @

August 23, 202§

Misamis University College of Busin
HT Feliciano Street 58 and Management

Ozamiz City, 7200 Misamis Occidental
Dear SirMadam:
Greetings of peace and respect!

. . .
We 4% year Bachelor of Science in Business Administration (BSBA) students from Misamis

in shaping their financial behaviors. In line with this, we formally request data on the number of
!‘m- year college students who are enrolled in any business or finance-related programs in your
institution. We also request to acquire the designated classroom and schedule assignments of said
,Mls. Your organization has been identified as a valuable source of information and insights
that will significantly contribute 10 the success and relevance of this research.

Rest assured that all the information gathered will be treated with the utmost confidentiality and
will solely be used for academic purposes. Should there be interviews, or data collection involved,
they will be conducted with your approval and at your most convenient time.

We hope for your favorable consideration of this request. Your support and cooperation will
greatly help in enriching our understanding of the topic and in achieving the objectives of this
academic endeavor.

For further information, you may contact us through this contact number 0946-0571-609 or e-mail:

alenlarano(@gmail.com.

Thank you very much for your time and kind attention. We look forward to your positive response.
God speed!

Respectfully yours,

{Q{(
JAN ALEN L. DUMAN-AG

Lead Researcher

RPIO, DM, CMMS
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SAMPLE QUESTIONAIRE

: financia] oy, |
G:—M.”Mhhu nhm.,rhuh‘l i
“'MMm—u-‘ Uuhnhh::n: o “

3 - Agree
4 - Strongly Agree
.ﬂhh‘
A.l'h-dﬂ'(uﬂn'
i 1 2 3 4
Ilwhthrﬁggfm
—
2.1 am familiar with dng )
ubunn'mmnam_ -
J.Illmnnvlluol'rillm
4.llmlmoflljeimmnfdi“ﬁ . /
_S.Ilmflmili-w'd:m 1 -
ssvings), anfm(o;mm /
B. Financial Attitude
1 1 3 4
N llﬂ:mkdm%llymmm.m /
Z.Ibelieveilialoodbkupch-m personal financi
affairs. - - ~
J.llhinkthalhnvin‘ablmiwidhm' personal
4.lﬁndilmouuﬁsfyin¢nnvehhhul-mmwm" [
short-term satisfaction. - P
s.lhlmnnwmhlmem P
C. Financial Decision-Making 1 2 3 4
I 1 try not to spend all my money, I set some aside for the future | /",
2.luk¢tinu!owmpnepimmdoptimhtfmmkin;mjur 1
3. 1 often consult with trusted individuals before making significant A
financial decisions,
4.1 consider my financial position before making a purchase pa
- -~ —t+———
5. I'm always well-informed before | make financial decisions. i ~




| A. Pareatal Finsncial Inflocnee

) M,mn!ktdwﬂhmelbthywhilelmmin.up

2. Growing up, | often made financia] gecic:
had done in similar situations decisions based on what my

_percentage of my money a for somethin like savi ordonuio;n

| 8. “;hiklwpwingup.mypmu fe
purchases rather than go into debt. prefermed o save up for mam

‘ B. Peer Influence

1.1 talk with my ﬁ'iendllbeuluvimlmlwﬂh;my_

Z.Myﬁimdsinﬂumamyducimehnbpm,

' 3. | have adopted financial habits that my peers use.

—_—

4.1 &e!prmmwspendarnvclheumw:ymy&imdo,

_=_ My friends’ opinions affect how | manage my money.

C. Secial Media Influence

11 am likely to buy products that | see recommended or advertised on

2 1 bebeve that social media provides valuable information on the latest

31 compare my personal finances with those shown on social media.

4 | follow financial tps shared by influencers or peers online.

$ Social meds sncourages me 4o spond un sioms | Might ot otherwise

L

il



[

I'-'m*hmlﬂtwruw‘h

:‘ 2.1 regularly save toward * long-term —

b i 8ol (¢.g.. car, education)

|
i ___—_-—_'_—"——-————q»

!J,IMymmthmw

|

l4.lsﬂmmwylninierv.ul.lyfo.;.-..,q,.,(...,‘l‘,,““““

r x . .__-—____'_—"——-__-———__
S.Imhmndedlr.nuduvinp T

= —_—

™ e

| I.lfdbwanlnhhdauphtw-&lyMtyL
- e --—_.____.__,_________‘__.__;

2,Imn-ﬂenluumyw..‘q..mh‘

ETI keep written or electronic records of my monthly ‘weekly
EXPETISCS o

4_| estimate my total mllh\;;m;_'h__‘r
: expenses before the

jS.lldjlﬂm)‘hldgetwllmm) mdlowmurnm
| change.

C. Speading Control

- \\\\\“\\ \\\\“

i. 1 avoid spending more money than | have.

I2 | make only minimmnpaym(wlen)oucmdh.

\

3 1 limit impulse purchases and stick to plans.

4 | feel uncasy when [ spend more than budgeted.

\

\[\ \

£ 1 refrain from purchases [ can't afford.

\

\

\

D. Goal Setting

1=
-

1

1| set specific short-term financial goals (e.g., monthly savings
targets. major purchases/expenses).

2 | set clear, long-term financial goals (e.g., paying for tuition).

3. | monitor my progress toward my financial goals.

4 | adyust my goals if my financial siluation changes.

“ | consider future outcomes before making financial decisions.
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Jan Alen L. Duman-ag.docx
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pocument Details

Lubrnsnion 1D

£ i 28447 136980299
70 Pages

17,089 Words

submission Date
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pownioad Date
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sppendix L

GRAMM:\RI..Y RESULT

DUMAN-AG CHAP1&2

General metrics

59,629 7,988 461

31 min 57 sec 1hr 1 min

Writing Issues

Plagiarism



Unique Wordsg

Rare Words

Word Length

Sentence Length

L44%,

6.1

17.3

21



DUMAN-AG CHAP 38,4,

General metrics

42,215 5.729

438

Writing Issues

Plagiarism

22 min 54 SeC

44 min 4 sec

92



Unique Words

Rare Words

Word Length

Sentence Length

18%

45%

131

93
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