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ABSTRACT

Speaking anxiety has been recognized as a significant factor affecting students’ oral
communication performance in academic settings. This study investigated the relationship
between speaking anxiety, coping strategies, and oral communication performance among
college students at a state-funded higher education institution in Dumingag, Zamboanga
del Sur, during the 2025-2026 academic year. Employing a descriptive-correlational
research design, the study involved 120 respondents selected through stratified random
sampling. Data were collected using adapted questionnaires and analyzed using Mean,
Standard Deviation, Pearson Product-Moment Correlation, and Regression Analysis.
Findings revealed that students generally experienced high levels of speaking anxiety,
particularly in communication apprehension, oral recitation anxiety, and fear of negative
evaluation. Students were found to employ coping strategies overall at an effective level,
with positive thinking rated highly effective, while preparation strategies, relaxation
techniques, and avoidance/withdrawal were also effective. Students have good oral
communication performance in fluency, coherence, pronunciation, grammar, vocabulary,
and confidence. No significant relationship was found between speaking anxiety and oral
communication performance. Among coping strategies, avoidance/withdrawal
demonstrated a significant negative relationship with oral communication performance. It
emerged as a significant negative predictor, indicating that students who relied on
avoidance behaviors performed lower in speaking tasks. The study recommends
implementing targeted workshops, scaffolded speaking activities, structured guidance on

coping strategies, and supportive classroom environments to enhance students’ oral
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communication skills, reduce maladaptive coping behaviors, and build confidence in
speaking.

Keywords: avoidance, coherence, coping strategies, oral communication, speaking
anxiety
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Chapter 1

INTRODUCTION

Rationale of the Study

In the current educational environment, a student’s success is not only
measured by written examinations but also by the ability to communicate ideas effectively.
Oral communication has become an essential skill for both academic engagement and
future career readiness. Yet many students struggle to perform well in oral tasks due to
emotional and psychological barriers. Among these, speaking anxiety remains one of the
most persistent challenges, often limiting students’ willingness and confidence to use the
language in front of others. Research has shown that this anxiety can stem from several
sources, such as communication apprehension, fear of being judged negatively, or worry
about test situations (Damayanti et al., 2017). When left unaddressed, these factors
manifest as avoidance behaviors, nervousness, and hesitation, eventually hindering
students’ oral performance (Hakim et al., 2022).

Speaking anxiety remains a significant factor affecting oral language learners in
recent studies, especially in the wake of remote and hybrid instruction modalities. Yu
(2024) provided a systematic review of journal studies, which found that foreign language
anxiety (FLA) is consistently linked to problems with speaking performance, particularly
fluency and willingness to communicate, and that methodological advances (e.g., more
careful delineation of anxiety subcomponents) have allowed more precise measurement of
speaking-specific anxiety (Yu, 2024). Han et al. (2022) similarly found that foreign
language classroom anxiety (FLCA) negatively impacts academic success in higher

education, and that students with higher anxiety report avoidance of oral tasks, reduced
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participation, and poorer speaking outcomes. Additionally, Flores (2024) conducted
descriptive-correlational work in the Philippines among college students, showing that
speaking anxiety correlates moderately with lower self-reported speaking performance;
students reported that anxiety impaired lexical access, fluency, and interactional
responsiveness.

Scholars have consistently observed that anxiety has a negative influence on oral
communication performance, with high levels of fear and nervousness often linked to
weaker speaking outcomes (Hasibuan & Irzawati, 2020). However, studies also highlight
that learners are not completely powerless against these challenges. By adopting coping
strategies, such as preparation, positive self-talk, relaxation techniques, or seeking peer
support, students can lessen the impact of anxiety on their learning. Effective use of these
strategies not only reduces feelings of uneasiness but also builds confidence and
encourages greater participation in oral tasks (Nurahman et al., 2023; Quvanch et al.,
2024). Teachers likewise play an important role, as supportive classroom practices and
positive reinforcement have been shown to create safer environments where students are
more motivated to speak (Rafieyan & Yamanashi, 2016; Flores et al., 2024).

Coping with speaking anxiety remains a crucial aspect of developing
communicative competence among language learners. Studies reveal that students adopt
various strategies such as preparation, positive self-talk, and relaxation techniques to
manage their anxiety before and during oral communication tasks. Tee et al. (2020)
emphasized that university students commonly use self-coping mechanisms such as
rehearsal, visualization, and mindfulness to regulate nervousness during public speaking.
Similarly, Pabro-Maquidato (2021) found that learners rely on self-initiated strategies, such

as self-encouragement and practice, to reduce fear and build confidence in speaking
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English. Saputra (2018) likewise noted that students who engage in continuous preparation
and self-regulation demonstrate better control over their emotions and exhibit improved
speaking performance. These findings underscore the importance of developing internal
coping mechanisms that empower learners to confront anxiety proactively.

Beyond individual efforts, recent studies highlight the role of contextual and
interpersonal coping strategies in alleviating speaking anxiety. Nurahman et al. (2023)
discovered that students often depend on peer support and teacher reassurance to create a
less threatening environment for oral communication. Flores et al. (2024) also reported that
collaborative learning activities and teacher empathy significantly reduce anxiety by
fostering a sense of belonging and emotional security. In a related study, Quvanch et al.
(2024) found that coping strategies vary by cultural background and classroom dynamics,
with students who receive consistent feedback and encouragement more likely to overcome
fear and actively participate in oral communication tasks. Collectively, these studies
suggest that both self-regulated and socially mediated coping mechanisms play vital roles
in mitigating speaking anxiety and enhancing oral communication performance.

Oral communication performance, as recent work indicates, remains a multi-
dimensional outcome affected by linguistic, fluency, and interactional features, and is
measured via both subjective (rater-based) and objective (temporal, fluency) indicators.
For example, Pordevi¢ (2025) conducted a study in EAP (English for Academic Purposes)
speaking using mobile-assisted language learning (MALL), evaluating rubrics for speaking
tasks and finding that rubric dimension scores (fluency, pronunciation, interaction)
correlate well with objective features such as speech length and pause frequency; this
supports the validity and reliability of combining measures in oral performance assessment.

Also, students who report lower speaking anxiety obtain higher scores on the speaking
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performance subscales of pronunciation, fluency, and organization (Flores, 2024).
Similarly, Su (2021) highlighted that learners’ oral performance is strongly influenced by
their confidence and strategy use, underscoring the interconnected roles of self-perception
and communicative competence in achieving effective oral communication.

Moreover, recent studies emphasize the importance of reliability and interrater
agreement in oral assessments. When rubrics are well-defined and raters are trained,
interrater reliability (via intraclass correlation) in speaking tasks under MALL is acceptable
to good, even when recordings are made on students’ smartphones in remote mode
(Pordevic, 2025). Also, in investigating stress, anxiety, and coping strategies among higher
education students in extreme contexts, measures of speaking competence (interaction,
fluency, etc.) show that performance metrics degrade under stress unless mitigated by
coping or prior preparation (Simionescu et al., 2024).

Although numerous studies have explored speaking anxiety and coping strategies
separately, there remains a paucity of research examining their combined relationship with
oral communication performance among college students. Previous findings have
consistently emphasized the detrimental effects of speaking anxiety on learners’ fluency,
confidence, and linguistic output (Han et al., 2022; Yu, 2024; Flores, 2024). However,
coping strategies have often been treated as peripheral factors or generalized psychological
responses rather than as key variables that influence communicative competence in
language-learning contexts. Furthermore, most existing studies have been conducted in
Western or non-Southeast Asian settings, resulting in a limited understanding of how
cultural and educational factors shape students’ anxiety experiences and coping behaviors

in the Philippine context. This gap highlights the need for a localized investigation that
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systematically examines the interrelationship between speaking anxiety, coping strategies,
and oral communication performance among Filipino college students.

This study is significant because it contributes both to theory and practice in the
field of language education. From a theoretical perspective, it addresses a crucial research
gap by examining speaking anxiety and coping strategies in relation to college students'
oral communication performance. While prior studies have independently explored the
effects of speaking anxiety and coping strategies on language learning, few have examined
how these two factors are related and how their interaction influences students’ oral
communication performance. This study addresses that gap by integrating these affective
and strategic variables within a single framework, thereby extending the understanding of
how emotional and behavioral factors shape learners’ oral proficiency. It contributes to the
body of knowledge in second language acquisition and applied linguistics by offering a
more holistic perspective on the role of both anxiety management and coping behavior in
achieving effective oral communication outcomes.

On the practical side, the study provides valuable insights for educators, language
practitioners, and curriculum developers. The findings can guide teachers in designing
interventions that not only reduce students’ speaking anxiety but also strengthen their
repertoire of coping strategies, thereby improving their oral communication performance.
For institutions, the results can inform policies for providing targeted support services, such
as speaking workshops, counseling, or peer mentoring programs, that directly address
anxiety and promote adaptive coping mechanisms. Students themselves stand to benefit,
as the study emphasizes empowering learners with strategies to manage stress and improve
confidence in oral communication tasks. Ultimately, this research underscores the

importance of equipping learners not only with linguistic knowledge but also with
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psychological tools for resilience and success in academic and professional communication

contexts.

Theoretical Framework

This study was anchored on the Affective Filter Hypothesis by Stephen Krashen
(1982), the Transactional Model of Stress and Coping by Richard Lazarus and Susan
Folkman (1984), and the Communicative Competence Theory by Dell Hymes (1972).

Krashen’s Affective Filter Hypothesis (1982) emphasizes the role of emotional
variables, such as motivation, self-confidence, and anxiety, in second-language acquisition.
According to Krashen, when learners experience high anxiety, low self-confidence, or poor
motivation, their affective filter rises, which prevents language input from being effectively
processed. Conversely, when the affective filter is low, learners are more open to receiving
and internalizing language input. In the context of this study, speaking anxiety can be
viewed as a factor that raises the affective filter, reducing students’ opportunities to perform
effectively in oral communication. By recognizing this theory, the study acknowledges that
emotional states, particularly anxiety, are central in shaping students’ oral communication
performance.

In this study, Krashen’s theory was applied by examining speaking anxiety as a
psychological barrier that raises students’ affective filters, thereby limiting their ability to
absorb, process, and produce language effectively. By identifying anxiety levels among
learners, the study aims to reveal how emotional factors hinder oral communication
performance and to determine whether coping strategies can lower the affective filter to

foster better communicative outcomes. In this sense, the theory directly informs the
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conceptualization of speaking anxiety as not merely an emotional state but a gatekeeper of
language-learning success.

Several studies have utilized Krashen’s Affective Filter Hypothesis to explain the
role of anxiety and affect in language learning. For instance, Horwitz, Horwitz, and Cope
(1986) highlighted how foreign language anxiety interferes with performance in oral
communication tasks, while MaclIntyre and Gardner (1991) demonstrated that learners with
higher anxiety process language input less efficiently. More recent research by Liu and
Jackson (2008) applied the theory to Chinese EFL learners, showing that anxiety
significantly restricted students’ willingness to communicate in English. These findings
support the application of Krashen’s framework in the current study to account for the
negative effects of speaking anxiety on oral performance.

The Transactional Model of Stress and Coping by Lazarus and Folkman (1984)
provides another theoretical lens, focusing on how individuals respond to stressful
situations. This model posits that coping is a process involving cognitive appraisal of
stressors and the adoption of strategies to manage them, whether through problem-focused
or emotion-focused approaches. Within the present study, speaking anxiety is considered a
stressor in academic settings, while coping strategies serve as mechanisms that students
employ to regulate their emotional responses. The theory highlights the importance of
coping behaviors such as preparation, positive thinking, relaxation, and peer support, which
can mitigate the negative effects of speaking anxiety and improve learners’ communicative
performance.

In this study, the model is applied by treating speaking anxiety as an academic
stressor that students appraise and respond to through various coping strategies. The

framework helps explain why some learners manage their anxiety effectively—through
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preparation, positive reframing, or seeking social support—while others struggle, leading
to poorer oral communication performance. By adopting this model, the study positions
coping strategies as mediators that can potentially reduce the harmful impact of speaking
anxiety and improve learning outcomes.

Past studies have applied the Transactional Model in academic and language-
learning contexts. Park and Adler (2003) demonstrated that students’ coping responses to
academic stress strongly predicted psychological well-being and academic performance.
Similarly, Dewaele (2013) found that multilingual learners’ coping strategies influenced
how they managed foreign language anxiety during communication. More recently, Oxford
(2016) emphasized that effective coping mechanisms, particularly emotion-focused
strategies, were essential in regulating language learners’ affective states. These studies
provide evidence that Lazarus and Folkman’s model is well-suited to analyzing coping
strategies in relation to speaking anxiety.

Finally, the Communicative Competence Theory by Hymes (1972) underpins the
concept of oral communication performance. Hymes proposed that language proficiency is
not limited to grammatical accuracy but also includes sociolinguistic, discourse, and
strategic competencies that allow effective communication in real-life contexts. This study
draws on the theory to emphasize that oral communication performance is a
multidimensional construct influenced by linguistic knowledge and psychological and
social factors, such as anxiety and coping strategies. By integrating this perspective, the
study situates oral performance within a broader communicative framework that accounts
for both affective barriers and adaptive responses.

In this study, the theory is applied by broadening the understanding of oral

communication performance beyond grammar and vocabulary, emphasizing the integration
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of linguistic, sociolinguistic, discourse, and strategic competencies. Speaking anxiety is
conceptualized as an obstacle that undermines communicative competence. At the same
time, coping strategies are positioned as facilitators that can help students maintain fluency,
coherence, and confidence in actual communicative tasks. Thus, Hymes’ framework guides
the study in assessing oral performance as a holistic construct influenced by both affective
and strategic factors.

This theory has been widely applied in second language acquisition and
communication studies. Canale and Swain (1980) expanded on Hymes’ framework by
integrating strategic competence, a construct that has since been used to assess oral
proficiency in language testing. Bachman (1990) employed communicative competence as
a foundation for measuring language ability in real-world contexts. More recently,
Savignon (2002) and Celce-Murcia (2007) demonstrated the relevance of communicative
competence in classroom-based speaking tasks, showing that learners’ performance
depends not only on language knowledge but also on their ability to manage anxiety and
employ strategies. These applications strengthen the rationale for using Hymes’ theory in
the present study.

Taken together, these theories provide a foundation for understanding how speaking
anxiety (Krashen, 1982) and coping strategies (Lazarus & Folkman, 1984) shape college
students' oral communication performance (Hymes, 1972). They collectively underscore
the importance of addressing emotional barriers and promoting adaptive coping behaviors

to enhance communicative competence in educational contexts.
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Conceptual Framework

This study examined speaking anxiety and coping strategies as independent
variables, with oral communication performance as the dependent variable.

Speaking Anxiety. Speaking anxiety is a psychological barrier that restricts
students’ ability to communicate effectively in academic contexts. According to
Damayanti and Listyani (2020) and Sari (2017), learners often experience nervousness,
apprehension, and fear of negative evaluation during oral tasks, limiting their willingness
to participate. Similarly, Zuhri & Sakkir (2022) and Al Hakim (2024) noted that
unmanaged anxiety leads to avoidance behaviors and hesitancy, resulting in weaker oral
performance. Hasibuan & Irzawati (2020) further emphasized that high levels of speaking
anxiety are directly linked to lower communicative outcomes. In this study, it is
conceptualized as a negative psychological influence that hinders students’ oral
communication performance.

Communication Apprehension. Communication apprehension refers to the general
fear or discomfort experienced when engaging in real or anticipated communicative
situations, particularly in a second language. It is often manifested through avoidance of
speaking tasks, reluctance to participate in class discussions, or physiological symptoms
such as trembling and stuttering. Akkakoson (2016) found that communication
apprehension significantly reduces students’ participation in conversation classes, while
Sari (2017) identified it as one of the most prevalent sources of speaking anxiety among
language learners. Similarly, Damayanti and Listyani (2020) found that apprehension
stemming from limited vocabulary and low self-confidence restricts learners’ willingness

to communicate, thereby impeding oral fluency and expression.
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Oral Recitation Anxiety. Oral recitation anxiety pertains to the stress or nervousness
that emerges during classroom speaking tasks, particularly when learners are asked to
speak spontaneously or respond orally in front of peers and instructors. This form of
anxiety often results in hesitations, disrupted speech flow, and incomplete responses, even
when the learner possesses adequate preparation or knowledge. Sinaga et al. (2020) noted
that recitation anxiety commonly stems from the fear of making mistakes in public
speaking contexts, while Hasibuan & Irzawati (2020) reported that evaluative pressure
during oral activities diminishes students’ performance and confidence. Zuhri & Sakkir
(2022) further emphasized that anxiety during oral recitation leads to avoidance tendencies,
stammering, and reduced classroom participation, ultimately lowering oral communication
performance.

Fear of Negative Evaluation. Fear of Negative Evaluation (FNE) refers to an
individual’s apprehension about being judged or criticized by others, including teachers
and classmates. It is one of the most significant components of speaking anxiety as it
directly influences learners’ willingness to take linguistic risks, such as using unfamiliar
vocabulary or complex grammatical structures. Damayanti and Listyani (2020) found that
learners who fear negative feedback tend to withhold speech and minimize participation.
Similarly, Sinaga et al. (2020) explained that FNE encourages risk-avoidant
communication behavior, limiting the frequency and quality of oral output. Al Hakim
(2024) affirmed that this construct is strongly associated with linguistic hesitation and
diminished self-assurance, resulting in suboptimal oral communication performance.

Coping Strategies. Coping strategies represent the methods students employ to
regulate the stress caused by speaking anxiety. Research indicates that preparation, positive

self-talk, relaxation techniques, and peer support are among the most common approaches
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(Nurahman et al., 2023; Quvanch et al., 2024). Pabro-Maquidato (2021) highlighted that
coping helps reduce distress, while Rafieyan and Yamanashi (2016) showed that
supportive classroom practices enhance students’ ability to manage their anxiety. Flores et
al. (2024) also stressed that when students adopt adaptive coping strategies, their
participation and confidence in oral communication tasks significantly improve. In this
study, coping strategies are treated as adaptive mechanisms that may counterbalance the
negative effects of speaking anxiety and contribute positively to oral communication
performance.

Preparation Strategies. Students often turn to preparation strategies such as
rehearsing a speech, organizing ideas in advance, or anticipating possible questions. These
practices have been shown in recent studies to help reduce anxiety before speaking tasks.
For example, Martiningsih et al. (2024) found that most learners use relaxation and
preparation strategies to overcome speaking anxiety. Similarly, Quvanch et al. (2024)
found that preparation strategies were among the most common approaches to regulate
stress caused by speaking anxiety. Additionally, Pabro-Maquidato (2021) highlighted that
coping helps reduce distress, while Rafieyan and Yamanashi (2016) showed that
supportive classroom practices enhance students’ ability to manage their anxiety.

Positive Thinking and Relaxation Techniques. Combining positive thinking with
relaxation techniques—for example, encouraging self-talk (“I can do this”), deep
breathing, or pausing to calm down—serves to counter negative emotional responses and
increase confidence. Martiningsih et al. (2024) found that most learners use relaxation and
preparation strategies to overcome speaking anxiety. Similarly, Quvanch et al. (2024)
found that preparation strategies were among the most common approaches to regulate

stress caused by speaking anxiety. Additionally, Pabro-Maquidato (2021) highlighted that
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coping helps reduce distress, while Rafieyan and Yamanashi (2016) showed that
supportive classroom practices enhance students’ ability to manage their anxiety.

Avoidance or Withdrawal Strategies. Avoidance or withdrawal strategies—such as
refusing to volunteer, staying silent in class, or intentionally reducing speaking time—are
considered maladaptive. Research links these strategies to sustained anxiety and poorer
communicative outcomes. Suratin (2025) observed that Thai learners employ various
techniques to reduce speaking anxiety, including avoidance strategies. Kondo and Yang
(2004) identified avoidance as a coping strategy for speaking anxiety. Similarly, Hofmann
(2018) discussed how avoidance is typically considered a maladaptive behavioral response
to excessive fear and anxiety, leading to the maintenance of anxiety disorders.

Oral Communication Performance. Oral communication performance refers to
the ability to articulate ideas clearly, confidently, and effectively in English. Prior studies
have consistently shown that anxiety and coping strategies jointly shape this performance.
Tsai (2018) and Lira et al. (2021) demonstrated that interventions that combine coping
techniques with communication training enhance learners’ competence while reducing
stress. Said and Weda (2018) similarly identified language anxiety as a major hindrance to
oral competence, while Su (2021) observed that strategies such as rehearsal and feedback
foster fluency and self-confidence. Building on these insights, this study regards oral
communication performance as an outcome shaped by both the psychological constraint of
speaking anxiety and the adaptive supports provided by coping strategies.

Fluency and Coherence. Fluency and coherence refer to the smoothness and logical
flow of speech, which allow learners to express their ideas clearly and understandably.
Research indicates that structured speaking practice, such as timed repetition and organized

speech planning, can enhance both fluency and coherence in learners’ oral performance.
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Martiningsih et al. (2024) emphasized that pre-speaking preparation and rehearsals
improve fluency and help students maintain logical flow during oral tasks. Suratin (2025)
highlighted that interventions combining planning and practice significantly reduce
hesitation and promote coherent speech. Similarly, Kondo and Yang (2004) found that
systematic rehearsal and structured speaking exercises are effective strategies for
improving fluency and the organization of ideas in language learners.

Pronunciation and Clarity. Accurate articulation of phonemes, stress patterns, and
intonation is essential to ensure that speech is intelligible to listeners. Research underscores
the significance of these elements in effective communication. A study by Sosas (2021)
found that students’ challenges in mastering phonological rules and various sounds,
including stress, intonation, and pitch, contributed to low speaking competency. Similarly,
Leong & Ahmad (2017) emphasized that learners' lack of awareness of phonological rules
and sounds can impede accurate English pronunciation. Furthermore, recent advancements
in pronunciation instruction highlight the importance of integrating innovative approaches
to enhance learners' clarity in spoken English (Panyathikul et al., 2025).

Grammar and Vocabulary Use. The appropriate selection of words and the correct
application of syntactic rules are essential for conveying complex ideas clearly and
accurately. Research shows that a well-developed vocabulary and mastery of grammar
enable learners to express themselves effectively, minimizing errors that could impede
comprehension. Wiliana (2025) noted that insufficient grammatical knowledge and limited
vocabulary often lead to breakdowns in meaning during oral communication. Similarly,
Akinbogun et al. (2021) emphasized that targeted grammar and vocabulary interventions

improve learners’ accuracy and fluency in spoken English. More recently, Liu and Chen
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(2023) highlighted the role of interactive, context-based activities in enhancing learners’
syntactic competence and lexical range, resulting in clearer, more cc speech.
Confidence and Delivery. A speaker’s self-assurance and effective delivery are
crucial for engaging audiences and communicating persuasively. Research indicates that
repeated exposure to speaking tasks, scaffolded practice, and interactive activities
significantly enhances learners’ confidence, which in turn improves vocal projection, eye
contact, and audience engagement. Purnami & Widiadnya (2024) found that project-based
learning boosted students’ communication confidence, while Aladini & Jalambo (2021)
observed that dramatized CLIL activities promoted speaking skills and self-efficacy.
Similarly, Purnami (2024) emphasized that public speaking engagements develop learners’
confidence and delivery, and technology-assisted methods, such as self-video recordings,
provide a supportive environment that fosters both confidence and effective

communication in EFL learners.
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Statement of the Problem
This study determined the speaking anxiety and coping strategies in relation
between the oral communication performance of college students. It answered the
following questions:

1. What is the level of speaking anxiety among students in terms of communication
apprehension, test anxiety, and fear of negative evaluation?

2. What is the level of effectiveness of the coping strategies employed by college
students in terms of preparation strategies, positive thinking, relaxation techniques, and
avoidance/withdrawal (reverse-coded)?

3. What is the level of oral communication performance among students in terms of
fluency and coherence, pronunciation and clarity, grammar and vocabulary use confidence
and delivery?

4. 1s there a significant relationship between the speaking anxiety and oral
communication performance of college students?

5. Is there a significant relationship between the coping strategies and the oral

communication performance of college students?

Hypothesis

Ho:. There is no significant relationship between the speaking anxiety and oral
communication performance of college students.

Ho.: There is no significant relationship between the coping strategies and the oral
communication performance of college students.

Hos: There is no predictor of oral communication performance of college students.



Chapter 2

RESEARCH METHODOLOGY

Research Design

This study employed a descriptive—correlational research design to examine the
relationships among speaking anxiety, coping strategies, and oral communication
performance among college students. The descriptive part of the design provided a clear
picture of the students’ current levels of anxiety, coping behaviors, and communication
performance. At the same time, the correlational aspect determined the relationship
between these variables. This approach does not establish cause-and-effect relationships
but is effective in identifying the strength and direction of associations between variables
(Creswell & Creswell, 2021; Schneider et al., 2023). By using this design, the study
generated meaningful insights into how speaking anxiety and coping strategies relate to
students’ oral communication performance, offering evidence-based perspectives that can

support interventions to improve their language learning experiences.

Setting

The study was conducted at a state-funded higher education institution in the
municipality of Dumingag, Zamboanga del Sur, Philippines, serving as an academic hub
for students from rural and agricultural communities in the province's northern region. The
campus offers undergraduate degree programs in education, agriculture, information
technology, and criminology under the supervision of the Commission on Higher
Education (CHED). Situated in an accessible area surrounded by public schools, it fosters

collaboration in instruction and community extension activities. The student population is
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linguistically diverse, primarily composed of Cebuano and Subanen speakers, reflecting
the region's multicultural nature. Most enrollees come from low- to middle-income
families, benefiting from state subsidies and scholarship programs that promote access to
affordable education. With its strong focus on instruction, research, and community
engagement, the institution provides an ideal environment for examining the interplay
between speaking anxiety, coping strategies, and oral communication performance among

college students.

Respondents

The respondents in the study were the 120 first-year college students enrolled in
the School of Teacher Education (STE), the School of Criminal Justice Education
(SOCJE), and the School of Agriculture, Forestry, and Environmental Studies (SAFES),
as well as the teachers who handled their Understanding the Self subject. Each section
typically consists of around 15 to 20 students. Stratified random sampling was employed
to ensure fair representation of each program. The following were the inclusion criteria:
(1) only officially enrolled first-year students (2) teachers who are currently teaching the
Understanding the Self subject to these students, and (3) voluntarily consent to participate

in the study.

Instruments
The following were the research instruments that were used in gathering the data:
A. Foreign Language Classroom Anxiety Scale (FLCAS). Speaking anxiety was
measured using a researcher-modified version of the FLCAS by Horwitz et al. (1986),
contextualized to oral communication tasks in the college setting. The instrument consists

of 15 items categorized into communication apprehension, oral recitation anxiety, and fear
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of negative evaluation. Each statement is rated on a four-point Likert scale ranging from 4
(Very High) to 1 (Very Low). The FLCAS has been shown to have high internal
consistency, with reported Cronbach’s alpha values above .90 (Oztiirk & Giirbiiz, 2014;
Mak, 2011). To ensure its reliability and contextual suitability, the modified questionnaire
was pilot-tested among respondents who were not part of the main study.

In assessing the student’s speaking anxiety, a four-point Likert scale was utilized:

Scale Responses Continuum Interpretation
4 Always (A) 3.26 — 4.00 Very High (VH)
3 Often (O) 2.51-3.25 High (H)
2 Sometimes (S) 1.76 — 2.50 Low (L)
1 Never (N) 1.00-1.75 Very Low (VL)

B. Brief COPE Inventory. Coping strategies were assessed using a modified version
of the Brief COPE Inventory (Carver, 1997), refined to reflect coping behaviors specific to
oral communication anxiety. The instrument contains 20 items distributed across four
domains: preparation strategies, positive thinking, relaxation techniques, and avoidance or
withdrawal strategies (reverse-coded). Responses were rated on a four-point Likert scale
ranging from 4 (Very High Extent) to 1 (Very Low Extent). Higher scores indicate frequent
use of adaptive coping mechanisms. The Brief COPE has demonstrated strong validity and
reliability across cultural and academic contexts (Kondo & Ling, 2004; Oxford, 1990;
Macintyre, 1999). To establish contextual reliability, the modified version was pilot-tested

among non-respondent participants before formal use.
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In assessing the student’s coping strategies, a four-point Likert scale was utilized:

Scale Responses Continuum Interpretation
4 Always (A) 4.00 - 3.00 Highly Effective (HE)
3 Often (O) 2.99 -2.00 Effective (E)
2 Sometimes (S) 1.99-1.00 Less Effective (LE)
1 Never (N) 1.00-0.99 Not Effective (NE)

C. Oral Communication Performance Rating Schale (Teacher Assessment).
The respondents' oral communication performance was evaluated using a researcher-
developed Oral Communication Performance Rating Scale (Teacher Assessment). The
instrument was adapted from the Oral Communication Competence Scale (Rubin, 1990)
and guided by the assessment frameworks of O’Malley and Pierce (1996), Brown (2004),
and Luoma (2004). It consists of 20 indicators categorized into four domains: fluency and
coherence, pronunciation and clarity, grammar and vocabulary use, and confidence and
delivery. Each indicator was rated on a 5-point Likert scale from 5 (Strongly Agree) to 1
(Strongly Disagree), based on classroom observations conducted by teachers in oral
communication classes. Higher ratings indicate stronger performance in oral
communication tasks, particularly in academic contexts. To ensure the instrument's validity
and reliability, it was pilot-tested among teachers not part of the main study before full

implementation.
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In assessing the oral communication performance, a 4-point rubric was utilized:

Scale Responses Continuum Interpretation
4 Very Good 4.00 - 3.00 Very Good
3 Good 2.99-2.00 Good
2 Fair 1.99-1.00 Fair
1 Poor 1.00-0.99 Poor

Data Gathering Procedure

The researcher sought approval from the Graduate School of Misamis University,
followed by formal permission from the Campus Director and the Program Chairs of the
School of Teacher Education (STE), the School of Criminal Justice Education (SOCJE),
and the School of Agriculture, Forestry, and Environmental Studies (SAFES). Upon
securing the necessary authorization, the researcher conducted a pilot test of the modified
instruments among non-respondent participants to ensure reliability and clarity. After
validation, informed consent forms were distributed, and the purpose and procedures of the
study were clearly explained to the respondents. Data collection was conducted on the
school premises, where the researcher personally administered the questionnaires and
immediately retrieved the completed questionnaires to ensure complete responses. The
finalized instruments include: (1) the Foreign Language Classroom Anxiety Scale
(FLCAS) to measure speaking anxiety, (2) the modified Brief COPE Inventory to assess
coping strategies, and (3) the Oral Communication Performance Rating Scale (Teacher
Assessment) to evaluate oral communication performance based on teacher observation.
After data collection, all responses were tallied, encoded, and analyzed using descriptive

and inferential statistics to generate meaningful interpretations and conclusions.
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Ethical Considerations
The paper was submitted to the Ethics Committee (MUREC), during which the
necessary forms were completed, including the Ethical Review Assessment form, the
Informed Consent form, and the Technical Review of the Research Proposal. Respondents
were fully informed about the study and confirmed their consent to be asked questions.
Before data collection, the researcher obtained the Dean of the Graduate School's approval
for the study. To ensure adherence to ethical research standards, participants provided
informed consent before their involvement in the study. They were given a clear
explanation of the study’s purpose, potential benefits, and the safeguards in place to
maintain their privacy and confidentiality. Identities were kept anonymous, and all
responses will be treated with strict discretion. Participation was entirely voluntary, with
the right to decline or withdraw at any stage without consequence. The researcher
maintained neutrality throughout the process, avoiding bias, misinterpretation, or undue
influence on participants’ responses. All procedures and communications were carried out

with transparency, fairness, and integrity.

Data Analysis

The following tools were used in the study:

Mean and Standard Deviations were used to determine the speaking anxiety,
coping strategies, and oral communication performance among students.

Pearson Product Moment Correlation Coefficient was used to determine the
relationships among speaking anxiety, coping strategies, and oral communication

performance among students.
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Regression Analysis was used to examine the predictive power of speaking anxiety

and coping strategies on oral communication performance among students.



Chapter 3

RESULTS AND DISCUSSIONS
Speaking Anxiety

Table 1 presents the level of speaking anxiety among students in terms of
communication apprehension, oral recitation anxiety, and fear of negative evaluation.
Communication apprehension received a high rating (M = 3.17, SD = 0.68). Similarly,
oral recitation anxiety received a high rating (M = 3.24, SD = 0.66). Moreover, fear of
negative evaluation also received a high rating (M = 3.08, SD = 0.92). Overall, the findings
indicate that the students’ speaking anxiety is high (M =3.16, SD = 0.75).

Oral recitation anxiety also received a high rating (M = 3.24, SD = 0.66), indicating
that students experience substantial nervousness and stress during recitations,
presentations, and oral assessments. The higher mean than that for communication
apprehension suggests that performance-based speaking tasks provoke even greater
anxiety among students. Oral recitation anxiety often arises from the pressure to perform
accurately in front of peers and instructors, where mistakes are perceived as more visible
and consequential. Studies on language anxiety show that speaking activities that involve
public performance or evaluation, such as recitations and presentations, are among the most
anxiety-inducing tasks for language learners (Lu, 2024). Suratin and Sribayak (2025)
further noted that anxiety in recitation contexts can lead to cognitive interference, including
mind blocks, hesitation, and difficulty retrieving appropriate language forms. Empirical
evidence also indicates that high oral anxiety manifests in physical and behavioral
symptoms such as trembling, rapid heartbeat, and speech breakdowns, which negatively

affect oral performance (Wahyuni, 2025). Likewise, Zhang and Dong (2019) demonstrated
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a negative relationship between speaking anxiety and oral assessment outcomes, showing
that students with higher anxiety levels tend to perform less effectively during oral
evaluations.

Communication apprehension received a high rating (M = 3.17, SD = 0.68),
indicating that students frequently experience fear or discomfort when required to
communicate orally, particularly in classroom discussions and speaking tasks. The
relatively high mean suggests that anxiety related to initiating or sustaining communication
is a common experience among the respondents. At the same time, the moderate standard
deviation reflects some variability in how strongly students experience this anxiety.
Communication apprehension has been widely defined as fear or anxiety associated with
real or anticipated communication with others, especially in evaluative or formal contexts.

Research consistently shows that students with high communication apprehension
tend to avoid speaking opportunities, participate less in classroom interactions, and
demonstrate reduced willingness to communicate in a second or foreign language (Amiri
& Puteh, 2018). Similarly, Genzola (2022) reported that heightened communication
apprehension limits students’ oral engagement and discourages spontaneous participation,
thereby restricting opportunities for language practice and skill development. Further
supporting this, Nurhidayat et al. (2023) found that learners with elevated apprehension
levels show significantly lower oral participation and classroom interaction, while
Rahmatollahi and Khalili (2015) established that communication apprehension is
associated with reduced speaking ability and reluctance to engage in oral activities.

Fear of negative evaluation was likewise rated high (M = 3.08, SD = 0.92),
reflecting students’ strong concern about being judged unfavorably by teachers or peers

when speaking. The relatively larger standard deviation suggests greater individual
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differences in how students perceive and respond to evaluative situations. Fear of negative
evaluation is a core component of foreign language anxiety and is characterized by
heightened sensitivity to criticism, error correction, and peer judgment. Research indicates
that learners who strongly fear negative evaluation often limit their participation in oral
activities to avoid embarrassment or making mistakes in front of others (Mazidah, 2020).
Studies involving EFL learners similarly report that fear of negative evaluation
significantly contributes to speaking anxiety and reluctance to engage in classroom
discussions, as students worry about appearing incompetent or being laughed at by peers
(Kashinathan & Abdul Aziz, 2021). Moreover, Okyar (2023) emphasized that persistent
fear of negative evaluation undermines learners’ confidence and willingness to
communicate, leading to avoidance behaviors and hindering long-term oral language
development.

The high ratings across communication apprehension, oral recitation anxiety, and
fear of negative evaluation indicate that students’ speaking anxiety is high (M = 3.16, SD
= 0.75). This suggests that speaking anxiety is a pervasive issue affecting students’
participation in evaluative and performance-oriented speaking tasks and may limit
opportunities for active oral engagement and language development.

These findings underscore the critical need to foster supportive and low-anxiety
classroom environments that actively mitigate students’ speaking anxiety. When learners
experience high levels of communication apprehension, oral recitation anxiety, or fear of
negative evaluation, their participation in classroom discussions, presentations, and
collaborative tasks is often inhibited, limiting opportunities for meaningful oral practice
and skill development (Amiri & Puteh, 2018; Mazidah, 2020). Teachers play a pivotal role

in reducing these anxieties by providing encouraging and constructive feedback that
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emphasizes effort, progress, and communicative intent rather than focusing solely on
linguistic accuracy or errors. In addition, gradual exposure to speaking tasks—such as
progressing from pair discussions to small-group presentations and eventually to whole-
class performances—allows students to build confidence incrementally while managing
anxiety more effectively. Preparatory activities, including rehearsals, guided prompts, and
scaffolded speaking exercises, further equip learners with strategies to organize ideas,
anticipate challenges, and approach oral tasks with greater readiness (Nurhidayat et al.,
2023; Pham et al., 2021).

Creating a non-threatening and psychologically safe classroom climate has broader
implications beyond immediate speaking performance. Research suggests that such
environments enhance learners’ intrinsic motivation, engagement, and willingness to take
communicative risks—factors essential to developing communicative competence in a
second language (Hoang & Wyatt, 2021). Moreover, supportive classroom conditions
encourage students to actively employ adaptive coping strategies, such as positive thinking
and preparation techniques, which help regulate anxiety and sustain oral participation over
time (Maclntyre et al., 2020; Suratin & Sribayak, 2025). Ultimately, teaching approaches
that prioritize emotional support, progressive skill-building, and learner confidence not
only reduce speaking anxiety but also promote inclusive, participatory, and effective
language learning experiences, enabling students to engage more fully in oral

communication tasks and achieve their academic goals.
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Table 1

Level of speaking anxiety among students

Strategies M SD Remarks
Communication Apprehension 3.17 0.68 High
Oral Recitation Anxiety 3.24 0.66 High
Fear of Negative Evaluation 3.08 0.92 High

Overall Speaking Anxiety 3.16 0.75 High
Legend: 3.25-4.0 — Very High (VH) 1.75-2.499 — Low (L)
2.50-3.24 — High (H) 1.0-1.74 — Very Low (VL)

Coping Strategies

Table 2 presents the effectiveness of the coping strategies employed by college
students, including preparation strategies, positive thinking, relationship techniques, and
avoidance/withdrawal. Preparation strategies were rated effective (M = 3.11, SD = 0.61).
On the other hand, positive thinking was rated highly effective (M = 3.28, SD = 0.65).
Furthermore, relation techniques were rated effective (M = 3.16, SD = 0.49). Meanwhile,
avoidance/withdrawal was rated effective (M = 2.16, SD = 0.67). Overall, the respondents
rated the coping strategies as effective (M = 2.93, SD = 0.61).

Positive thinking was rated highly effective (M = 3.28, SD = 0.65), indicating that
students strongly rely on cognitive coping strategies such as self-encouragement and
positive self-talk to manage speaking anxiety. This high rating implies that students
actively regulate their emotions by reframing negative thoughts and maintaining an
optimistic perspective when speaking. Consistent with this result, studies in second
language learning have shown that positive emotional regulation strategies significantly
reduce anxiety and promote active engagement in oral communication (Macintyre et al.,
2020). Research on speaking anxiety coping strategies also indicates that students who use
positive thinking and self-affirmation such as imagining successful performance and

encouraging themselves—experience increased confidence and reduced nervousness
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during speaking tasks (Maulani, 2022). Additionally, studies examining self-talk in
educational settings have found that positive self-talk enhances learners’ self-confidence
and helps them focus on tasks rather than anxieties, which supports greater participation in
speaking activities (Dimala et al., 2023).

Relaxation techniques were rated effective (M = 3.16, SD = 0.49), reflecting
students’ use of strategies such as deep breathing and calming practices to manage the
physical and emotional symptoms of anxiety. This finding suggests that students are aware
of the physiological effects of speaking anxiety and attempt to regulate them to maintain
composure during oral tasks. Empirical evidence from studies investigating coping
strategies for speaking anxiety shows that learners often use relaxation methods, including
breathing exercises and other affective approaches, to help manage anxiety symptoms and
support emotional regulation in oral communication contexts (Suratin & Sribayak, 2025).
Studies have found that language learners commonly employ relaxation techniques, such
as controlled breathing and calm, focused exercises, to regulate physiological symptoms,
such as nervous tension and a rapid heartbeat, thereby reducing anxiety during speaking
activities (Asterina et al., 2025). Research also indicates that deep relaxation practices help
reduce stress responses and increase learners’ comfort and confidence when presenting
orally, enhancing emotional stability and readiness to speak (Afidawati et al., 2024).

Preparation strategies were rated effective (M = 3.11, SD = 0.61), indicating that
students generally cope with speaking anxiety by preparing in advance through planning,
rehearsal, and familiarization with speaking tasks. This suggests that students perceive
preparation as a practical means of reducing uncertainty and increasing confidence when
engaging in oral communication activities. Research suggests that preparatory behaviors

help reduce uncertainty and enhance learners’ perceived control, thereby lowering anxiety
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and improving oral performance (Pawlak et al., 2021). Studies on speaking anxiety have
found that learners’ thorough preparation—which includes organizing ideas, rehearsing
content, and practicing responses helps build confidence and reduces anxiety during
classroom speaking tasks (Asterina et al., 2025). Similarly, research on English language
learners reports that students who engage in preparation and rehearsal before oral
performance experience increased familiarity with the material and greater self-assurance,
which contributes to lower levels of speaking anxiety (Alhasan et al., 2024).

Avoidance/withdrawal was rated effective (M = 2.16, SD = 0.67), although it
obtained the lowest mean among the coping strategies. This result indicates that while some
students cope with speaking anxiety by limiting participation or withdrawing from anxiety-
provoking situations, this strategy is used less frequently than more adaptive approaches.
The lower rating suggests that students may recognize avoidance as a short-term coping
mechanism that provides temporary relief but may hinder long-term oral communication
development. Supporting this interpretation, avoidance or withdrawal strategies appear to
help students manage speaking anxiety and perform better in oral communication tasks by
supporting short-term engagement and confidence (Khajavy et al., 2021). Research on
language anxiety shows that learners sometimes withdraw or avoid oral participation such
as staying silent, choosing not to volunteer, or minimizing their visibility during class to
reduce immediate anxiety, even though this behavior may limit long-term language
development (Hajiyeva, 2024). Similarly, studies have reported that avoidance behaviors,
such as skipping or escaping anxiety-provoking speaking situations, function as short-term
coping mechanisms that can temporarily decrease anxiety but may also reduce

opportunities for active practice and confidence building (Rizkiya & Pratolo, 2023).
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Overall, the respondents rated the coping strategies as effective (M = 2.93, SD =
0.61), suggesting that college students employ a variety of approaches to manage speaking
anxiety, including preparation, positive thinking, relaxation techniques, and selective
avoidance. The diversity of strategies highlights that learners use both cognitive and
behavioral methods to regulate their emotional responses during oral communication tasks
(Maclintyre et al., 2020; Khajavy et al., 2021). From an instructional perspective, this
underscores the importance of educators recognizing and supporting the range of strategies
students naturally adopt, rather than imposing a single method for managing anxiety. For
instance, teachers can provide structured opportunities for preparation, such as guided
rehearsals, outlines, or practice prompts, while simultaneously encouraging positive self-
talk and affirmations to boost learners’ confidence (Alhasan et al., 2024; Maulani, 2022).

In addition, educators can integrate relaxation and stress management practices
including breathing exercises, mindfulness, or short calming routines into classroom
activities to help students regulate physiological symptoms of anxiety and maintain
emotional composure during speaking tasks (Suratin & Sribayak, 2025; Afidawati et al.,
2024). While avoidance or temporary withdrawal can serve as short-term coping
mechanisms to reduce immediate stress, teachers should guide students to gradually re-
engage in speaking opportunities to ensure long-term development of oral communication
skills (Hajiyeva, 2024; Rizkiya & Pratolo, 2023).

By fostering a supportive, low-pressure classroom climate that validates students’
efforts and encourages incremental skill-building, educators can help learners combine
these strategies effectively. Such environments not only reduce the negative impact of
speaking anxiety but also promote learners’ autonomy, resilience, and willingness to take

risks in oral communication. Ultimately, a balanced approach that recognizes the interplay
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of cognitive, behavioral, and emotional coping strategies can enhance students’ overall oral
performance, confidence, and readiness to participate in diverse speaking contexts.

Table 2

Level of Effectiveness of the coping strategies employed by college students

Strategies M SD Remarks

Preparation Strategies 3.11 0.61 Effective
Positive Thinking 3.28 0.65 Highly Effective

Relaxation Techniques 3.16 0.49 Effective

Avoidance/Withdrawal 2.16 0.67 Effective

Overall Coping Strategies 2.93 0.61 Effective

Legend: 3.25-4.0 — Highly Effective 1.75-2.499 — Less Effective
2.50-3.24 — Effective 1.0-1.74 — Not Effective

Oral Communication Performance

Table 3 presents the oral communication performance among students in terms of
fluency and coherence, pronunciation and clarity, grammar and vocabulary use, and
confidence and delivery. Fluency and coherence were rated good (M = 2.80, SD = 0.44).
Similarly, pronunciation and clarity were rated good (M = 2.86, SD = 0.43). In addition,
grammar and vocabulary use were rated good (M = 2.78, SD = 0.43). Moreover, confidence
and delivery were rated good (M = 3.00, SD = 0.47). Overall, the students’ oral
communication performance was rated good (M = 2.86, SD = 0.44).

Confidence and delivery scored 3.00 (SD = 0.47), suggesting that students approach
speaking tasks with self-assurance and are willing to engage actively. This demonstrates
learners’ psychological readiness and resilience, which are important for maintaining
performance during oral activities. Research on second language learning indicates that
higher levels of self-confidence are significantly associated with better oral communication
outcomes, as learners who feel more self-assured tend to participate more actively and
handle communicative demands with fewer disruptions (Pham et al., 2021). Studies on

self-confidence in speaking performance demonstrate that learners with stronger self-
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perceptions of their speaking ability are more likely to take risks in communication, show
resilience in the face of errors, and maintain engagement in discussions, which collectively
enhance their delivery and overall performance (Fadilah & Aminatun, 2025).

Moreover, research indicates that self-confidence serves as a psychological enabler,
reducing anxiety and fostering expressive participation; learners with higher confidence
are often more enthusiastic about expressing ideas fluently and coping with communication
breakdowns effectively (Hoang & Wyatt, 2021). Together, these findings suggest that
students’ performance in confidence and delivery reflects not only their linguistic skills but
also their affective readiness, resilience, and willingness to participate actively in oral
communication tasks. Pronunciation and clarity achieved a mean of 2.86 (SD = 0.43),
reflecting students’ ability to articulate sounds accurately and make their speech intelligible
to listeners. This indicates that learners can communicate ideas clearly, which is essential
for successful oral interactions. Such performance demonstrates that students can convey
meaning clearly, a critical component of effective oral communication.

Research in second language acquisition identifies pronunciation as a core aspect
of oral performance because accurate articulation, stress, and prosody contribute to how
easily listeners understand spoken messages, thus enhancing communicative effectiveness
(Derwing & Munro, 2015). Pronunciation proficiency is closely linked to
comprehensibility, defined as the listener’s perceived ease of understanding a speaker’s
utterance, and studies show that learners with improved pronunciation measures—such as
clearer vowels, consonants, and rhythm are judged as more comprehensible in oral tasks
(Crowther et al., 2018). Furthermore, evidence suggests that pronunciation instruction
targeting intelligibility and comprehensibility leads to measurable improvements in how

well learners’ speech is understood, even when their accents remain non-native,
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underscoring the practical importance of pronunciation clarity in successful
communication (Saito, 2012). Collectively, these findings indicate that students’ strong
performance in pronunciation and clarity reflects not only technical accuracy but also
meaningful contributions to effective oral communication.

Fluency and coherence received a mean score of 2.80 (SD = 0.44), indicating that
students generally demonstrate smooth speech flow and logically organized ideas. This
suggests that learners can sequence their thoughts effectively and use cohesive devices to
help listeners follow their line of reasoning a core dimension of effective oral
communication. Fluency is the ability to speak with normal continuity, rate, and effort
while linking ideas to form coherent, connected speech. Coherence refers to the logical
sequencing of sentences and the use of cohesive devices that enhance comprehensibility.
Research indicates that higher fluency and coherence are associated with clearer, more
understandable speech, and that learners who experience fewer hesitations and employ
connected discourse markers tend to convey ideas more effectively (Liu & Chen, 2020).

Furthermore, studies indicate that logical sequencing of ideas and the use of
cohesive devices significantly enhance speech comprehensibility and coherence (Zhang &
Li, 2022). Empirical evidence further shows that speaking performance characterized by
smooth delivery, fewer filled pauses, appropriate pacing, and logically linked utterances is
associated with stronger overall communicative competence, suggesting that learners’
ability to organize thoughts and control breakdown fluency contributes substantially to
effective oral performance (Albargi, 2024).

Grammar and vocabulary use obtained a mean score of 2.78 (SD = 0.43),
highlighting students’ ability to apply appropriate language structures and select relevant

lexical items during speaking tasks. This indicates that learners possess the linguistic tools
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necessary to form coherent sentences and express complex ideas. Such competence is
fundamental to effective oral communication, as it allows speakers to convey intended
meaning clearly and accurately. Research indicates that accurate grammar use supports
learners in constructing meaningful, coherent sentences that convey complex ideas clearly,
helping listeners grasp intended messages without ambiguity. At the same time, a sufficient
lexical repertoire enables speakers to select precise words to express their thoughts
effectively in spontaneous speech (Samaraweera, 2024).

Empirical studies also show that stronger grammatical competence is positively
correlated with better speaking performance, as learners who master syntactic structures
are more capable of producing accurate, contextually appropriate utterances in oral tasks,
thereby enhancing communicative clarity (Enobio & Palma, 2025). Furthermore,
vocabulary knowledge particularly productive vocabulary that speakers can readily use
plays a critical role in oral communication because it determines the range of concepts a
learner can express; without an adequate vocabulary base, even grammatically correct
sentences may fail to convey detailed meaning (Salada, 2024). Together, these findings
indicate that students’ performance in grammar and vocabulary use demonstrates not only
their technical linguistic proficiency but also their ability to communicate ideas effectively
in oral tasks.

Overall, the students’ oral communication performance was rated good (M = 2.86,
SD = 0.44), underscoring the critical importance of creating a supportive, confidence-
building classroom environment to further optimize learners’ speaking abilities. When
learners feel psychologically safe and supported, they are more likely to take risks in
speaking, participate actively, and engage in extended discourse, which are essential for

developing fluency, coherence, and overall communicative competence (Liu & Chen,
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2020; Zhang & Li, 2022). Teachers can enhance this environment by providing
constructive, encouraging feedback that emphasizes effort, progress, and strategies for
improvement rather than focusing solely on errors or negative evaluation, thereby reducing
anxiety and fostering learners’ willingness to speak (Derwing & Munro, 2015; Saito,
2012).

In addition, carefully structured speaking activities—such as scaffolded tasks that
gradually increase in complexity or pressure—allow students to build confidence and
practice new language forms in manageable steps, supporting both linguistic and affective
development (Samaraweera, 2024; Enobio & Palma, 2025). Attention to pronunciation,
clarity, grammar, and vocabulary use further helps learners communicate their ideas
effectively, as accurate articulation and precise word choice enhance comprehensibility
and listener understanding (Crowther, Trofimovich, Saito, & Isaacs, 2018; Salada, 2024).
Teachers can model effective oral communication, demonstrate connected discourse
strategies, and provide opportunities for rehearsal to strengthen learners’ structural and
expressive skills.

Fostering a positive and encouraging classroom climate has long-term implications
for learners’ motivation, resilience, and affective readiness in oral communication.
Students who experience supportive environments are more likely to engage in peer
interaction, self-regulate their speaking anxiety, and develop autonomy in language use, all
of which contribute to sustained improvement in oral performance. Overall, an
instructional approach that combines emotional support, structured practice, and linguistic
guidance can enhance learners’ fluency, coherence, confidence, and comprehensive ability
to participate effectively in oral communication tasks, ultimately improving their overall

communicative competence in English.



38

Table 3
Oral Communication Performance Among Students
Strategies M SD Remarks

Fluency and Coherence 2.80 0.44 Good
Pronunciation and Clarity 2.86 0.43 Good
Grammar and Vocabulary Use 2.78 0.43 Good
Confidence and Delivery 3.00 0.47 Good
Overall Communication Performance 2.86 0.44 Good

Legend: 3.25-4.0 — Very Good (VG) 1.75-2.499 — Fair (F)

2.50-3.24 — Good (G) 1.0-1.74 — Poor (P)

Significant Relationship Between the Speaking Anxiety and Oral
Communication Performance of College Students

Table 4 presents the correlations between students’ speaking anxiety—including
communication apprehension, oral recitation anxiety, and fear of negative evaluation—and
their oral communication performance across fluency and coherence, pronunciation and
clarity, grammar and vocabulary use, and confidence and delivery. The correlation
coefficients (r) and associated p-values indicate that none of the speaking anxiety variables
have a significant relationship with any of the oral communication performance indicators,
as all p-values exceed 0.05.

Communication apprehension shows no significant relationship with any indicator
of students’ oral communication performance. As presented in Table 4, communication
apprehension has weak and non-significant correlations with fluency and coherence (r =
—0.143, p = 0.119), pronunciation and clarity (r = 0.052, p = 0.570), grammar and
vocabulary use (r=-0.027, p=0.769), and confidence and delivery (r =—0.073, p=0.427).
These results indicate that students who experience anxiety when engaging in
communication tasks do not necessarily exhibit lower oral communication performance.

This suggests that communication apprehension may primarily affect students’ emotional
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state rather than their observable speaking ability. Supporting this finding, previous studies
have shown that learners with high communication apprehension can still perform
effectively when they engage in preparation, rehearsal, and self-regulation strategies
(Macintyre & Gregersen, 2020; Phillips, 2019). Research in EFL contexts further suggests
that apprehensive learners often rely on compensatory strategies that allow them to sustain
fluency and clarity despite experiencing anxiety (Kim & Kim, 2021; Horwitz, 2017).

Similarly, oral recitation anxiety was found to have no significant relationship with
students’ oral communication performance. The data show weak correlations between oral
recitation anxiety and fluency and coherence (r = —0.043, p = 0.638), pronunciation and
clarity (r = 0.085, p = 0.354), grammar and vocabulary use (r = 0.044, p = 0.633), and
confidence and delivery (r = 0.007, p = 0.942). All p-values exceed the 0.05 level of
significance, indicating that anxiety experienced during recitations or oral presentations
does not significantly influence speaking outcomes. This is consistent with prior research
indicating that the impact of performance-related anxiety varies depending on individual
coping mechanisms, prior practice, and classroom support (Li & Dewaele, 2022; Gregersen
& Maclintyre, 2014). Structured speaking activities, gradual exposure to public speaking
tasks, and positive reinforcement from teachers can enable learners to manage recitation
anxiety effectively without it negatively influencing their actual performance (Asterina et
al., 2025). Therefore, students’ high ratings of oral performance despite recitation anxiety
suggest that supportive instructional strategies may mitigate the potentially adverse effects
of anxiety on speaking outcomes.

Fear of negative evaluation also demonstrates no significant correlation with oral
communication performance indicators. As reflected in Table 4, fear of negative evaluation

has weak correlations with fluency and coherence (r = 0.091, p = 0.322), pronunciation and
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clarity (r = 0.083, p = 0.368), grammar and vocabulary use (r = 0.000, p = 0.998), and
confidence and delivery (r = 0.055, p = 0.551). These findings suggest that concern about
being judged by teachers or peers does not directly impair students’ ability to speak
fluently, articulate clearly, use appropriate grammar and vocabulary, or deliver ideas
confidently. Existing studies support the notion that fear of negative evaluation, although
linked to emotional discomfort, does not automatically translate into reduced oral
performance when learners are provided with scaffolding, constructive feedback, and
repeated practice opportunities (Okyar, 2023; Kashinathan & Abdul Aziz, 2021).
Additionally, research shows that learners may use avoidance, rehearsal, or positive self-
talk strategies to cope with evaluative concerns, allowing them to perform adequately
despite anxiety (Maclntyre et al., 2020).

Overall, these findings suggest that while speaking anxiety is present among
students, it does not inherently impede their oral communication performance. This
emphasizes the importance of contextual and instructional factors in supporting learners.
Teachers can create low-pressure and encouraging classroom environments, provide
structured speaking tasks, offer constructive and positive feedback, and facilitate coping
strategies that allow students to manage anxiety while maintaining performance (Pham et
al., 2021; Hoang & Wyatt, 2021). Implementing such supportive measures ensures that
students’ anxiety does not limit their participation, confidence, or ability to demonstrate
oral communication skills, highlighting that affective support and strategic instruction can

effectively buffer the potential negative impacts of speaking anxiety on performance.
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Table 4

Significant Relationship Between Speaking Anxiety
and Oral Communication Performance of College Students

Fluency and  Pronunciation ~ Grammar and Confidence

Variables Coherence and Clarity Vocabulary Use  and Delivery
Communication R -0.143 0.052 -0.027 -0.073
Apprehension P 0.119 0.570 0.769 0.427
Oral Recitation R -0.043 0.085 0.044 0.007
Anxiety P 0.638 0.354 0.633 0.942
Fear of Negative R 0.091 0.083 0.000 0.055
Evaluation P 0.322 0.368 0.998 0.551

Ho: There is no significant relationship between speaking anxiety and oral communication
performance of college students

Legend: **p<0.01 Highly Significant  *p<0.05 Significant  p>0.05 Not significant
Significant Relationship Between Coping Strategies and Oral
Communication Performance of College Students

Table 5 reveals the relationships between students’ coping strategies and oral
communication performance across fluency and coherence, pronunciation and clarity,
grammar and vocabulary use, and confidence and delivery.

Preparation strategies show no significant relationship with any indicator of oral
communication performance. As presented in Table 5, preparation strategies have weak
and non-significant correlations with fluency and coherence (r = 0.094, p = 0.309),
pronunciation and clarity (r = 0.079, p = 0.392), grammar and vocabulary use (r = 0.010, p
= 0.915), and confidence and delivery (r = 0.095, p = 0.300). These results suggest that
although students frequently prepare for speaking tasks through planning, rehearsal, and
familiarization, such preparation does not directly translate into measurable differences in
oral communication performance. This finding implies that preparation may primarily

function as an anxiety-management strategy rather than a direct enhancer of speaking
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quality. Prior research indicates that preparatory behaviors reduce uncertainty and support
learners’ perceived control over speaking tasks (Pawlak et al., 2021; Asterina et al., 2025).
However, the effectiveness of preparation in enhancing performance may depend on
factors such as the quality of practice, task complexity, and individual differences in skill
application (Alhasan et al., 2024). Thus, preparation may function more as an anxiety-
management tool than as a direct predictor of oral communication performance.

Positive thinking likewise demonstrates no significant relationship with students’
oral communication performance. The correlation results show negligible and non-
significant relationships between positive thinking and fluency and coherence (r = —0.009,
p = 0.920), pronunciation and clarity (r = 0.078, p = 0.399), grammar and vocabulary use
(r=-0.018, p=10.842), and confidence and delivery (r = 0.057, p = 0.539). These findings
indicate that while students may use positive self-talk and self-encouragement to cope with
speaking anxiety, these cognitive strategies do not directly influence their actual speaking
performance. Research supports this outcome by suggesting that positive thinking
primarily enhances emotional regulation, motivation, and willingness to communicate
rather than immediately improving linguistic output (Maclntyre et al., 2020; Maulani,
2022). Consequently, positive thinking may act as a facilitating or mediating factor that
supports engagement and persistence in speaking tasks without producing immediate,
observable gains in fluency or accuracy.

Relation techniques also show no statistically significant relationship with any
aspect of oral communication performance. As shown in Table 5, relation techniques
demonstrate weak and non-significant correlations with fluency and coherence (r = 0.106,
p = 0.249), pronunciation and clarity (r = 0.175, p = 0.056), grammar and vocabulary use

(r = 0.149, p = 0.104), and confidence and delivery (r = 0.100, p = 0.278). These results
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indicate that seeking social support, engaging in peer collaboration, or maintaining
interpersonal connections does not directly influence students’ oral communication
performance. While relational coping strategies are known to reduce stress and promote
emotional well-being, their effects appear to be indirect and highly context-dependent.
Research suggests that relational coping can reduce stress and improve affective well-being
(Dimala et al., 2023); however, its impact on specific speaking outcomes may be limited.
Studies further show that social support contributes to learners’ psychological resilience
and engagement, indirectly benefiting performance by fostering motivation, emotional
stability, and a sense of belonging in the classroom (Suratin & Sribayak, 2025).
Consequently, relation techniques may primarily enhance students’ overall classroom
experience rather than directly determining the quality of their oral output.

Avoidance/withdrawal, in contrast, demonstrates a significant negative relationship
with several indicators of oral communication performance. The data reveal a significant
negative correlation between avoidance/withdrawal and fluency and coherence (r=—0.274,
p = 0.002), grammar and vocabulary use (r = —0.277, p = 0.002), and confidence and
delivery (r = —0.206, p = 0.024). Although its relationship with pronunciation and clarity
is negative, it does not reach statistical significance (r =—0.163, p = 0.074). These findings
indicate that students who cope with anxiety by withdrawing from speaking activities or
limiting participation tend to exhibit lower effectiveness in organizing speech, applying
appropriate language structures, and delivering ideas confidently. This aligns with research
showing that avoidance-oriented coping reduces opportunities for practice and skill
development, leading to stagnation or decline in oral communication competence (Li etal.,
2021; Khajavy et al., 2021). Moreover, Hajiyeva (2024) emphasizes that while avoidance

may provide temporary emotional relief, persistent withdrawal undermines self-efficacy
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and long-term speaking proficiency. Thus, avoidance/withdrawal emerges as a
maladaptive coping strategy that negatively affects oral communication performance.

These findings underscore the critical importance of addressing avoidance
behaviors while encouraging proactive and constructive coping strategies in classroom
settings. Educators can support students by gradually introducing speaking tasks, offering
structured practice sessions, and facilitating skill-building exercises that foster active
participation. Workshops focused on confidence-building, stress management, and
effective communication strategies may help students adopt more effective coping
mechanisms, thereby improving their oral communication performance and overall
speaking competence. By promoting engagement-oriented coping strategies and mitigating
avoidance tendencies, teachers can enhance students’ fluency, accuracy, and confidence in
oral tasks, ensuring that coping mechanisms serve as enablers rather than barriers to
performance.
Table 5

Significant Relationship Between Coping Strategies and
Oral Communication Performance of College Students

Variables Fluency and Pronunciation Grammar and Confidgnce
Coherence and Clarity Vocabulary Use  and Delivery
Preparation R 0.094 0.079 0.010 0.095
Strategies P 0.309 0.392 0.915 0.300
Positive Thinking R -0.009 0.078 -0.018 0.057
P 0.920 0.399 0.842 0.539
Relation R 0.106 0.175 0.149 0.100
techniques P 0.249 0.056 0.104 0.278
Avoidance/ R -0.274** -0.163 -0.277** -0.206*
Withdrawal P 0.002 0.074 0.002 0.024

Ho: There is no significant relationship between the between coping strategies and oral
communication performance of college students

Legend: **p<0.01 Highly Significant *p<0.05 Significant p>0.05 Not significant



Chapter 4

SUMMARY, FINDINGS, CONCLUSION AND RECOMMENDATIONS

Summary

This study was conducted to determine the speaking anxiety, coping strategies, and
oral communication performance among college students in a state-funded higher
education institution in Dumingag, Zamboanga del Sur. Specifically, the study sought to
answer the following questions: (1) What is the level of speaking anxiety among students
in terms of communication apprehension, oral recitation anxiety, and fear of negative
evaluation? (2) What is the level of effectiveness of the coping strategies employed by
students in terms of preparation strategies, positive thinking, relaxation techniques, and
avoidance/withdrawal (reverse-coded)? (3) What is the level of oral communication
performance among students in terms of fluency and coherence, pronunciation and clarity,
grammar and vocabulary use, and confidence and delivery? (4) Is there a significant
relationship between speaking anxiety and oral communication performance? (5) Is there
a significant relationship between coping strategies and oral communication performance?

This study employed a quantitative correlational research design. A total of 120
respondents were chosen through stratified random sampling. Data were collected using
adapted research questionnaires and analyzed using means, standard deviations, Pearson's

Product-Moment Correlation, and regression analysis.
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Findings

The following were the findings of the study:

1. The students’ levels of speaking anxiety in terms of communication
apprehension, oral recitation anxiety, and fear of negative evaluation were high.

2. The coping strategies students commonly employ were rated effective overall,
with positive thinking rated highly effective and preparation strategies, relaxation
techniques, and avoidance/withdrawal rated effective.

3. The students maintained good oral communication performance in terms of
fluency and coherence, pronunciation and clarity, grammar and vocabulary use, and
confidence and delivery.

4. The relationship between students’ speaking anxiety and their oral
communication performance revealed no significant relationship. Communication
apprehension, oral recitation anxiety, and fear of negative evaluation did not significantly
influence fluency, pronunciation, grammar, vocabulary use, or confidence in oral tasks.

5. Among coping strategies, avoidance/withdrawal showed a significant
relationship with students’ oral communication performance in terms of fluency and
coherence, grammar and vocabulary use, and confidence and delivery. Preparation
strategies, positive thinking, and relational techniques did not show a significant

relationship with oral communication performance.
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Conclusion

The following are the conclusions of the study:

1. Students perceive a high level of speaking anxiety in terms of communication
apprehension, oral recitation anxiety, and fear of negative evaluation. This indicates that
students experience considerable emotional and cognitive tension when engaging in oral
communication tasks.

2. Students were found to employ coping strategies at an effective level, with
positive thinking rated highly effective. This demonstrates that students actively utilize
methods such as preparation, relaxation, and cognitive regulation to manage speaking
anxiety.

3. Students maintained good oral communication performance in fluency and
coherence, pronunciation and clarity, grammar and vocabulary use, and confidence and
delivery. This suggests that despite experiencing speaking anxiety, students are generally
able to perform competently in oral tasks.

4. Speaking anxiety does not significantly influence students’ oral communication
performance. While students may feel nervous or apprehensive, these emotions do not
necessarily hinder their ability to speak fluently, articulate clearly, apply grammar and
vocabulary accurately, or present ideas confidently.

5. Among coping strategies, avoidance/withdrawal negatively impacts students’
oral communication performance, particularly in fluency, grammar, and vocabulary use,

and confidence.
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Recommendations

The following were the recommendations of the study:

1. The institution may implement targeted training sessions or workshops designed
to reduce speaking anxiety, reflecting the finding that students experience high levels of
communication apprehension, oral recitation anxiety, and fear of negative evaluation. Such
programs could include guided speaking drills, stress-reduction techniques, relaxation
exercises, and public speaking simulations tailored to oral communication tasks.

2. Teachers may incorporate gradual speaking activities in the classroom to support
students in overcoming oral recitation anxiety and building confidence. Examples include
small-group discussions, paired presentations, structured recitations, or scaffolded
exposure to larger audiences, enabling students to engage progressively without feeling
overwhelmed.

3. Students may be encouraged to actively employ effective coping strategies, such
as preparation, positive self-talk, and relaxation techniques, in line with the finding that
these strategies are generally effective in managing speaking anxiety. Structured guidance
on applying these strategies can help improve fluency, coherence, clarity, and confidence
during oral tasks.

4. Educators and institutions may provide programs and resources aimed at
minimizing avoidance/withdrawal behaviors, which were found to negatively impact
fluency, grammar, and vocabulary use, and confidence. Strategies may include mentoring
programs, peer coaching, guided practice sessions, and supportive feedback to help
students engage actively in speaking activities.

5. Teachers may create a supportive and low-anxiety classroom climate, as

suggested by the study’s conclusion that speaking anxiety does not directly reduce
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performance when students feel supported. Constructive feedback, collaborative activities,
and acknowledgment of students’ efforts can strengthen confidence and encourage

participation in oral communication tasks.
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Appendix A

Speaking Anxiety Questionnaire

Directions: Please rate each statement based on how much you agree or disagree. Put a
check (V) in the column corresponding to your answer. Be guided by the
following scale: 4 — Always (A); 3 — Often (O); 2 - Sometimes (S); and 1 —
Never (N).

Responses

Indicators A |O|S|N
OREONNGRN)

Communication Apprehension

1. | feel nervous when | am asked to speak English in class.

2. | getanxious when | cannot express my ideas clearly in
English.

3. | find it difficult to think of words while speaking in front
of others.

4. 1 get nervous when | speak without prior preparation.

5. My heart pounds when | am called to answer orally in
class.

Oral Recitation Anxiety

6. | worry about making mistakes during oral communication
activities.

7. 1 getanxious when | know | will be graded on my speaking
performance.

8. Even if | am prepared, | feel tense before oral recitations.

9. | get worried about forgetting what | want to say during
oral exams.

10. | become anxious when my speaking is evaluated by my
teacher.

Fear of Negative Evaluation

11. I am afraid my classmates will laugh at me when | speak
English.

12. | feel uneasy when my pronunciation is corrected in class.

13. | fear being judged negatively when I make grammar
mistakes.

14. 1 get nervous when | think my classmates are better
speakers than | am.

15. I avoid speaking English because I am worried about how
others will react.




Appendix B
Coping Strategies Questionnaire

Directions: Please indicate how often you use each strategy when you feel anxious about
oral communication in English. Be guided by the following scale: 4 — Always
3 — Often 2 — Sometimes and 1 — Never

Indicators Responses
Al O| S |N
43 @ 1)

Preparation Strategies
1. | practice my speech before speaking in class.
2. | rehearse with friends or family before oral
presentations.
3. I review notes or outlines before oral recitations.
4. 1try to anticipate possible questions from the teacher
or classmates.
5. | prepare examples or key phrases to use in class
discussions.
Positive Thinking
6. |tell myself that I can do well when speaking in
English.
7. 1 remind myself of past successes in oral
communication.
8. Ithink positively about my ability to improve over
time.
9. | focus on doing my best instead of worrying about
mistakes.
10. I encourage myself that making mistakes is part of
learning.
Relaxation Techniques
11. | take deep breaths to calm myself before speaking.
12. 1 try to relax and clear my mind before oral activities.
13. I slow down my speech when | feel nervous.
14. 1 use stress-reducing techniques (e.g., mindfulness,
meditation).
15. | stay quiet for a while to calm down before | start
speaking.
Avoidance/Withdrawal (reverse-coded)
16. | try to avoid being called to speak in English.
17. 1 skip class to avoid oral recitations.
18. | keep silent in group discussions to escape attention.
19. | pretend to be busy or distracted to avoid speaking
tasks.
20. | give very short answers to reduce my speaking time.




Appendix C

Oral Communication Performance Rating Scale (Teacher Assessment)

Directions: Please rate the student’s oral communication performance based on your
classroom observation. Indicate the extent to which each statement reflects the
observed performance using this scale: 4 — Very Good | 3 — Good | 2 — Fair |

speaking tasks

1 - Poor
Indicators Responses
(VG) | (G) | (F) | (P)
4 3 2 1
Fluency and Coherence
The student...
1. Speaks with minimal hesitation, fillers, or pauses during

2.

Organizes ideas logically and ensures smooth flow of
thought.

3.

Self-corrects minor mistakes without breaking
coherence.

4.

Uses linking words and transitions effectively.

5.

Maintains a steady pace and natural rhythm when
speaking.

Pronunciation and Clarity

The student...

6.

Produces clear and comprehensible pronunciation.

7. Uses stress and intonation patterns that enhance
meaning.

8. Demonstrates articulation and enunciation that support
clear delivery.

9. Makes minimal mispronunciations that do not interfere
with understanding.

10. Maintains audible and well-modulated speech.

Grammar and Vocabulary Use

The student...

11.

Demonstrates correct use of grammatical structures.

12.

Uses a wide and context-appropriate range of
vocabulary.

13.

Uses grammar and vocabulary in ways that support clear
communication.

14.

Employs suitable expressions and phrases for academic
tasks.

15.

Shows linguistic accuracy and flexibility during speech.

Confidence and Delivery

The student...

16.

Displays confidence and poise while speaking.
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17.

Maintains appropriate posture, gestures, and facial
expressions.

18.

Projects voice clearly and maintains steady volume.

19.

Demonstrates effective audience engagement and eye
contact.

20.

Overall oral delivery meets academic communication
standards.
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Transmittal Letter

November 28, 2025

MOISES GLENN G. TANGALIN, Ed.D.
JHCSC-Dumingag Campus Director
Campus Administration Office

Caridad, Dumingag, Zamboanga del Sur

Dear Sir/Madam:
Greetings!

I am 2 student in the graduate program Master of Arts in Education Major in English
Language Teaching at Misamis University in Ozamiz City. | am pursuing my
thesis/dissertation entitled “Speaking Anxiety and Coping Strategies in Relation to the Oral
Communication Performance of College Students.” The study was approved by the
Thesis/Dissertation Committee last November 17, 2025.

In this vein, I would like to ask for permission for the conduct of the study at J.H. Cerilles
State College-Dumingag Campus. The study aims to explore the levels of speaking anxiety,
the coping strategies used by students, and how these relate to their oral communication
performance. The target respondents will be first-year college students enrolled in the
School of Teacher Education (STE), School of Criminal Justice Education (SOCJE), and
School of Agriculture, Forestry, and Environmental Studies (SAFES), along with the
teachers handling their Understanding the Self subject, selected through stratified random
sampling. Questionnaires will be used in gathering the data. Be assured that ethical
considerations will be duly observed in the conduct of the study and that the data to be
gathered will be used solely for research purposes.

I earnestly hope for your approval of this request.

Truly,

ILY YL H. SALUDO

CYNTHIA %&&ixmw. EdD, DScN

University Graduate School
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Ethics Board Approval Letter

\{ i \/'). . . . .
SR Misamis University
L = H. T. Feliciano St., Ozamiz City, 7200 Philippines
\'\ . "/ MISAMIS UNIVERSITY RESEARCH ETHICS COMMITTEE

S Phone: +6388 521 0367 | Fax: +6388 521 2917
Email: muresearchethics@ meedi ph

MU-REB.001/03 March 2022

November 17, 2025

MS. ILYAN PREXYL H. SALUDO
Principal Investigator

MUREC Code: 2025-135

SPEAKING ANXIETY AND COPING STRATEGIES IN RELATION TO THE ORAL
COMMUNICATION PERFORMANCE OF COLLEGE STUDENTS

Dear Investigator:

The MU Research Ethics Committee (MUREC), upon review of your research protocol, found no
risk to the research participants, hence recommending APPROVAL. You may proceed with
gathering data for your study.

However, the following are the recommendations based on the review by the Committee:

General Statement of the Problem
e Please take another look at the phrase “mediating role of coping strategies ™ to
make sure it truly reflects your final general objective.
Variable Conceptualization
e It may be helpful to revisit the term “effecriveness” so that it clearly fits with how
your variables are defined and measured.
SOP No. 2
* Since the questionnaire assesses the extent of use of coping strategies and not their
effectiveness, you might want to adjust this statement of the problem.
Hypotheses
¢ If you make any changes to the objectives or variables, kindly update the
hypotheses so everything stays aligned.
Respondents and Sampling
¢ Please indicate the total population and compute the appropriate sample size. It
would also be great to clearly describe the sampling method you plan to use.
Interpretation of the Oral Communication Performance Rating Scale
¢ Consider revising the interpretation section to ensure the performance levels are
described clearly and accurately.
Research Instruments
¢ It would strengthen the proposal to include a more detailed explanation of how
each instrument will be validated and how reliability will be tested.
Ethical Considerations
e Please add the estimated time needed for interviews and specify the direct benefits
that participants can expect from joining the study.
Data Analysis
e A helpful improvement would be to present the normality test first before
describing the inferential statistical procedures you intend to use.
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Misamis University
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/ MISAMIS UNIVERSITY RESEARCH ETHICS COMMITTEE
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MISAMIS UNIVERSITY
Ozamiz City
Graduate School

INFORMED CONSENT FORM
(PORMA SA NASABTAN NGA PAGTUGOT)

Name of the Researcher/Investigator
(Nagtuon): llyan Prexyl H. Saludo

Course: Master of Arts in Education Major in English Language Teaching

College: College of Graduate Studies

Email / Contact Number: ilyanprexyls@gmail.com / 09073344018
Thesis Title: “Speaking Anxiety and Coping Strategies in Relation to the Oral
Communication Performance of College Students”

PART I. INFORMATION SHEET

Introduction
(Pasiuna)

Good day! | am |llyan Prexyl H. Saludo, the principal
researcher/investigator of the study entitled “Speaking Anxiety and
Coping Strategies in Relation to the Oral Communication Performance of
College Students.” I am a graduate student under the program Master of
Arts in Education Major in English Language Teaching at Misamis
University in Ozamiz City. | am to conduct the research with
as participant. In this vein, I am respectfully seeking
your voluntary participation, being qualified to give your informed
consent to take part in this study. Before you decide whether to participate
or not in this study, please read the succeeding information about the study
and feel free to ask questions anytime should there be anything you do not
understand or want to clarify. If you agree to answer the interview, you
will be asked to affix your name and signature on this form for which you
will be given a copy.

(Maayong adlaw! Ako si llyan Prexyl H. Saludo, ang nagpahigayon
sa pagtuon kabahin sa “Speaking Anxiety and Coping Strategies in
Relation to the Oral Communication Performance of College Students.”
Ako usa ka estudyante sa Master of Arts in Education Major in English
Language Teaching sa Misamis University. Ako nagapili kanimo isip
participant nga maoy mutubag sa gikinahagnglang impormasyon niining
gihimong pagtuon. Ako matinahurong naghangyo sa inyong bulontaryo
nga pag-apil niini nga pagtuon. Gikinahanglan nga ikaw naa sa saktong
edad ug naay kakayahan nga mohatag sa pagtugot aron makaapil niini
nga pagtuon. Sa dili pa ka mohukom sa pag-apil niini nga interview,
palihug sa pagbasa sa mga impormasyon sa ubos ug gawasnon ka nga
makapangutana kon adunay wala nimo nasabtan o gusto nimong iklaro.
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Kung motugot ka sa pagahimoon nga interview, papirmahon ka niini nga
porma ug tagaan usab ka ug imong kaugalingong kopya.

Purpose
(Katuyoan)

The purpose of this study is to examine the relationship between speaking
anxiety and coping strategies to the oral communication performance of
college students. This research contributes both to theory and practice in
the field of language education (Indicate the signifi

(Ang katuyuan niini nga pagtuon mao ang_pagsusi sa relasyon tali sa
speaking anxiety ug coping strategies sa oral communication performance
sa mga estudyanteng kolehiyo. Kini nga pagtuon makahatag og
kontribusyon sa teorya ug praktis sa natad sa language education.
(kaayuhan).

Type of
Research
Intervention
(Matang sa
Interbensyon
sa Pagtuon)

This study will be conducted through the use of survey
guestionnaires. The gathering of data will be conducted in person.

(Kining pagtuon pagabuhaton pinaagi sa paggamit sa survey
questionnaire. Personal ang pagkuha sa datos.)

Selection  of
Participants
(Pagpili sa
mga
Partisipant)

The selection of the participants is based on the following inclusion
criteria: officially enrolled first-year college students from the School of
Teacher Education (STE), School of Criminal Justice Education (SOCJE),
and School of Agriculture, Forestry, and Environmental Studies (SAFES);
teachers currently handling the Understanding the Self subject for these
students; and individuals who voluntarily provide their consent to
participate in the study.

(Ang mga partisipante niini nga pagtuon mao ang indibidwal nga naga-
angkon sa mosunod: opisyal nga naka-enrol nga mga first-year college
students gikan sa School of Teacher Education (STE), School of Criminal
Justice Education (SOCJE), ug School of Agriculture, Forestry, and
Environmental Studies (SAFES); mga magtutudlo nga nag-handle sa
Understanding the Self nga asignatura; ug mga partisipante nga
boluntaryong misugot sa pag-apil sa maong pagtuon.)

Voluntary
Participation
(Boluntaryo
nga
Partisipasyon)

Your participation has to be voluntary and will not affect your
situation or status in any way, including your relationship with the
researcher. You are free to decide if you will take part or not. If you decide
to participate, you are free not to answer any questions that you do not
prefer to answer.
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(Boluntaryo ang imong pag-apil ug kini dili makaapekto sa imong
sitwasyon o estado apil na imong relasyon sa nagtuon. Gawasnon ka nga
modesisyon kung kung moapil ka niini nga pagtoon o dili. Kung mo-
desisyon ka nga moapil, gawasnon ka nga dili motubag sa bisan asa nga
pangutana nga dili nimo gusto nga tubagon.)

Procedure
(Pamaagi)

The participants will be given ample time to answer the survey
questionnaires. The data gathering will be conducted in person and may
take place once or several times as necessary. The researcher will organize
and encode the responses for data analysis. The information and data
provided by the participants will be used solely for the purposes of this
study and will be treated with the utmost confidentiality.

(Ang mga partisipante pagahatagan og igong panahon sa pagkompleto sa
survey questionnaire. Ang pagkuha sa datos pagahimoon personal ug
mahimong usa ra ka higayon o sa makadaghan depende sa
panginahanglan. Ang mga tubag sa survey pagatipigon ug iproseso sa
magtatampo alang sa pag-analisa sa datos. Ang tanan nga impormasyon
ug datos nga makuha gikan sa mga partisipante gamiton lamang alang
niining pagtuon ug pagatumanan og labing taas nga pag-amping aron dili
kini mabutyag sa uban..)

Duration
(Gidugayon)

The gathering of data through the survey questionnaire will take
approximately 45 minutes to 1 hour.

(Ang pagkuha sa datos pinaagi sa survey questionnaire mokabat ngadto
sa 45 minutos hangtod usa ka oras.)

Risks and | The respondents will be protected from physical, social, or economic risks.

Discomforts In case the items in the survey instrument are too personal and make you

(Risgo ug | feel uncomfortable, you may decline to answer any or all questions and

Kahasol) may terminate your involvement at any time you choose.
(Ang mga partispnate ginaprotektahan sa pisikal, sosyal o
ekonomikanhong risgo. Kung pananglitan adunay mga pangutana nga
personal ra kaayo o kung dili ka komportable, mamahimong dili ka
motubag o mobalibad sa pagtubag sa bisan asa o sa tanang mga
pangutana ug moatras sa pag-apil sa bisan unsang panahon nga imong
gusto.)

Benefits This study will enable you to shed light about the relationship

(Kaayohan) between speaking anxiety, coping strategies, and oral communication

performance among college students. Thus, your responses shallb __ "y
valued, being deemed important in the field of language educai ]
communication studies.

Kini nga pagtuon makapahimo kanimo paghatag og katin-awan o
pagpasabot kabahin sa relasyon tali sa speaking anxiety, coping
strategies, ug oral communication performance sa mga estudyanteng
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kolehiyo. Ang imong mga tubag hatagan og dakong bili nga giisip nga
importante sa linya sa language education ug communication studies.

Reimbursemen
ts

(Hulip
bayad)

nga

There will be no monetary expenses or costs on your part as a respondent,
nor any monetary compensation for your participation in this study.
However, personal protective equipment (PPE) like face masks, alcohol
and face shields may be provided during the gathering of the research data.

(Wala kay magasto sa imong pag-apil niini nga pagtuon ug dili usab ka
bayaran ug kwarta sa imong pag-apil niini nga pagtuon. Apan adunay nga
personal protective equipment (PPE) sama sa face masks, alcohol ug face
shields nga pwede nga mahatag sa panahon sa pagkuha sa mga datos)

Confidentiality
of Data (Pag-

Only the researcher will have access to the information and

responses of the participants. The personal identifying information of the
participants will only be used for research analysis and will be treated with
the utmost confidentiality. During the study, all data will be kept in a
locked, secure filing cabinet, of which will be discarded 6 months after the
publication of the results.
(Ang nagtuon lamang ang makakita sa mga impormasyon ug tubag sa
respondents. Ang mga datos nga makuha i-analisa ug hatagan og tumang
pag-amping aron dili ibutyag. Sa panahon sa pagtuon, ipahimutang sa
usa ka selyadong filing cabinet ang tanang datos nga pagagub-on human
sa 6 kabulan gikan sa pag-publish sa resulta.)

amping sa
Datos)

Sharing of
Findings

(Pagpaambit
sa
Nakaplagan)

The results of this study will be presented during the thesis/dissertation
final defense of the researcher. Also, the research findings may be shared
through publications and conferences with the assurance that the identities
of the respondents will remain confidential. A printed copy of the
completed study will be provided to the participants.

(Ang mga resulta niini nga pagtuon ipresenta sa panahon sa final defense
sa thesis/ dissertation sa nagtuon. Ang mga nakaplagan sa pagtuon
posible nga ipaambit pinaagi sa mga publications ug conferences nga
adunay kapanigurohan nga dili mabutyag ang pagkatawo sa mga
partisipante. Pagahatagan og isa ka giimprinta nga kopya sa kumpleto
nga pagtuon ang mga partisipante.)

Rights to
Refuse or
Withdraw

(Katungod sa
Pagpalibabad
0 Pag-undang)

You are free to withdraw or terminate participation at any stage of the
study, without the need to give any reason. You will not be penalized in
case of termination of participation.

(Gawasnon ka nga moatras or moundang sa pag-apil sa bisan asa nga
punto sa pagtuon nga dili na magkinahanglan pa ug rason. Dili ka
ipamulta sa pag-atras o pag-undang.)
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Who to Contact
(Kinsa ang
Kontakon)

Should there be any queries as a parent, you can contact the researcher
through the following details:

(Kung adunay mga pangutana, mamhimo nga mokontak pinaagi aning
mga detalye:)

Name of the Researcher (Ngalan sa Nagtuon): llyan Prexyl H. Saludo
Cellphone Number/s: 09073344018
e-mail ad: ilyanprexyls@gmail.com

STATEMENT BY THE RESEARCHER
(PAGPADAYAG SA NAGTUON)

I will read the Information sheet to the potential participant. With
the best of my ability, | make sure that the participant will understand the
questions in the survey questionnaire and that possible follow-up
interviews may be undertaken.

(Akong pagabasahon ang mga nasulat niining Information Sheet
ngadto sa potensyal nga partisipante. Kutob sa akong mahimo siguroon
nako nga masabtan sa partisipante ang mga pangutana sa survey
guestionnaireug ang possible nga follow-up nga interviews.)

| can assure that the participant will be given an opportunity to
ask questions about the study, and all the questions raised will be
answered fully. I can likewise assure that the participant will not be
coerced into giving consent that must be free and voluntary.

(Gisiguro ko nga ang partisipante mahatagan og panahon sa
pagpangutana kabahin niiining pagtuon og ang tanang pangutana nga
lyang gihatag matubag sa hingpit. Siguroon ko usab ang maong
partisipante dili mapugos sa paghatag sa pagtugot nga kinahanglan nga
gawasnon og boluntaryo.)

A copy of this Informed Consent Form will be provided to the
participant.
(Ang kopya sa niining Informed Consent Form ihatag ngadto sa
respondent.)

Print Name of Researcher (Ngalan sa Nagtuon): ILYAN PREXYL H.
SALUDO
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PART Il. CERTIFICATE OF CONSENT

This research entitled “Speaking Anxiety and Coping Strategies in Relation to the
Oral Communication Performance of College Students” by llyan Prexyl H. Saludo with the
aim of gathering information and data pertaining to pertaining to students’ levels of speaking
anxiety, coping strategies, and oral communication performance, has been presented and
explained to me clearly. Since the study involves first-year college students enrolled in the
School of Teacher Education (STE), School of Criminal Justice Education (SOCJE), and
School of Agriculture, Forestry, and Environmental Studies (SAFES), | am chosen as one of
the participants.

(Kini nga pagtuon gititulohan, “Speaking Anxiety and Coping Strategies in Relation to the

Oral Communication Performance of College Students 'ni _llyan Prexyl H. Saludo, nga
adunay tumong sa pagkuha og impormasyon ug datos kabahin sa_lebel sa speaking anxiety,
coping strategies, ug oral communication performance sa mga estudyanteng kolehiyo,
gipresenta ug gipasabot og klaro kanako. Tungod kay ang pagtuon kay kabahin sa mga first-
year college students nga naka-enrol sa School of Teacher Education (STE), School of
Criminal Justice Education (SOCJE), ug School of Agriculture, Forestry, and Environmental
Studies (SAFES), ako napilian isip usa sa mga partisipante.

| have read the foregoing Informed Consent Form, or it has been read to me. | had the
opportunity to ask questions, which were subsequently answered fully. I consent voluntarily
to be a participant of this study.

(Akong nabasa ang nauna nga Informed Consent Form, o gibasa kini kanako. Natagaan ako
0g

higayon nga makapangutana nga natubag sa hingpit. Ako mosugot nga boluntaryo nga

mahimong participant sa niining pagtuon.)

Print Name of Participant (Ngalan sa Partisipante):
Signature of Participant (Pirma sa Partisipante):
Date: [MM/DD/YYYY]

If Iliterate (Kung dili makasulat ug makabasa)

If the respondent is illiterate, a witness who is literate will sign. The respondent will choose
him/ her and who is without connection with the researcher or the research group to attest this
undertaking. The respondent will affix his thumb print.

[Kung ang participant kay dili makabasa o makasulat, mopirma ang usa ka makabasa ug
makasulat nga testigo. Ang respondent ang mopili kaniya nga walay koneksyon sa nagtuon
0 sa lyang grupo para mopamatuod sa gimbuhaton. Ang respondent mobutang sa iyang tamla
(thumb print)].
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Name and Signature of the Witness
(Ngalan ug Pirma sa Testigo)

Thumb mark
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