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ABSTRACT 

 

 

This study aimed to determine the effectiveness of the Snake and Ladder Reading 

Quizzes in improving Grade 8 students’ reading comprehension in English at a selected 

public secondary school in Ozamiz City during the school year 2025–2026. A classroom-

based action research design using a single-group pretest–posttest approach was employed. 

The respondents consisted of forty-seven (47) Grade 8 students selected through purposive 

sampling. Data were gathered using a researcher-made Reading Comprehension Test 

administered before and after the implementation of the Snake and Ladder Reading 

Quizzes, which were integrated into lessons on formal letters, expository texts, and literary 

reading tasks. The instruments were validated by education experts and tested for 

reliability. Data were analyzed using mean, standard deviation, and paired t-test through 

Jamovi software. Findings revealed that students’ reading comprehension improved from 

lower performance levels before the intervention to higher levels after the implementation. 

Statistical analysis showed a significant difference between the pretest and posttest scores, 

indicating that the Snake and Ladder Reading Quizzes effectively enhanced students’ 

reading comprehension. The study concluded that the Snake and Ladder Reading Quiz is 

an effective game-based instructional strategy for improving students’ reading skills and 

engagement in English classes. 

Keywords: Reading Comprehension, Snake and Ladder Reading Quiz, Game-Based 

Learning, Action Research, Grade 8 Students, English Instruction. 
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Chapter 1 

 

 

INTRODUCTION 

 

 

Context and Rationale 

One of the most important skills any learner can build is reading comprehension, 

since it holds the key to success in all further academic developments and lifelong learning. 

However, poor motivation and an emphasis on traditional teaching, which often focuses on 

rote memorization rather than deep learning, stand in the way for many pupils. In a bid to 

make reading lessons more interesting and appealing, teachers have been seeking every 

available avenue to effect change. Game-based learning has thus become a common 

strategy, especially with the incorporation of Snakes and Ladders reading quizzes, which 

make lessons more interactive and engaging. 

Several studies highlighted how educational games can support literacy 

development and increase student participation. Research identified that the ECOLA 

learning model with the Bomb Snakes and Ladders game resulted in significantly increased 

students’ reading achievement (Mukhlishina, 2023). Likewise, the development of Snake 

and Ladder learning materials has been shown to enhance student engagement and improve 

learning results (Setiawan, 2024). Other studies have revealed that this sort of activity helps 

learners build vocabulary and remember information better by connecting learning to 

enjoyable experiences (Rarera, 2024). In another study, the use of the Snakes and Ladders 

game was found to improve English vocabulary (Mardabia, 2025). Beyond language 

learning, this approach has also yielded satisfactory results in other disciplines, such as 

mathematics and health education, by increasing students' cognitive abilities and 
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reinforcing good behavior (Nachiappan et al.). Other research on reading and language 

acquisition supports the efficacy of the method. For example, Snake and Ladder have been 

used to enhance the reading comprehension skill of Thai students (Kanprao & Naeprakhon, 

2020). In English subject classes, the teachers are encouraged to use this game to 

supplement teaching as a means of improving reading motivation and reading 

comprehension (Nisa & Fithriani, 2023). This approach has also been found to enhance 

engagement and improve students' behavior, indicating improved comprehension 

(Hutabarat & Zaidi, 2021). It has also been tried for special learners and has helped improve 

the learners' vocabulary and understanding of the language (Hariyanti, Arqam, & Sunubi, 

2023). Snake and Ladder games have also been tried with secondary students and have 

been found to develop learners' confidence in speaking activities, which improves 

participation (Fanani, 2022). 

There seems to be a population gap in the available literature. Although several 

studies have investigated Snake and Ladder games for vocabulary development, speaking, 

and motivation, very few have explored their use in relation to reading comprehension 

among young pupils (Nisa & Fithriani, 2023). Most earlier studies have focused on older 

or foreign language learners and other areas such as mathematics or health education 

(Kanprao & Naeprakhon, 2020). As a result, it is difficult to find any evidence of how such 

games can be modified to enhance young learners' ability to understand reading passages. 

This population gap needs to be addressed because early reading comprehension forms the 

foundation of future academic success and critical thinking among learners (Miles, 2017). 

This research aims to establish the extent to which Snake and Ladder reading 

quizzes can be used in classrooms to improve students' reading proficiency and classroom 
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participation. It thus intends to investigate whether integrating a recognizable and 

pleasurable game into reading lessons facilitates pupils' ability to concentrate longer and 

retain more information and understanding (Nisa & Fithriani, 2023). This study will also 

examine, through classroom application, how such game-based formative assessments can 

enrich reading activities to be more effective and appealing to young learners' engagement 

(Hutabarat & Zaidi, 2021). The results of this study are expected to add to the expanding 

literature on reading comprehension and game-based learning with practical 

recommendations that teachers can easily use in their lessons. By responding to the 

identified population gap, the research also seeks to illustrate that even the simplest and 

most inexpensive approaches, such as Snake and Ladder reading quizzes, can enhance 

focus, understanding, and enjoyment in reading among pupils. On the other hand, this study 

also hopes to spur teachers to devise more interactive and learner-centered lessons to drive 

students toward participating in reading but, at the same time, knowing and appreciating 

what they read. Ultimately, this will lead to a more interactive and responsive learning 

environment-one that elicits enduring comprehension skills and instills a real love for 

reading. 

 
Strategy 

          Snakes and Ladders is a game-based learning strategy that integrates academic 

content into a board game, where students progress by answering reading-related questions 

placed on each square (Kanprao & Naeprakhon, 2020). This strategy combines play and 

learning, allowing students to actively engage with texts while improving motivation, 

focus, and comprehension skills. Through Snakes and Ladders reading quizzes, learners 
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interact meaningfully with reading materials in a fun and low-anxiety environment, which 

supports better understanding and retention of information. 

       Studies show that the Snakes and Ladders game is effective in improving reading and 

language skills (Pramiswari & Mukhlishina, 2023). It fosters participation, motivation, and 

meaningful learning through competition and collaboration (Rarera & Wicaksono, 2024). 

Game-based reading activities help students process information more deeply and 

enjoyably, leading to improved comprehension and retention (Nisa & Fithriani, 2023). 

       The strategy encourages students to read actively, analyze questions, justify answers, 

and reflect on their performance. It also supports learners with low comprehension by 

providing structured scaffolds, visual cues, and repeated exposure to comprehension 

questions. This approach creates a positive, low-stress learning environment where reading 

becomes engaging, collaborative, and rewarding.  

To implement the Snakes and Ladders Reading Quiz strategy, begin by identifying 

clear learning objectives focused on specific reading comprehension skills such as 

identifying key details, inferring meaning, predicting outcomes, understanding vocabulary, 

or sequencing events. Prepare age-appropriate reading passages and develop corresponding 

question cards that align with the targeted skills. Customize the Snakes and Ladders board 

by assigning each numbered block a comprehension question, instruction, or challenge 

related to the selected text. Form small, mixed-ability groups to promote collaboration, 

peer assistance, and shared decision-making throughout the activity. Explain the mechanics 

of the game by guiding students to roll the dice, move their tokens, and answer the question 

on the block where they land; correct answers allow them to stay, while incorrect answers 

follow predetermined consequences such as repeating the question or moving backward. 
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Facilitate the activity by monitoring students' engagement, assisting those who struggle, 

and encouraging meaningful discussions about possible answers. Provide feedback and 

reinforcement through a short debriefing session where misconceptions are clarified, and 

comprehension skills are strengthened. Finally, assess students' performance using quizzes, 

reflection sheets, or other comprehension tasks to evaluate learning progress and determine 

the effectiveness of the game-based strategy. 
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Statement of the Problem 

This study determined the effectiveness of using Snake and Ladder Reading 

Quizzes as an intervention in enhancing students’ reading comprehension and participation 

in English classes at a selected school in Ozamiz City during the school year 2025–2026. 

Specifically, it sought to answer the following questions: 

1. What is the level of students’ reading comprehension before the 

implementation of the Snake and Ladder Reading Quizzes? 

2. What is the level of students’ reading comprehension after the implementation  

of the Snake and Ladder Reading Quizzes? 

3. Is there a significant difference between students’ level of reading  

comprehension before and after the implementation of the Snake and Ladder Reading 

Quizzes? 

 

Null Hypotheses 

H01: There is no significant difference between students’ level of reading comprehension 

_____before and after the implementation of the Snake and Ladder Reading Quizzes. 
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Chapter 2 

 

 

RESEARCH METHODOLOGY 

 

 

Research Design 

This study employed a classroom-based action research approach using a single 

pretest and posttest design. A pretest-posttest design evaluated participants’ skills before 

and after the intervention, providing measurable evidence of learning gains (Pramiswari & 

Mukhlishina, 2023). Using the Snake and Ladder Reading Quiz allowed the researcher to 

assess how game-based, interactive activities influenced students’ comprehension, 

retention, and analytical thinking while reading texts (Chusnullita & Setiawan, 2024; 

Rarera & Wicaksono, 2024). This design was suitable for classroom settings and effectively 

tracked learning progress over a defined period (Mardabia, 2025; Fadimpo, 2025). 

 

Research Setting 

 

 The study was conducted in one of the secondary public high schools in Ozamiz 

City, Misamis Occidental, Philippines, focusing on Grade 8 students. A single Grade 8 

section was selected as respondents. This group was appropriate because they were 

developing advanced reading comprehension skills, including analyzing text structure, 

interpreting figurative language, and evaluating the author’s purpose (Pratiwi et al., 2023). 

The Snake and Ladder Reading Quizzes provided a fun, interactive method to improve 

comprehension while increasing engagement and motivation in reading (Latifah et al., 

2023). 
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Respondents of the Study 

This study included forty-seven (47) Grade 8 students enrolled in a public high 

school in Ozamiz City, Misamis Occidental, Philippines, for the S.Y. 2025–2026. 

Purposive sampling was employed to ensure that the selected respondents were actively 

participating in reading lessons and were directly engaged in developing essential literacy 

skills such as comprehension, vocabulary building, and text interpretation. Only students 

who provided assent and whose parents or guardians granted informed consent were 

included, ensuring compliance with ethical research standards. This selection was intended 

to address the need for research on the effectiveness of interactive, game-based learning 

tools, specifically the Snake and Ladder Reading Quizzes, in enhancing learners' 

engagement and understanding of reading texts. By focusing on this group, the study aimed 

to generate insights into how game-based activities could support meaningful learning and 

improve comprehension and retention among Grade 8 students. 

 

Research Instrument 
 

A. Snake and Ladder Reading Comprehension Test (Appendix A). This researcher-

designed test was developed to evaluate Grade 8 students’ reading comprehension skills 

before and after the implementation of Snake and Ladder Reading Quizzes. The test was 

created based on previous studies emphasizing the effectiveness of Snake and Ladder-

based games in enhancing reading comprehension, vocabulary mastery, and student 

engagement (Pramiswari & Mukhlishina, 2023). 

It consisted of 50 items structured around reading passages and comprehension 

questions, aligned with Snake and Ladder activities conducted over four sessions spanning 
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four weeks. Each session lasted 50–60 minutes and included a 10-minute pretest, a 35–40-

minute Snake and Ladder reading activity, and a 10-minute posttest. The test measured 

comprehension performance based on identifying main ideas, inferring meanings, 

understanding vocabulary, summarizing passages, and analyzing the author's purpose. 

To assess students’ reading comprehension skills, the study used a 5-point Likert 

scale, where 5 represented the highest level of proficiency and 1 represented the lowest: 

Responses Interpretation 

42-50 Outstanding 

38-41 Very Satisfactory 

34-37 Satisfactory 

30-33 Fairly Satisfactory 

1-29 Did not meet expectations 

 

The validity and reliability of the Snake and Ladder Reading Comprehension Test 

were established through expert consultations, pilot testing, and statistical validation. 

Language educators and reading specialists reviewed the test content to ensure alignment 

with Grade 8 reading competencies. A pilot study was conducted to assess clarity, 

coherence, and difficulty, and Cronbach’s alpha was used to measure internal consistency. 

Previous studies highlighted that game-based reading assessments enhance students’ 

comprehension, critical thinking, and engagement by connecting texts to interactive, 

meaningful activities (Chusnullita & Setiawan, 2024). 
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B. Lesson Plan (Appendix B). 

In this study, the Snake and Ladder Reading Quiz was integrated into the Grade 8 

reading curriculum. Each of the four sessions began with a pretest to assess students’ initial 

reading comprehension skills, followed by a teacher-facilitated Snake and Ladder activity. 

Students engaged in collaborative reading tasks based on age-appropriate passages, 

answering comprehension questions to move forward or backward on the game board. 

For example, students read short stories or informational texts, identified main 

ideas, inferred meanings, or answered vocabulary-based questions. After completing the 

game-based activity, a posttest was administered to evaluate learning gains and measure 

the impact of the Snake and Ladder Reading Quiz on students’ comprehension, analytical 

thinking, and engagement. By comparing pretest and posttest scores, the study assessed the 

effectiveness of game-based instruction in enhancing Grade 8 students’ reading 

comprehension (Pramiswari & Mukhlishina, 2023). 

 

Data Collection 

 

Prior to data collection, the researcher sought formal approval to conduct the study 

by submitting letters to the appropriate authorities. The process began with a letter to the 

School Principal of the selected secondary public high school in Ozamiz City. Once the 

Principal’s approval was granted, a letter was sent to the Grade Level Head and 

subsequently to the class Adviser, with each authority’s consent obtained prior to 

implementing any data collection procedures. Each letter detailed the objectives, 

methodology, and scope of the study to ensure full transparency and compliance with 

institutional policies. After securing institutional approvals, the researcher distributed 

informed consent forms to the parents or guardians of the Grade 8 students, along with 
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assent forms for the students themselves. These forms ensured that parents provided formal 

permission for their children to participate and that students voluntarily agreed to take part 

in the study. 

The study focused on enhancing reading comprehension, engagement, and 

motivation through Snake and Ladder Reading Quizzes. Data collection spanned four 

sessions conducted over four weeks, with each session lasting 50–60 minutes. Each session 

began with a pretest measuring students’ initial reading comprehension, followed by the 

Snake and Ladder reading activity facilitated by the researcher, where students engaged in 

collaborative, game-based reading tasks. Each session concluded with a posttest to evaluate 

immediate learning gains. Although the format of the pretests and posttests remained 

consistent, the content varied to match the objectives of each session. 

In addition to the session-based assessments, a pre-assessment questionnaire and 

the Snake and Ladder Reading Comprehension Test were administered before the first 

session to establish baseline comprehension and motivation levels. After the final session, 

a post-assessment was conducted to measure overall improvement. Mean scores from the 

pretests and posttests, as well as the engagement and motivation questionnaire, were 

analyzed to determine changes in reading comprehension, participation, and motivation. 

The use of standardized scoring rubrics for all assessments ensured reliable and objective 

measurement of students’ growth throughout the study. 
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Ethical Consideration 

 

Before conducting the study, the researcher ensured that all ethical standards were 

followed to protect the well-being of the respondents. Approval to conduct the study was 

sought from the School Principal, the Grade Level Head, and the class Adviser, with each 

authority’s consent obtained prior to any data collection. These approvals confirmed that 

the study complied with institutional and research guidelines. 

Informed consent procedures were implemented for all participants. Parents or 

guardians of the selected Grade 8 students provided formal consent, and the students 

themselves gave assent, indicating their voluntary participation. Participants were fully 

informed of the study’s objectives, procedures, potential benefits, and possible risks, and 

they had the option to withdraw at any time without negative consequences. 

Confidentiality and anonymity were strictly maintained. All collected data excluded 

personally identifiable information, and participants were assigned coded identifiers. Both 

digital and physical data were securely stored, with digital files encrypted and physical 

copies kept in a locked cabinet accessible only to the researcher. These measures complied 

with Republic Act No. 10173 (Data Privacy Act of 2012), ensuring participants’ privacy, 

dignity, and security. 

The study was designed to minimize risks and prevent harm. Activities, including 

Snake and Ladder Reading Quiz tasks, were conducted in a safe and supportive 

environment, with close supervision to avoid physical, psychological, or emotional 

distress. By adhering to these ethical considerations, the researcher safeguarded participant 

welfare while maintaining the integrity and credibility of the study. 
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Data Analysis 

This study utilized the following statistical methods for data analysis using 

JAMOVI software: 

Frequency and percentage were employed to examine learners’ levels of reading 

comprehension before and after the implementation of the Snake and Ladder Reading 

Quizzes.  

Mean and standard deviation were utilized to measure students’ overall 

performance before and after the implementation of the Snake and Ladder Reading 

Quizzes.  

A paired t-test was conducted to explore significant differences in students’ reading 

comprehension scores before and after the implementation of the Snake and Ladder 

Reading Quizzes.  

 

Dissemination Plan 

The findings of this study were shared with school administrators, English teachers, 

and the Grade 8 students and their parents through reports, feedback sessions, and 

simplified summaries to ensure clear understanding of the benefits of implementing Snake 

and Ladder Reading Quizzes in reading classes. When sharing results with students and 

parents, assent and consent procedures were emphasized to highlight adherence to ethical 

research practices. The results of the study were also presented to the university community 

and fellow educators through academic presentations, seminars, and possible publication 

in action research platforms. Through this dissemination, the study aimed to support 

improved teaching strategies and promote the use of interactive, game-based learning to 

enhance reading comprehension in English classrooms. 
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Utilization Plan 

 

The results of the study were utilized through Poster Presentation and Publication. 

A poster highlighting the key findings, conclusions, and recommendations on the use of 

Snake and Ladder Reading Quizzes was created and showcased during academic or 

research dissemination events. This allowed teachers, school leaders, and other 

stakeholders to easily understand the study’s outcomes and apply its insights to classroom 

reading practices. In addition, the study was prepared for publication in an academic 

journal or an institutional research repository to reach a wider audience. Through this 

utilization, the findings could support further research and encourage more educators to 

adopt interactive, game-based strategies to enhance students’ reading comprehension and 

engagement. 

 

COST ESTIMATES 

(Grade 8) 

 

The estimated budget in the conduct of this study was broken down below from the 

personal funds of the proponent. The proponent had a personal laptop and printer. 

 

Materials Amount 

1 ream A4 US bond paper Php 180.00  

1 set 664 ink Php 1,179.00 

2 sliding folders Php 15.00 x 2 (Php 30.00) 

Tokens (Pencil & Paper) Php 1, 000.00 

Snacks Php 1, 500.00 

Total Php 3, 889.00 
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Chapter 3 

 

 

RESULTS AND DISCUSSIONS 

 

 

Level of Students’ Reading Comprehension Before the Implementation  

of the Snake and Ladder Reading Quizzes 

Table 1 presents the level of students' reading comprehension before the 

implementation of the Snake and Ladder Reading Quizzes. Overall, the students performed 

at the Did Not Meet Expectations level, with an overall mean score of (M = 29.77, SD = 

1.71). Among the three performance categories, the highest frequency was recorded in the 

Did Not Meet Expectations level (n = 26, 55.3%) and a mean score of (M = 22.8, SD = 

3.56). This was followed by the Fairly Satisfactory level (n = 14, 29.8%) with a mean score 

of 31.5 (SD = 1.56). Meanwhile, the lowest frequency was observed in the Satisfactory 

level with only (n = 7, 14.9%) and (M = 35.0, SD = 0.00). No students reached the Very 

Satisfactory or Outstanding levels based on the given scale. These findings indicate that a 

majority of the students demonstrated limited reading comprehension skills prior to the 

intervention. 

The findings suggest that many students experienced difficulty in understanding 

and interpreting reading texts before the implementation of the Snake and Ladder Reading 

Quizzes. The high percentage of students under the Did Not Meet Expectations category 

implies that learners may have lacked sufficient vocabulary knowledge, comprehension 

strategies, and engagement in reading activities. Furthermore, the low number of students 

who achieved a Satisfactory rating indicates that only a few learners were able to 

demonstrate adequate comprehension skills at the expected level. The relatively low 

overall mean score further reflects the need for instructional support and innovative 
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learning strategies to improve students’ reading performance. The variation in scores, 

particularly in the Did Not Meet Expectations category, also suggests differences in 

students’ reading abilities and learning needs. 

Several related studies support the present findings regarding the effectiveness of 

snake and ladder games as an instructional strategy. The use of the ECOLA learning model 

integrated with snake and ladder game media was found to improve students' reading skills, 

as evidenced by increased learning outcomes from one cycle to another (Pramiswari & 

Mukhlishina, 2023). Similarly, the Snakes and Ladders Game was identified as an effective 

alternative teaching medium that helped enrich students' reading comprehension (Nisa & 

Fithriani, 2023). In addition, game-based learning techniques have been shown to improve 

students' reading comprehension skills and positively influence student behavior during 

classroom activities (Hutabarat & Zaidi, 2021). Moreover, the use of Snakes and Ladders 

games significantly improved Thai language reading skills after the intervention, 

highlighting the effectiveness of interactive learning strategies in enhancing students' 

comprehension abilities (Kanprao & Naeprakhon, 2020). These studies collectively 

suggest that game-based instructional approaches can increase learners’ motivation, 

engagement, and academic performance. 

Teachers, school administrators, and other educational personnel should strengthen 

reading intervention programs and provide engaging activities that will motivate students 

to improve their comprehension skills. The use of interactive and game-based strategies, 

such as Snake and Ladder Reading Quizzes, may help increase students’ participation, 

interest, and understanding during reading instruction. Teachers may also conduct remedial 

reading sessions, vocabulary enhancement activities, guided reading exercises, and peer-
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assisted learning activities to address students’ weaknesses in comprehension. Moreover, 

parents and stakeholders may be encouraged to support reading habits at home by 

providing students with access to reading materials and opportunities for regular reading 

practice. Through collaborative efforts and continuous intervention, students’ reading 

comprehension performance may gradually improve. 

 

Table 1 

Level of Students’ Reading Comprehension Before the Implementation  

of the Snake and Ladder Reading Quizzes 

Performance Frequency Percentage M SD 

Satisfactory 7 14.9% 35.0 0.00 

Fairly Satisfactory 14 29.8% 31.5 1.56 

Did Not Meet Expectations 26 55.3% 22.8 3.56 

        Overall Performance 47 100.00 29.77 1.71 

Note: 42-50 (Outstanding); 38-41 Very Satisfactory); 34-37 (Satisfactory); 30-33 (Fairly  

         Satisfactory); 1-29 (Did Not Meet Expectations) 

 

Level of Students’ Reading Comprehension After the Implementation  

of the Snake and Ladder Reading Quizzes 

 Table 2 presents the level of students’ reading comprehension after the 

implementation of the Snake and Ladder Reading Quizzes. The findings revealed that the 

students attained an overall performance categorized as Outstanding, with a mean score of 

(M = 44.3, SD = 1.03). Among the respondents, the majority of the students achieved an 

Outstanding level, with a frequency of (n = 38) or (80.9%), obtaining a mean score of (M 

= 48.6, SD = 2.05). Meanwhile, a smaller portion of the students obtained a Very 

Satisfactory level, with a frequency of (n = 9) or (19.1%), having a mean score of (M = 
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40.0, SD = 0.00). Notably, no students fell under the categories of Satisfactory, Fairly 

Satisfactory, or Did Not Meet Expectations after the implementation of the intervention. 

These findings suggest that the Snake and Ladder Reading Quizzes contributed positively 

to improving the students’ reading comprehension performance. 

 The findings indicate that the majority of the students demonstrated a high level 

of reading comprehension after being exposed to the Snake and Ladder Reading Quizzes. 

The large percentage of students in the Outstanding category implies that the intervention 

may have enhanced students’ engagement, motivation, and understanding of reading 

materials. Since the activity incorporated game-based learning, students were likely 

encouraged to participate actively while developing comprehension skills in a more 

enjoyable and less stressful environment. The low standard deviation in the overall 

performance further suggests that the students’ scores were relatively close to one another, 

indicating consistency in their improved reading comprehension levels. Furthermore, the 

absence of students in the lower performance categories signifies that the intervention may 

have helped struggling learners improve their comprehension abilities and achieve at least 

a Very Satisfactory level of performance. 

 The present findings are supported by several related studies that emphasized the 

effectiveness of snakes and ladders games in improving students' learning outcomes and 

language skills. The use of the ECOLA learning model based on the snakes and ladders 

game significantly improved students' reading skills and increased learning achievement 

across learning cycles (Pramiswari & Mukhlishina, 2023). Similarly, the Snakes and 

Ladders Game served as an effective teaching medium that helped enhance students' 

reading comprehension (Nisa & Fithriani, 2023). Furthermore, incorporating the Snakes 
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and Ladders game into vocabulary instruction made learning more enjoyable and increased 

students' motivation and retention of vocabulary words (Rarera & Wicaksono, 2024). 

Similarly, game-based techniques such as Snakes and Ladders effectively improved 

reading comprehension skills, as reflected in positive changes in students' learning 

behavior (Hutabarat & Zaidi, 2021). These studies support the present research findings 

that game-based learning activities can significantly contribute to students' academic 

improvement, particularly in reading and language development. 

 The study's findings have important implications for teachers, school 

administrators, and curriculum planners. The positive results suggest that interactive and 

game-based strategies such as Snake and Ladder Reading Quizzes can be effective tools in 

enhancing students' reading comprehension. Teachers may incorporate similar engaging 

activities regularly in reading instruction to sustain students' interest and participation in 

class discussions and assessments. School administrators may also provide training, 

workshops, or instructional materials that support the integration of game-based learning 

strategies in classroom instruction. Although the majority of students achieved Outstanding 

performance, the presence of students in the Very Satisfactory category indicates that some 

learners may still need additional reading support and enrichment activities. To address this 

gap, teachers may conduct remedial reading sessions, peer-assisted learning activities, 

vocabulary enhancement exercises, and differentiated reading tasks tailored to students’ 

needs. Continuous monitoring and assessment of students’ progress may also help ensure 

sustained improvement in reading comprehension skills. 
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Table 2 

Level of Students’ Reading Comprehension After the Implementation  

of the Snake and Ladder Reading Quizzes 

Performance Frequency Percentage M SD 

Outstanding 38 80.9% 48.6 2.05 

Very Satisfactory 9 19.1 40.0 0.00 

        Overall Performance 47 100.00 44.3 1.03 

Note: 42-50 (Outstanding); 38-41 Very Satisfactory); 34-37 (Satisfactory); 30-33 (Fairly  

         Satisfactory); 1-29 (Did Not Meet Expectations) 

 

Significant Difference in the Reading Comprehension  

Before and After the Implementation of the Snake and Ladder Reading Quizzes 

 

Table 3 presents the significant difference in students’ reading comprehension 

before and after the implementation of the Snake and Ladder Reading Quizzes. The results 

show whether there is a meaningful improvement in students’ performance following the 

intervention. The analysis revealed a significant difference in students’ reading 

comprehension before and after the implementation of the Snake and Ladder Reading 

Quizzes. Specifically, the pretest mean score (M = 27.2, SD = 5.79) was significantly lower 

than the posttest mean score (M = 46.9, SD = 3.87). The difference was statistically 

significant (t = 22.7, p = 0.001), leading to the rejection of the null hypothesis (H₀₁). 

This result indicates that the Snake and Ladder Reading Quizzes had a strong 

positive effect on students' reading comprehension. The large increase in the mean score 

suggests that students performed much better after implementing the strategy. This 

improvement may be attributed to the game-based learning approach, which likely 

increased student engagement, motivation, and active participation in reading tasks. The 
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decrease in standard deviation in the posttest also suggests that students' performance 

became more consistent after the intervention. 

The use of snake and ladder-based learning media has been found effective in 

improving students’ academic and language skills. The integration of the ECOLA learning 

model with snake and ladder game media improved students’ reading skills, as shown by 

increased learning mastery from Cycle I to Cycle II (Pramiswari & Mukhlishina). 

Similarly, snake and ladder learning media significantly influenced students’ learning 

outcomes in language-related subjects, particularly in improving comprehension and 

academic performance (Chusnullita & Setiawan). In addition, incorporating snake and 

ladder games in vocabulary instruction increases students’ motivation, engagement, and 

retention of new words through interactive learning activities (Rarera & Wicaksono). 

Furthermore, students’ vocabulary skills were found to significantly improve through 

game-based learning methods, confirming the effectiveness of interactive instructional 

approaches in language development (Mardabia). 

The findings imply that the Snake and Ladder Reading Quizzes are an effective 

instructional strategy in improving students' reading comprehension. Teachers are 

encouraged to integrate game-based learning activities like this into their reading 

instruction to make lessons more interactive and engaging. For school administrators and 

concerned personnel, supporting the development and use of innovative teaching materials 

such as educational games is recommended. Providing training for teachers on how to 

design and implement game-based reading activities may further enhance instructional 

effectiveness. Overall, the results suggest that incorporating playful and structured learning  
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Table 3 

Significant Difference in the Reading Comprehension  

Before and After the Implementation of the Snake and Ladder Reading Quizzes 

Performance M SD T-value P-

value 

Decision 

Before the Implementation of the 

Snake and Ladder Reading Quizzes 

27.2 5.79 

22.7*** 
0.001 

Reject 

H₀₁ 
After the Implementation of the Snake 

and Ladder Reading Quizzes 

46.9 3.87 

Note: ***p<0.01 (Very Highly Significant); **p<0.01 (Highly Significant); *p<0.05  

         (Significant) 
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Chapter 4 

 

 

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 

 

 

Summary 

 This study aimed to determine the effectiveness of using Snake and Ladder Reading 

Quizzes as an intervention in enhancing Grade 8 students' reading comprehension in 

English at a selected school in Ozamiz City during the School Year 2025–2026. 

Specifically, it examined the students' level of reading comprehension before and after the 

implementation of the intervention. It determined whether there was a significant 

difference between the pretest and posttest results. The study involved Grade 8 students 

who were assessed through a reading comprehension test administered before and after the 

implementation of the Snake and Ladder Reading Quizzes. 

 

Findings 

 This study yielded the following findings:  

1. The level of students’ reading comprehension before the implementation of the 

Snake and Ladder Reading Quizzes was Did Not Meet Expectations. 

2. The level of students’ reading comprehension after the implementation of the 

Snake and Ladder Reading Quizzes was Outstanding. 

3. There was a significant difference in students’ reading comprehension before and 

after the implementation of the Snake and Ladder Reading Quizzes. 
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Conclusions 

 Based on the findings of the study, the following are the conclusions: 

1. Grade 8 students demonstrate low reading comprehension prior to the 

implementation of the Snake and Ladder Reading Quizzes. 

2. Grade 8 students achieve a high level of reading comprehension after exposure 

to the Snake and Ladder Reading Quizzes. 

3. The Snake and Ladder Reading Quizzes significantly improve Grade 8 students’ 

reading comprehension. 

 

Recommendations 

 Based on the findings and conclusions of the study, it is recommended that: 

 1. English teachers in Grade 8 integrate Snake and Ladder Reading Quizzes into 

reading instruction by designing interactive comprehension games that promote active 

participation and critical understanding of texts. 

 2. School administrators provide learning resources and support materials such as 

game boards, reading passages, and instructional kits to strengthen the implementation of 

game-based reading strategies. 

 3. Teachers conduct regular remedial reading and enrichment activities using game-

based strategies to further improve the comprehension skills of struggling learners. 

 4. Grade 8 students be exposed more frequently to interactive reading activities that 

combine games and comprehension tasks to enhance engagement and understanding. 

 5. Parents and guardians support learners by encouraging regular reading practice 

at home using simple reading materials and interactive questioning techniques. 
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 6. Future researchers conduct similar studies in other grade levels, subjects, or 

learning areas to further validate the effectiveness of Snake and Ladder-based 

instructional strategies in improving academic performance. 
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Appendix A 

Pretests and Posttests (Snake and Ladder Reading Comprehension Test) 

Name: ____________________________________Grade and Section: ____________ 

School: ___________________________________ Score: ____________________ 

 

Directions: 

Read each question carefully. Choose the letter of the correct answer. Encircle the letter of your correct.  

 

1. Who wrote the play Bones? 

A. Chinua Achebe 

B. Ngugi wa Thiong’o 

C. Sadru Kassam 

D. Wole Soyinka 

2. Where was Sadru Kassam born? 

A. Uganda 

B. Kenya 

C. Tanzania 

D. Nigeria 

3. What is the setting of the story? 

A. School 

B. Market 

C. Butcher’s shop 

D. Hospital 

4. What does the butcher sell? 

A. Fish 

B. Vegetables 

C. Meat 

D. Bread 

5. What is the name of the health inspector? 

A. Kanubhai 

B. Dongo 

C. Saleh 

D. Awadh 

6. What does the woman want to buy? 

A. Bones 

B. Meat 

C. Fish 

D. Rice 

7. What does the butcher add to increase weight? 

A. Water 

B. Stones 

C. Bones 

D. Sand 
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8. Who is Kanubhai? 

A. A doctor 

B. A teacher 

C. A trader 

D. A farmer 

9. What does Dongo inspect? 

A. School 

B. Hospital 

C. Butcher’s shop 

D. Market stalls 

10. What does the girl carry? 

A. Basket 

B. Bag 

C. Box 

D. Bottle 

11. What does the butcher wipe his blood on? 

A. Cloth 

B. Floor 

C. Meat 

D. Knife 

12. What does Dongo want from the butcher? 

A. Free meat 

B. Money (bribe) 

C. Clothes 

D. Food 

13. What does Kanubhai call the bribe? 

A. Meat 

B. Gift 

C. Bones 

D. Coins 

14. What happens after the butcher gives “bones” to Dongo? 

A. He leaves 

B. He arrests him 

C. He signs the license 

D. He closes the shop 

15. What does the woman do at the end? 

A. Buys meat 

B. Complains 

C. Leaves the shop 

D. Pays more 

16. Why does the butcher arrange his meat carefully? 

A. To decorate 

B. To hide poor quality 

C. To sell faster 

D. To clean it 

17. Why does the woman refuse bones? 

A. She is vegetarian 

B. She dislikes meat 
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C. She wants pure meat 

D. She has no money 

18. Why is the butcher worried about the license? 

A. He wants money 

B. He wants to expand 

C. He needs it to operate 

D. He wants respect 

19. Why does Dongo criticize the shop? 

A. It is small 

B. It is noisy 

C. It is dirty 

D. It is empty 

20. Why does the girl say her father has no teeth? 

A. He is sick 

B. He is old 

C. He cannot eat bones 

D. He is poor 

21. Why does Kanubhai say Dongo is “hungry”? 

A. He wants food 

B. He wants money 

C. He is poor 

D. He is tired 

22. Why does the butcher feel desperate? 

A. He lost money 

B. He lost customers 

C. He needs approval 

D. He is hungry 

23. Why does the butcher give Dongo “bones”? 

A. To be kind 

B. To cheat him 

C. To bribe him 

D. To feed him 

24. What does the license represent? 

A. Money 

B. Power 

C. Permission 

D. Food 

25. Why does the woman argue with the butcher? 

A. High price 

B. Bad meat 

C. Bones included 

D. Slow service 

26. Why does Dongo suddenly approve the shop? 

A. It became clean 

B. He felt pity 

C. He received a bribe 

D. He was tired 
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27. Why does the butcher pretend the shop is clean? 

A. To impress customers 

B. To fool inspector 

C. To feel good 

D. To hide laziness 

28. Why does the girl leave without paying? 

A. She is poor 

B. She forgot 

C. She is dishonest 

D. She is in a hurry 

29. Why does the woman leave in Scene 2? 

A. No meat 

B. Dirty shop 

C. High price 

D. No bones 

30. Why does Dongo take the butcher’s pen? 

A. He needs it 

B. He steals it 

C. He borrows it 

D. He returns it later 

31. What does the butcher symbolize? 

A. Honesty 

B. Corruption 

C. Kindness 

D. Justice 

32. What does Dongo represent? 

A. Law and order 

B. Corruption in authority 

C. Poverty 

D. Hard work 

33. What is the main conflict? 

A. Man vs nature 

B. Man vs self 

C. Man vs society 

D. Man vs technology 

34. What type of character is Kanubhai? 

A. Hero 

B. Villain 

C. Helper 

D. Leader 

35. What is ironic about the license? 

A. It is fake 

B. Shop is still dirty 

C. It is expensive 

D. It is lost 

36. What does “bones” symbolize? 

A. Food 

B. Meat 
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C. Bribe 

D. Poverty 

37. What kind of character is the butcher? 

A. Honest 

B. Careful 

C. Deceitful 

D. Brave 

38. What does the woman represent? 

A. Poor people 

B. Customers 

C. Government 

D. Traders 

39. What message does the play give? 

A. Work hard 

B. Be kind 

C. Avoid corruption 

D. Save money 

40. What does the dirty shop symbolize? 

A. Poverty 

B. Neglect and dishonesty 

C. Hard work 

D. Hunger 

41. What can we infer about the butcher’s business? 

A. Successful 

B. Honest 

C. Poorly managed 

D. Expensive 

42. What can we infer about Dongo’s character? 

A. Honest 

B. Greedy 

C. Kind 

D. Helpful 

43. What lesson can be learned from the story? 

A. Cleanliness is important 

B. Corruption harms society 

C. Meat is expensive 

D. Work is hard 

44. What might happen if the butcher continues his behavior? 

A. He becomes rich 

B. He improves 

C. He loses customers 

D. He gets promoted 

45. Why is Kanubhai important? 

A. He buys meat 

B. He explains corruption 

C. He cleans shop 

D. He reports Dongo 
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46. What does the ending suggest? 

A. Success 

B. Failure 

C. Temporary solution 

D. Happiness 

47. What is the tone of the story? 

A. Serious 

B. Humorous but critical 

C. Romantic 

D. Sad 

48. What does the woman’s final action show? 

A. Trust 

B. Satisfaction 

C. Disgust 

D. Fear 

49. What is the best title meaning of “Bones”? 

A. Food 

B. Waste 

C. Symbol of bribery 

D. Hunger 

50. What is the overall theme? 

A. Love 

B. Poverty 

C. Corruption and dishonesty 

D. Friendship 
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Appendix B 

ACTION RESEARCH WORK PLAN AND TIMELINE 

(Grade 8) 

 

WEEK 1: Getting to Know a Formal Letter of Inquiry vs. Other Letters 

 

Teacher Activity Pupil Activity 

Apperception: “Class, who has written or read letters 

before? Can you name the types?” 

“Friendly letters, invitation letters, 

request letters.” 

Motivation: “Imagine you need information from a 

company. Would you write a casual or formal letter? 

Why?” 

“Formal, because it shows respect 

and professionalism.” 

Statement of the Aim: “Today we will learn to 

distinguish a formal letter of inquiry from other letters 

using a Snake and Ladder Reading Quiz.” 

Students listen and nod, showing 

interest. 

Activity: Divide students into groups, distribute Snake 

and Ladder boards with letter-based questions. 

Instructions: “Roll the dice, read the question aloud when 

you land, answer based on the text. Correct answer = 

stay, wrong answer = move back.” Questions include: 

“What is the purpose of this letter?”, “Is this a formal or 

informal letter?” 

Students roll dice, land on squares, 

read questions aloud, answer: “The 

purpose is to ask for information.”, 

“It is a formal letter.” Groups 

discuss answers together. 

Analysis: Ask: “What differences did you notice 

between formal and other letters?” 

“Formal letters are polite, have a 

clear purpose, and follow a format.” 

Abstraction: Explain: “A formal letter of inquiry is used 

to request information politely and professionally. It 

differs in tone, format, and purpose from other letters.” 

Students take notes and ask 

clarifying questions. 

Application: Show a few sample letters. Ask: “Identify 

the type of letter and justify your answer.” 

Students respond: “It is a formal 

letter because it asks politely for 

information and uses professional 

language.” 

 

WEEK 2: Parts and Language Features of a Formal Letter of Inquiry 

Teacher Activity Pupil Activity 

Apperception: “Last week, we 

discussed different letters. Who can 

recall the parts of a formal letter?” 

“Heading, salutation, body, closing.” 
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Motivation: “Why is formality 

important in writing to a company or 

school?” 

“It shows respect and makes the letter 

professional.” 

Statement of the Aim: “We will 

identify parts and formal expressions 

in a letter of inquiry using Snake and 

Ladder.” 

Students show readiness. 

Activity: Play Snake and Ladder 

with questions like: “Identify the 

heading in this letter,” “Which words 

are formal?” 

Students read questions aloud and answer: “The 

heading is ‘123 Main Street, City’,” “Formal 

words include ‘respectfully’, ‘request’, 

‘inquire’.” Groups discuss and justify their 

answers. 

Analysis: Ask: “Which parts make a 

letter formal? Why?” 

“The salutation and closing are polite. The body 

uses professional language.” 

Abstraction: Teacher summarizes: 

“Key parts are heading, salutation, 

body, closing; formal words ensure 

professional tone.” 

Students take notes. 

Application: Label the parts on a 

new sample letter and explain the 

function of each part. 

Students complete the labeling and justify each 

choice. 

 

WEEK 3: Reading and Analyzing a Sample Letter of Inquiry 

Teacher Activity Pupil Activity 

Apperception: “Recall the parts of a 

formal letter from last week.” 

“Heading, salutation, body, closing.” 

Motivation: “What happens if a letter is 

informal when requesting information?” 

“It might not be taken seriously.” 

Statement of the Aim: “We will analyze a 

sample letter of inquiry using the Snake 

and Ladder Reading Quiz.” 

Students prepare to analyze a sample. 

Activity: Play Snake and Ladder with 

comprehension questions: “What is the 

main request in this letter?”, “Identify 

formal words or phrases.” 

Students answer: “The request is for the 

price list of school supplies.”, “Formal 

phrases include ‘I would like to inquire’ 

and ‘respectfully’.” 

Analysis: Discuss: “Why are these words 

and structures important?” 

“They make the letter professional and 

clear.” 

Abstraction: Teacher explains rules: “A 

formal letter of inquiry uses polite 

Students take notes. 
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requests, clear purpose, and proper 

format.” 

Application: Complete missing sections 

of a partially written letter. 

Students fill in missing salutation, body 

sentences, or closing phrases correctly. 

 

WEEK 4: Writing a Formal Letter of Inquiry 

Teacher Activity Pupil Activity 

Apperception: “Review the sample letter 

we analyzed last week. What are its key 

features?” 

“Polite language, clear purpose, proper 

format.” 

Motivation: “Imagine you want to ask a 

school about enrollment requirements. 

How would you write?” 

“We should write a formal letter politely 

asking for information.” 

Statement of the Aim: “Today we will 

write our own formal letter of inquiry 

using Snake and Ladder prompts.” 

Students prepare writing materials. 

Activity: Snake and Ladder with writing 

prompts: “Write the heading for a school 

letter,” “Draft the first sentence of your 

inquiry.” 

Students complete prompts: “Heading: 

123 Elm Street, City,” “First sentence: I 

would like to inquire about enrollment 

requirements for Grade 8.” 

Analysis: Peer review: “Does the letter 

use proper format and tone?” 

Students check each other’s letters and 

provide feedback: “Yes, it is polite and 

follows the format.” 

Abstraction: Teacher summarizes: 

“Always use clear, polite, and professional 

language. Follow the format: heading, 

salutation, body, closing.” 

Students note key reminders. 

Application: Students write a complete 

formal letter independently. 

Students write and submit their letters. 

 

WEEK 5: Getting to Know an Expository Text 

Teacher Activity Pupil Activity 

Apperception: “Who has read a text that 

explains ideas or information? Give 

examples.” 

“Science article, history text, news article.” 

Motivation: “Why is it important to 

explain ideas clearly?” 

“So others can understand information 

easily.” 

Statement of the Aim: “We will 

understand expository texts using Snake 

and Ladder Reading Quiz.” 

Students focus on reading activity. 
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Activity: Snake and Ladder using short 

expository passages. Questions: “What is 

the main idea?”, “List two supporting 

details.” 

Students answer: “Main idea: 

Photosynthesis is how plants make food,” 

“Supporting details: Sunlight is absorbed; 

Carbon dioxide is used.” 

Analysis: Discuss how supporting 

details explain the main idea. 

“They clarify and provide evidence for the 

main idea.” 

Abstraction: Teacher summarizes: “An 

expository text explains ideas clearly 

with a main idea and supporting details.” 

Students take notes. 

Application: Identify main idea and 

supporting details in a new passage. 

Students highlight or write responses 

correctly. 

 

WEEK 6: Reading Comprehension of Expository Texts 

Teacher Activity Pupil Activity 

Apperception: “Review parts of an 

expository text: introduction, body, 

conclusion.” 

“Yes, we remember the structure.” 

Motivation: “How does understanding an 

expository text help in learning?” 

“It helps us know important 

information and explain it to others.” 

Statement of the Aim: “Today we will 

answer comprehension questions on 

expository texts using Snake and Ladder.” 

Students prepare for the game. 

Activity: Snake and Ladder with 

comprehension-focused questions: “What 

can you infer from this paragraph?”, “What 

is the meaning of this word in context?” 

Students answer: “Inference: Plants 

need water to survive,” “Vocabulary 

meaning: Photosynthesis = process 

plants use to make food.” 

Analysis: Discuss answers and justify 

reasoning. 

“We know plants need water because it 

says ‘water is absorbed by roots’.” 

Abstraction: Teacher explains reading 

strategies: identifying keywords, inference, 

vocabulary context clues. 

Students note strategies. 

Application: Students answer a short 

comprehension quiz and reflect on learning. 

Students submit answers and discuss: 

“The game helped me understand and 

remember better.” 
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Appendix C 

ACTION RESEARCH WORK PLAN AND TIMELINE 

(Grade 8) 

Week Focus / Activity Procedure / Implementation 

Week 

1 

Introduction & 

Pre-Assessment 

- Introduce the lesson: Getting to Know a Formal Letter of 

Inquiry vs. Other Letters. - Discuss what letters are and 

differentiate formal from informal letters through 

examples. - Explain the Snake and Ladder Reading Quiz 

procedure and how it will be used throughout the 

intervention. - Conduct a pre-assessment on reading 

comprehension and engagement to establish baseline data. 

Week 

2 

Guided Practice - Review the previous lesson on types of letters. - 

Introduce the day’s focus: recalling the purpose and 

features of letters. - Guide students through sample texts, 

identifying parts and purposes. - Conduct the Snake and 

Ladder Reading Quiz focusing on recall and identification 

tasks. 

Week 

3 

Partner Practice - Teach new content: Summarizing an Afro-Asian literary 

text and identifying symbolisms. - Students work in pairs 

to summarize a selected text, highlight symbolisms, and 

discuss meanings. - Facilitate the Snake and Ladder 

Reading Quiz with comprehension questions about 

symbolisms and text details. 

Week 

4 

Reinforcement & 

Collaborative 

Work 

- Teach content: Creating a Formal Letter of Inquiry 

based on a preceding sample. - Conduct small-group 

writing and analysis tasks. - Administer the Snake and 

Ladder Reading Quiz focusing on structure, clarity of 

queries, and letter parts. 

Week 

5 

Independent 

Practice 

- Introduce new content: Getting to Know an Expository 

Essay. - Students identify essay parts and understand the 

purpose of cause-and-effect paragraphs. - Students 

complete independent reading exercises. - Conduct Snake 

and Ladder Reading Quiz to reinforce comprehension of 

expository text features. 

Week 

6 

Culminating Task 

& Post-

Assessment 

- Integrate prior lessons into a final output: Making an 

Essay-Letter combining a formal letter with an expository 

paragraph. - Administer a post-assessment to measure 

growth in reading comprehension and engagement after all 

Snake and Ladder Reading Quiz sessions. 
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Appendix D 

 

PARENTAL CONSENT 

 

Greetings! 

I, a student researcher of _______________under the program 

of________________________, respectfully request your permission for your child, who 

are under 18 years of age, to participate in our study. 

 

This study aims to determine how the use of Snake and Ladder Reading Quizzes can 

enhance students’ reading comprehension skills. As part of this research, the participants 

will engage in interactive Snake and Ladder Reading Quiz activities during selected lessons 

to assess their understanding of the text and develop their comprehension skills. These 

activities will help students improve their ability to understand, analyze, and respond to 

reading materials, while also increasing their participation and interest in the lesson, 

leading to better learning outcomes in reading comprehension. 

 

Your participation will be a great help for the success of our study. 

 

Thank you very much! 

 

Respectfully yours, 

 

Nice R. Paragat 

Researcher 

________________ 

Noted: 

 

ACKNOWLEDGMENT 

 

I have read this consent form and give my consent for my child  to participate in this 

study. 

 

Guardian’s name: ___________________                                     Date: ______________ 

Contact no.: _______________________                                      Signature: ___________ 

 

Approved: 

Name: __________________________ 

Ethics Review Board Chair 

Contact no.: _____________________ 
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PARENTAL CONSENT 

 

Maayong Adlaw! 

 

Ako, usa ka student researcher sa ____________ubos sa programa 

nga_______________________, mapinanggaon nga nangayo sa inyong pagtugot nga ang 

inyong anak, nga ubos pa sa 18 anyos, mahimong moapil sa among pagtuon. 

 

Kini nga pagtuon nagtumong sa pagtino kung unsaon sa paggamit sa Snake and Ladder 

Reading Quizzes pagpaayo sa kahibalo sa mga estudyante sa pagbasa. Isip kabahin sa 

maong panukiduki, ang mga partisipante moapil sa interactive nga Snake and Ladder 

Reading Quiz nga mga kalihokan sa piniling mga leksyon aron masukod ang ilang pagsabot 

sa teksto ug mapalambo ang ilang comprehension skills. Kini nga mga kalihokan motabang 

sa mga estudyante sa pagpalambo sa ilang abilidad sa pagsabot, pag-analisar, ug pagtubag 

sa mga basahon, samtang mapalambo usab ang ilang partisipasyon ug interes sa leksyon, 

nga magdala sa mas maayong resulta sa pagkat-on sa reading comprehension. 

 

Ang inyong pagtugot dako kaayong tabang alang sa kalampusan sa among pagtuon. 

 

Daghang Salamat! 

 

Respectfully yours, 

________________ 

Researcher 

________________ 

Noted: 

 

ACKNOWLEDGMENT 

 

Nasabtan nako kini nga porma ug naghatag ko og pagtugot nga moapil ang akong 

anak/anak sa pagtuon. 

 

Ngalan sa Ginikanan: ___________________                               Petsa: ______________ 

Contact no.: _______________________                                      Pirma: _____________ 

 

Giaprobahan: 

Ngalan: __________________________ 

Ethics Review Board Chair 

Contact no.: __________________________ 
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Appendix E 

 

KASABUTAN SA PAGTUGOT SA BATA  

Ako, ________________________________, boluntaryong miuyon nga moapil sa 

pagtuon nga adunay ulohang “Enhancing Students’ Reading Comprehension Through 

Snake And Ladder Reading Quizzes.” Isip kabahin sa pamaagi, ang akong partisipasyon sa 

klase pagabantayan, ug moapil ako sa Snake and Ladder Reading Quiz nga mga kalihokan 

aron masukod ang akong kahibalo sa pagbasa ug kung unsa kaayo nako nasabtan ang 

leksyon.Kini nga kalihokan luwas ug dili makahatag ug kadaut o kahasol. Kini nga 

pamaagi himuon lamang sulod sa regular nga oras sa klase ug dili molapas sa among 

kasagarang kalihokan sa eskwelahan. 

 

Wala ko gipugos, gikulbaan, o giingnan sa bisan unsang paagi aron moapil niini 

nga pagtuon.  

 

_________________________                                                                           _________________ 

Pirma sa Estudyante                                                                             Petsa                   

 

                                                

Saksi:    

__________________________                                                           _________________ 

Ngalan ug Pirma sa Ginikanan                                                             Petsa 
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ASSENT FORM 

I, ________________________________, willingly agree to take part in the study titled 

“Enhancing Students’ Reading Comprehension Through Snake And Ladder Reading 

Quizzes.” As part of the procedure, my participation in class will be observed, and I will 

take part in Snake and Ladder Reading Quiz activities to assess my reading comprehension 

and and how well I can comprehend the lesson. This activity is safe and will not cause any 

harm or discomfort. This procedure will be done only during regular class hours and will 

not go beyond our usual school activities. 

 

I understand that I am not forced, threatened, or pressured in any way to join this 

study. 

 

_________________________                                                                           _________________ 

Signature of Student                                                                             Date               

 

                                                

Witness:    

__________________________                                                           _________________ 

Name and Signature of Parent/Guardian                                              Date 
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Appendix F 
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Appendix G 

 

INFORMED CONSENT FORM 

1. I volunteer to participate in the research undertaken by Nice R. Paragat from the College 

of Education, Misamis University. I understand that the research is designed to gather 

information about using exit pass to strengthen grade 1 pupils’ focus and learning retention 

in mathematics. I will be one of the participants who will be surveyed for this research. 

 

2. My participation in this research is voluntary. I understand that I will not be paid for my 

participation. I may withdraw and discontinue participation at any time without penalty. If 

I decline to participate or withdraw from the study, no one will be told. 

 

3. This research will involve my participation. I understand that most questions will find 

the discussion interesting and thought-provoking. If, however, I feel uncomfortable in any 

way during the survey session, I have the right to decline to answer any question or to end 

the survey. 

 

4. The strategy will last approximately 3-5 minutes. 

 

 

5. I understand that the information to be gathered will be treated with confidentiality. I 

will not be identified in the paper. Only the researchers and their adviser will have access 

to the data of the research. 

 

6. I understand that this research has been reviewed and approved by the DSAS Head of 

Misamis University. 

 

7. I have read and understood the explanation provided to me. I have had all my questions 

answered to my satisfaction, and I voluntarily agree to participate in this study. 

 

8. I have been given a copy of this consent form. 

 

 

Participant’s Signature    Date 

For further information, please contact: 

Nice R. Paragat  (09564072290/ nixieromagos_paragat@gmail.com
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