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ABSTRACT

Student journeys in the College of Education, marked by high dropout rates, uneven retention, and various entry factors, lead to lower graduation rates, longer time to degree completion, and a shortage of qualified teachers despite intervention efforts. This research examines enrollment patterns, transfer and dropout rates, graduation rates, and primary factors influencing student attrition in the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at a prominent tertiary institution in Ozamiz City, Northwestern Mindanao, from 2013 to 2023. The respondents included current students, alumni, and academic advisors affiliated with these programs. Quantitative analysis of historical enrollment records, transfer, dropout, and graduation rates utilized descriptive statistics and documentary analysis to identify trends, patterns, and potential reasons for fluctuations in these metrics. The BEED enrollment remained relatively stable, while BSED experienced significant volatility. Both programs showed varying dropout and transfer rates with no consistent trends. Graduation rates for BEED and BSED programs fluctuated significantly. Student attrition was primarily due to personal factors, with financial, administrative, and employment challenges also playing significant roles. These findings underscore the need for targeted strategies to enhance student retention and success. Fluctuations in enrollment, dropout, transfer, and graduation rates in the BEED and BSED programs from 2013 to 2023 were influenced by personal, financial, academic, and employment factors, highlighting the need for targeted interventions to enhance student retention and success. Future researchers may conduct thorough analyses of enrollment, dropout rates, student transfers, and graduation rates, implementing targeted interventions such as recruitment strategies, academic support programs, and enhanced student services to optimize educational outcomes in teacher education programs.
The key concepts for this study include enrollment patterns, dropout rates, graduation rates, and transfer rates.
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Chapter 1


INTRODUCTION


Even though schools try hard to improve student results, it is still hard to understand and manage entry, retention, and attrition pathways. High dropout rates, uneven retention, and various factors affecting Entry into the College of Education remain big issues, causing lower graduation rates, longer time to finish degrees, and fewer qualified teachers. Influencing factors include academic performance and major choices (Yue & Fu, 2017), financial difficulties and family responsibilities (Nieuwoudt & Pedler, 2023), and high school GPA and test scores (Bansiong & Balagtey, 2020). Also, problems faced by underrepresented students and those in STEM fields make these pathways even more complicated (Dwyer et al., 2020). This study aims to find useful insights by looking at these patterns closely to help schools create better strategies to improve student success and retention and prepare future teachers effectively.
This study is important for several reasons. Understanding the complex paths students take in the College of Education can help improve their success and make schools more effective. High dropout rates and uneven retention can lead to fewer students graduating on time and fewer qualified teachers, which hurts education quality for future generations (Yue & Fu, 2017). This study fills important gaps in existing research by focusing on the unique challenges faced by students in the College of Education, especially those from underrepresented backgrounds or those studying STEM fields ( Bartanen & Kwok, 2023). It provides useful insights that schools can use to develop better strategies to help students succeed. The findings will help create better policies and practices to improve student retention and reduce dropout rates, which is especially important for policymakers and school leaders who need to address teacher shortages and ensure there are enough qualified educators (Castro et al., 2018).
 Additionally, this research can help improve admission practices by showing the importance of academic performance, high school GPA, and standardized test scores in predicting college success (Bansiong & Balagtey, 2020). It highlights the need for support systems to help students with financial difficulties, family commitments, and other challenges (Nieuwoudt & Pedler, 2023). Ultimately, this study aims to improve strategies for assisting students to succeed and stay in school, contributing to the preparation of future teachers and ensuring a strong supply of qualified teachers for K-12 education (Bartanen & Kwok, 2023). It will benefit the College of Education and have a positive impact on education as a whole.
Concerns about graduation and time to finish a degree are significant in contemporary higher education. Academic performance is the most crucial factor for graduation and timely degree completion, with students' major decisions, such as choosing double majors or minors, following closely behind. Pre-college characteristics play a minor role once students' academic performance and major decisions are accounted for (Yue & Fu, 2017). A significant number of participants had contemplated abandoning their university studies before completion. Various factors, including family commitments, financial difficulties, time management, anticipated study workload, and work commitments, influenced students' considerations to abandon their studies. These challenges highlight the importance of providing support systems for students to manage these pressures (Nieuwoudt & Pedler, 2023). High school GPA and standardized test scores are predictors of college performance for teacher education graduates. These metrics are significantly correlated with college GPA and licensure examination ratings, suggesting their use in the admission process to predict student success in teacher education programs. This finding underscores the importance of academic readiness in ensuring teacher candidates' future success (Bansiong & Balagtey, 2020).
Early college programs benefit students from low-income and minority backgrounds, but for English learners (ELs), they increase college credits without significantly affecting immediate college attendance and reduce the likelihood of attending a 4-year college, indicating a need for additional support (Johnson & Mercado-Garcia, 2022). Teacher shortages vary across regions and states, necessitating targeted policies (Castro et al., 2018). A decline in interest in teaching from 2009 to 2020 at a Texas university highlighted the underrepresentation of students of color, men, and those with higher SAT scores in education programs (Bartanen & Kwok, 2023). At the United States Air Force Academy, despite strong preparation, 36.4% of students intending to major in STEM switched to non-STEM degrees; persistence was predicted by initial intention, motivation, and performance in prerequisites (Dwyer et al., 2020). In radiologic technology programs, GPA significantly influences success, guiding program directors in enhancing completion rates (Smith et al., 2023). At Shehu Shagari College of Education in Nigeria, no significant relationship was found between entry qualifications and academic performance, suggesting the need for broader support strategies (Hussaini et al., 2022). Selecting an undergraduate institution in the U.S. involves various factors, with institutions offering courses like remedial math and diversity studies to boost success and retention (Lei & Lei, 2019).
Reducing student attrition should be a primary university objective, as intelligence, attention, and motivational strategies significantly impact academic performance (Gallego et al., 2021). Timely graduation relies on institutional support and students' self-management skills (Sidhu et al., 2023). Student withdrawal is influenced by complex interactions among the educational system, institutional, and personal factors, necessitating further research (Behr et al., 2020). Meanwhile, high school GPA and standardized test scores predict college performance for teacher education graduates (Bansiong & Balagtey, 2020). The impact of teaching-oriented, tenure-track faculty on student outcomes remains inconclusive (Xu & Solanki, 2020). Also social relationships are crucial for first-generation engineering students, with support from networks significantly aiding persistence and decision-making (Martin et al., 2020).
Factors like self-reported freshman grades, high school GPA, metropolitan background, and college satisfaction are linked to higher six-year graduation rates, while dissatisfaction with advising and Pell grant eligibility correlate with lower rates (Shoulders et al., 2020). Supportive learning environments positively impact achievement, attendance, and graduation rates, emphasizing their importance in schools (Schweig et al., 2019). Higher education correlates with better mental health but can affect physical health negatively, particularly in disadvantaged minorities, highlighting the need for targeted interventions (Gaydosh et al., 2018). Machine learning can help universities predict enrollment and dropout risks, aiding retention strategies (Shilbayeh & Abonamah, 2021). Understanding online students' challenges, like social isolation, is key to improving retention in online programs (Canty et al., 2020). In Saudi higher education, low academic abilities and institutional factors contribute to attrition, necessitating effective solutions (Ashour et al., 2020). Social interaction and engagement are crucial for retention, influencing dropout and transfer decisions (Burke et al., 2019). Identifying specific variables affecting retention and graduation is essential for informed institutional decisions (Swail et al., 2012).
In a study on first-generation students, it was found that they are more likely to drop out entirely than transfer, with a stronger sense of belonging, reducing transfer likelihood within four years (Ishitani & Kamer, 2022). At Swinburne University, an analysis of an online Marketing Major program identified multiple dropout reasons and intervention areas, recommending a strategic framework for student-informed interventions (Greenland & Moore, 2022). Transfer students at a land grant university brought in significantly more credits than first-year students, especially those from smaller high schools. Students moving from 2-year to 4-year institutions highlighted the importance of structured pathways, clear academic advising, and articulation agreements for successful transitions (Gonzalez et al., 2019).
[bookmark: _heading=h.nzsmoi23ogml]Dropout in higher education globally is influenced by personal economic circumstances, academic satisfaction, performance, and family economics, necessitating further research (Long & Noor, 2023). Prolonged graduation times increase financial burdens and diploma costs and strain university resources due to learning abilities, time management, and financial difficulties (Jumadi et al., 2020). Predicting dropout is crucial for mitigating its impact on learning and costs (Del Bonifro et al., 2020). First-generation students are more likely to leave education entirely, with a stronger sense of belonging, reducing transfer likelihood within four years (Ishitani & Kamer, 2022). MOOC dropout is influenced by academic skills, course design, feedback, and social support, necessitating institutional attention (Aldowah et al., 2020). Insufficient technology access and support services hinder adult learner persistence, advocating for dedicated centers and increased support (Brown et al., 2020). Understanding course withdrawal factors like Late Course Withdrawal policies can aid in identifying at-risk students and implementing preventive measures (Author, Year). Completing orientation and engaging with instructors predict online course persistence, underscoring support service and communication importance (Hart et al., 2012).
There appears to be an empirical gap in the prior research. There is a lack of rigorous research for the previous literature (Smith et al., 2023). Some of these unexplored variables, such as transfer behaviors and demographic influences on attrition, are important and worthy of investigation in the context of understanding student pathways within the College of Education (Ishitani & Kamer, 2022). An empirical investigation of these issues is important because it can provide evidence-based insights into the factors affecting student persistence and success, informing targeted interventions and policies to support student retention and academic achievement (Gonzalez et al., 2019). Furthermore, previous research has focused primarily on qualitative research concerning theoretical frameworks and factors influencing student pathways (Caballero et al., 2020). The impact of transfer behaviors on student retention in the College of Education has not yet been directly examined empirically in any study (Brown et al., 2020). Very little empirical research has been done on demographic influences on dropout rates among College of Education students. [Miles, 2017].
Hence, the study focuses on the timeframe from 2013 to 2023 at Misamis University to investigate the journey of students within the College of Education. We aim to comprehend how students navigate through their academic paths, focusing on entry points, retention dynamics, and attrition patterns during this specific period. It is important to acknowledge certain limitations. The study is bounded by the specific context of the College of Education and may not fully capture broader university-wide trends. Generalizing findings beyond the College should be approached cautiously. Additionally, while we strive to explore various factors influencing student pathways, the study's depth may be constrained by the available data. Despite these limitations, our research aims to provide valuable insights into the unique dynamics of student trajectories within the College of Education at Misamis University, offering practical implications for enhancing entry processes, improving retention strategies, and mitigating attrition.

Theoretical Framework
This study integrates three foundational theories to analyze the factors influencing student retention and success: Social-Cultural Capital Theory (Bourdieu, 1977), Academic Engagement and Persistence Theory (Tinto, 1982), and Ecological Systems Theory (Bronfenbrenner, 1979). Bourdieu's Social-Cultural Capital Theory emphasizes how students' social and cultural backgrounds, including socioeconomic status and family support, shape their educational experiences and outcomes. This theory highlights the pivotal role of social and cultural resources in either facilitating or hindering academic success. Building on this, Tinto's Academic Engagement and Persistence Theory focuses on the importance of student engagement and the various institutional and personal factors that influence persistence in educational settings. Lastly, Bronfenbrenner's Ecological Systems Theory offers a comprehensive framework for understanding how multiple environmental systems interact to impact student development and educational trajectories. Together, these theories provide a robust framework for examining the complex interplay of factors that affect student retention and success in higher education.
Social-Cultural Capital Theory, developed by Pierre Bourdieu in 1977, posits that students' educational experiences and outcomes are profoundly shaped by their social and cultural backgrounds. Bourdieu argues that social capital, which encompasses the networks of relationships and connections that individuals can draw upon, and cultural capital, which includes cultural knowledge, skills, education, and any advantages a person has that give them a higher status in society, are critical determinants of academic success. For instance, students from higher socioeconomic backgrounds typically have greater access to resources such as books, educational materials, and extracurricular activities, as well as support systems that can help them navigate the educational landscape more effectively. This access to resources can provide significant advantages in academic performance and persistence. Conversely, students lacking these forms of capital may find themselves at a disadvantage, potentially facing barriers that hinder their educational progress and outcomes. Therefore, Bourdieu's theory underscores the importance of addressing social and cultural inequalities to promote equitable educational opportunities and outcomes for all students.
Bourdieu's Social-Cultural Capital Theory is highly relevant to the study "Exploring Students’ Pathways in the College of Education: Entry, Retention, and Attrition Patterns" as it provides a framework for understanding how students' backgrounds influence their educational journeys. By examining the socioeconomic status and family support systems of students, this theory helps identify the social and cultural resources that impact their Entry into College, persistence through their studies, and the factors leading to attrition. Understanding these dynamics is crucial for developing targeted interventions to support students from diverse backgrounds, ultimately aiming to enhance retention rates and reduce dropout rates by addressing the underlying social and cultural inequities that affect academic success.
Tinto's Academic Engagement and Persistence Theory emphasizes that student persistence in educational settings is primarily influenced by the level of student engagement and the interaction between students and their academic and social environments. According to Tinto, students are more likely to persist and succeed when they feel a sense of belonging and integration within their institution. This integration occurs through both academic engagement, such as participation in classes and commitment to academic goals, and social engagement, which involves forming meaningful relationships with peers and faculty. Tinto argues that institutional factors, like supportive learning environments, effective advising, and extracurricular activities, play a critical role in fostering this engagement. Personal factors, including a student’s background, motivation, and prior academic experiences, also significantly impact their persistence. By focusing on enhancing both academic and social integration, Tinto’s theory provides a comprehensive approach to understanding and improving student retention and success.
Tinto's Academic Engagement and Persistence Theory is highly relevant to the study "Exploring Students’ Pathways in the College of Education: Entry, Retention, and Attrition Patterns" as it underscores the critical role of student engagement in influencing persistence and success in educational settings. By examining Entry, retention, and attrition patterns, the study can identify how institutional factors such as supportive learning environments, effective advising, and extracurricular activities impact student engagement and integration. Additionally, the research can explore personal factors like students' backgrounds, motivations, and prior academic experiences to understand how they affect persistence. Applying Tinto's theory helps to reveal the underlying dynamics of why students stay or leave the program, providing valuable insights for developing strategies to enhance engagement, improve retention rates, and reduce attrition within the College of Education.
Bronfenbrenner's Ecological Systems Theory provides a comprehensive framework for understanding human development by examining the multiple layers of environmental systems that interact and influence an individual's growth over time. According to Bronfenbrenner, development occurs within a complex system of relationships affected by various levels of the surrounding environment, from immediate settings such as family and school (microsystem) to broader societal influences like culture and policies (macrosystem). The theory is organized into five interrelated systems: the microsystem, mesosystem, exosystem, macrosystem, and chronosystem. Each layer has a unique impact on development, with interactions between these layers being critical to understanding how individuals navigate their educational pathways. The microsystem involves direct interactions with family, peers, and teachers, while the mesosystem encompasses connections between these immediate environments. The exosystem includes external settings that indirectly affect the individual, such as parents' workplaces. The microsystem consists of broader cultural values and societal norms. Finally, the chronosystem reflects the dimension of time, considering life transitions and historical events. Bronfenbrenner's theory emphasizes that to fully understand student development and educational outcomes, it is essential to consider the dynamic interplay of these multiple environmental contexts.
Bronfenbrenner's Ecological Systems Theory is highly relevant to the study "Exploring Students’ Pathways in the College of Education: Entry, Retention, and Attrition Patterns" as it provides a framework to examine how various environmental factors interact and impact students' educational experiences. By considering the microsystem, mesosystem, exosystem, macrosystem, and chronosystem, the study can analyze how immediate influences such as family support, peer relationships, and teacher interactions (microsystem) connect with broader institutional policies, community resources (exosystem), and societal norms (macrosystem) to shape student entry, retention, and attrition. Additionally, the chronosystem allows for an understanding of how changes over time, such as economic shifts or educational reforms, influence student pathways. This comprehensive approach helps identify the multifaceted factors contributing to students' success or challenges within the College of Education.

[bookmark: _heading=h.pxjed4h13836]Conceptual Framework
Understanding student pathways is essential for enhancing academic outcomes and institutional effectiveness in contemporary higher education. This study examines the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education, focusing on Entry, retention, and attrition patterns from 2013 to 2023. 
Entry typically refers to a group of students who enter or start their studies at the same time, usually at the beginning of an academic year or semester. The component of Entry includes enrollment data.
Enrollment data is crucial for educational institutions to understand their student population, plan for resource allocation, forecast budgets, and make informed decisions about academic program offerings, student support services, and overall institutional strategy. This data is regularly collected and analyzed by registrars, admissions offices, and institutional research departments to monitor enrollment trends and identify areas for improvement or expansion. This information could be used to evaluate program effectiveness, assist in developing award allocation strategies, and create a historical benchmark for future assessment projects or program evaluations (Turner & Wiedmann, 2021). 
Retention refers to the percentage of students who continue their studies at the same institution or complete their degree program over a specified period, typically measured annually. Graduation rates are a component of attrition.
· Graduation rates refer to the percentage of students who complete their degree program within a specified timeframe, typically 4 or 6 years for undergraduate programs. Graduating on time involves completing studies within the specified timeframe, with institutional, motivational, student, and supervisory factors influencing this achievement (Sidhu et al., 2023). Graduation rates serve as crucial metrics of student success, representing the percentage of a school's first-time, first-year college students who continue their studies the following year  (Zhang & Koshmanova, 2020).
· Attrition refers to the rate at which students leave their studies or drop out of their degree programs before completing them, often due to various reasons such as academic challenges, personal issues, or financial constraints. The components of attrition include transfer and dropouts.
· Transfer in an educational context refers to the process of moving from one educational institution to another, typically with the intention of continuing studies and pursuing a degree program. Students may transfer from a community college to a four-year university, from one university to another, or between different programs within the same institution. After transferring from a community college to a 4-year institution, transfer students (in particular, underrepresented minorities and women) face several obstacles to completing their undergraduate degrees, including difficulty transitioning to a new campus, a lack of social support, higher levels of nonacademic commitments, and financial concerns ( Chamely-Wiik et al., 2021). 
· Dropouts refer to students who leave an educational program before completing it without transferring to another institution or graduating. The term is commonly used to describe individuals who discontinue their studies for various reasons, such as academic challenges, personal circumstances, financial difficulties, lack of support, or disengagement with the educational system. Dropout among students poses a significant challenge in higher education across various countries, with profound negative consequences for individuals, universities, and socioeconomic conditions. The most impactful factors include personal economic circumstances, academic satisfaction, academic performance, and family economics. (Long & Noor, 2023). Most student dropouts in MOOCs result from factors beyond the institution's control. Six primary factors directly influencing MOOC student dropout include academic skills, prior experience, course design, feedback, social presence, and social support. Additional factors like interaction, course difficulty, time commitment, motivation, and family/work circumstances play a secondary role (Aldowah et al., 2020).
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[bookmark: _heading=h.yqg4ehjiusm1]Figure 1. Schematic Diagram of the Study
Statement of the Problem
This study aimed to investigate various aspects of student pathways within the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023. Specifically, it sought to answer the following questions:
[bookmark: _heading=h.6u73ht4nklu0]1. What is the pattern of student entries into the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023?
[bookmark: _heading=h.4o7v27vhycyh]2. What are the dropout rates among students enrolled in Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education over the period from 2013 to 2023?
3. What are the transfer rates among students enrolled in Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education over the period from 2013 to 2023?
[bookmark: _heading=h.g2e0gzd9z51l]4. What is the successful graduation rate of students in the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023?
5. What are the primary factors or reasons contributing to student shifts and dropouts among students enrolled in Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023?



Chapter 2


METHODOLOGY


Research Design 
In this quantitative study, a descriptive design was used to comprehensively explore student pathways within the College of Education at Misamis University from 2013 to 2023. The descriptive design was suitable for capturing the variety of student trajectories since it observed and reported on the sample's characteristics and study variables without manipulating them (Jones, 2018). Through this design, enrollment data, shift rates, dropout rates, and graduation rates were examined, providing a detailed account of the characteristics and trends within the College. The research design employed a longitudinal study approach, enabling the examination of student entry patterns, retention rates, graduation rates, and reasons for attrition within the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education over the period from 2013 to 2023. This methodological choice was ideal as it facilitated the comprehensive analysis of how these variables evolved, offering insights into the dynamics influencing student pathways and outcomes within the educational context.

[bookmark: _heading=h.rkkis4g0j84a]Research Setting 
[bookmark: _heading=h.3yhw4skkojsj]This research is conducted within a distinguished tertiary institution located in Ozamiz City, Northwestern Mindanao. The university holds the distinction of being the first university in Northwestern Mindanao to receive "Autonomous Status" from the Commission on Higher Education (CHED). With exceptional ratings for ISO 9001:2008 certification from DNV and recognition from PACUCOA for having the most accredited programs in Region X, the institution is recognized for its commitment to excellence in education. Specifically, the College of Education stands out as a Center of Development (COD), recognized by CHED for its exceptional teacher education programs. Within the College of Education, students have access to high-quality education and specialized training, preparing them for successful careers in the field of education. The research conducted within this esteemed institution aims to provide valuable insights into the factors influencing student pathways within the College of Education, contributing to the advancement of educational practices and policies.

[bookmark: _heading=h.yapr4yqxx16e]Respondents of the Study 
The respondents of this study included current students, alumni, and academic advisors affiliated with the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education. Current students provided insights into their ongoing educational experiences and challenges, while alumni offered retrospective perspectives on their pathways through the programs and post-graduation outcomes. Academic advisors contributed their professional insights into factors affecting student retention and attrition within the educational framework. Together, these respondents provided a comprehensive view of student pathways, retention dynamics, and attrition patterns within the College of Education.


[bookmark: _heading=h.l451cbhbckdx]Research Instruments
This study aimed to address the research problems related to student pathways, retention, and attrition patterns within the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023. research instruments were employed. Quantitatively, historical enrollment records were analyzed to track annual admissions. Descriptive statistics were utilized to discern trends and patterns in student entries over the specified decade. Additionally, transfer and dropout rates were calculated from longitudinal data sourced from the College of Education's records, detailing the number of students retained annually, those transferring to other programs or institutions, and those leaving without completion. These rates were analyzed to determine percentages for retention, transfer, and dropout across the study period. Graduation rates were also quantitatively assessed, gauging the percentage of students completing their BEED and BSED programs within the designated timeframe. The primary factors or reasons contributing to students' shifts and dropouts were analyzed by determining their frequency, percentage, and rank. The researcher utilized documentary analysis to examine data related to Entry, retention, dropouts, transfers, and graduation rates within the College of Education. By scrutinizing these records, the researchers aimed to understand trends and patterns over the years. The researchers also sought to uncover potential reasons behind fluctuations in enrollment and graduation numbers, whether they decreased or increased.



[bookmark: _heading=h.7z9f99a8uyk6]Data Collection
Prior to gathering data, the researchers followed the necessary protocols and obtained the required permissions to conduct the study. They submitted a letter of permission to the college dean, which was approved, granting consent for the research. The data collection process involved obtaining information through the college department secretary. The focus of the data collection was on the Entry, retention, and attrition patterns of students who enrolled in our College from the academic year 2013-2023. The objective of this data collection was to analyze and gain insights into the trends and outcomes associated with student enrollment, persistence, and dropout rates within our College.
The information gathered covered a wide range of topics, such as the demographics of the students, their academic standing, their course of study, and the causes of their attrition. Confidentiality was maintained throughout the study. All collected data were treated with the utmost care and will be solely utilized for research and analysis purposes. The ultimate goal is to enhance the overall educational experience for our students by identifying factors that contribute to student success and developing strategies to improve student retention and reduce attrition. To facilitate data analysis, the researchers employed the Microsoft Excel application to tally the data. The results were presented in tabular form and line graph, enabling a comprehensive analysis and subsequent interpretation of the data.
By following these rigorous data collection procedures and utilizing appropriate analytical tools, the researchers to generate meaningful insights that will inform decision-making and contribute to the continuous improvement of our College's educational programs.

Ethical Considerations
Ethical guidelines were followed while conducting our study. The researchers recognized  the Data Privacy Act of 2021, which protects people's personal information and their right to privacy, and followed the ethical considerations of Bryman, Bell, and Harley (2022).
During the study, the researchers care not to harm any of the respondents. Our college department secretary collected the data for research purposes. As researchers we were committed to treating it with respect and keeping it confidential. Data were not shared with anyone outside of the study unless permission was granted or it required by law. Data were kept and stored for the necessary time according to our College's rules and the law.
The researchers believe in conducting research that is fair and unbiased. Ethical guidelines set by governing bodies and review boards were followed to make sure our data collection process was ethical. 
The findings from the data were reported in a way that protected the participants' identities. We used the information to contribute to the knowledge in the field of education and to help make informed decisions in our College. The researchers are committed to conducting ethical research and always improving our data collection practices. Our goal is to uphold the highest ethical standards and to respect the rights and well-being of everyone involved in our research.

Data Analysis
This study employed a range of data analysis methods to investigate student pathways within the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023. Firstly, historical enrollment records were analyzed using descriptive statistics, including frequency and percentage, to uncover trends and patterns in annual student entries, facilitating the identification of any significant fluctuations or anomalies over the decade. Secondly, longitudinal data from the College's records enabled the calculation of retention rates, shifted rates, and dropout rates among students, with statistical methods such as mean and standard deviation applied to analyze these rates across the study period and potentially compare trends between the BEED and BSED programs. Thirdly, graduation rates were assessed by calculating the percentage of students completing their programs each year, providing insights into overall program completion trends. Together, these analytical approaches, including frequency, percentage, mean, and standard deviation, aimed to comprehensively explore student pathways, retention dynamics, graduation rates, and the factors shaping attrition within the BEED and BSED programs over the specified timeframe at the College of Education.










Chapter 3


RESULTS AND DISCUSSION


Pattern of Student Entries
The pattern of student entries refers to the trends and variations in the number of students enrolling or entering a particular educational program or institution over a specific period. The patterns of student entries in the BEED and BSED programs from the first semester of 2013 to the second semester of 2023 reveal fluctuations in enrollment trends, reflecting changes in student interest and program popularity over the decade. BSED enrollment shows a significant peak in the first semester of 2015, followed by a general declining trend with fluctuations, reaching low points in 2018 and 2020 and a slight recovery from 2021 to 2023. In contrast, BEED entries remain relatively stable, with minor fluctuations and a consistent drop in 2016, followed by a gradual increase starting in 2021. Overall, while BSED generally has higher enrollment numbers than BEED, especially in the early years with more pronounced fluctuations, BEED exhibits steadier trends in enrollment over the same period. Both programs experienced changes over the years, with notable fluctuations in BSED compared to the more stable pattern in BEED.
Entry qualifications alone do not determine students' academic success. Therefore, it is important to consider other factors that may influence academic performance and implement strategies to support students' learning and achievement (Hussaini et al., 2022). Academic performance emerges as a crucial factor influencing student entries, with students' major decisions, such as double majors or minors, closely following. It suggests that students who perform well academically and make informed decisions about their majors are more likely to enter and remain in higher education institutions (Hussaini et al., 2022). By 2022, there was a decline in enrollment at two-year colleges, particularly among institutions with a majority of Black and Hispanic students.
On the other hand, there was an increase in enrollment at four-year colleges, and high school graduation rates reached a record high in 2022. To understand these trends, we analyzed changes over time and found that higher college enrollment was associated with lower COVID-19 cases and increased in-person classes (Harris et al., 2024). The colleges of education should continue implementing the Post-UTME test, particularly as cases of students with a GPA of 0.00 have been observed among UTME students admitted through direct Entry (Babatunde et al., 2019). By implementing these strategies, higher education institutions can fulfill their commitment to teaching and prevent students from abandoning their studies, thereby benefiting both society and the students themselves. These practices can be adapted to the educational policies of different countries and are applicable to colleges and universities. However, despite efforts to improve retention rates, there will always be students who do not complete their studies (Caballero et al., 2020).
The researchers present that enrollment trends in the BSED program are more volatile compared to the BEED program, which may imply varying factors influencing student choices, such as changes in program demand, employment prospects, or shifts in educational policy. The general decline in BSED entries after 2015, with occasional recoveries, might indicate challenges in maintaining consistent interest or external factors affecting enrollment. In contrast, the relatively stable BEED entries suggest a steadier interest in elementary education careers, though a decline in 2016 could reflect specific external influences or changes in the program structure.
Figure 1.
[bookmark: _heading=h.l34sqj6y4s33]Patterns of Student Entries in BEED & BSED


Dropout Rates 
Dropout rates refer to the percentage of students who leave an educational program or institution before completing their studies. From School Year (SY) 2013 to SY 2023, the dropout rates in both the BEED and BSED programs fluctuated significantly, with BEED experiencing a dramatic spike to approximately 80% in SY 2016, indicating major retention issues that year. The BSED program had a notable peak of around 40% dropout rate in SY 2015. Additional spikes occurred for both programs in SY 2018 and SY 2021, though they were less severe. Overall, dropout percentages typically ranged between 10% and 40%, with more stability observed in SY 2022 and SY 2023 as rates hovered around 10% to 20%. These trends highlight periods of instability and suggest that both programs faced challenges affecting student retention, underscoring the need for targeted interventions to improve dropout rates.
Addressing dropout is a critical challenge for universities, with four-dimensional factors impacting students who discontinue their studies. These dimensions include personal economic factors (individual income and employment status), academic satisfaction factors (relationships with lecturers and supervisors, as well as satisfaction with lecturer quality), academic performance factors (CGPA and program study interest), and economic family factors (parents' income and marital status). Researchers recommend conducting direct interviews in future research and suggest involving stakeholders in the interview process to gather input based on each university's specific conditions (Long & Noor, 2023). Reducing student attrition should be a primary objective for universities, as dropout rates serve as a fundamental indicator in accreditation processes. Variations in intelligence and attention among university students may affect academic performance. Profiling distinct cognitive and learning strategies holds promise in predicting academic failure, underscoring the need for tailored intervention strategies (Gallego et al., 2021). Most student dropouts in MOOCs result from factors beyond the institution's control. Six primary factors directly influencing MOOC student dropout include academic skills, prior experience, course design, feedback, social presence, and social support. Additional factors like interaction, course difficulty, time commitment, motivation, and family/work circumstances play a secondary role. The study's outcomes provide valuable insights for educators and decision-makers to comprehend cause-effect relationships in MOOC student dropout, facilitating relevant interventions to mitigate the high dropout rate (Aldowah et al., 2020).
The researchers present that factors influence dropout rates in both BEED and BSED programs, and these factors may vary from year to year. Further investigation is needed to identify these factors and develop strategies to address them.

Figure 2.
[bookmark: _heading=h.bef3yngwigen]Dropout Rates in BEED & BSED


Transfer Rates 
[bookmark: _heading=h.2o5kdbj01odu]Transfer rates refer to the percentage or proportion of students who move from one educational institution or program to another within a specified timeframe. The transfer rate of BEED students peaked in SY 2015, reaching 16%, while the transfer rate of BSED students peaked in SY 2019, reaching 9%. Both transfer rates have fluctuated over the years, indicating that there may be factors influencing student decisions to transfer.
[bookmark: _heading=h.357fbao09pnj]In a study that examined the dropout and transfer behaviors of first-generation students using nationally representative data, it was found that these students were more inclined to leave the education system completely rather than transfer to other institutions. The study also revealed that a stronger sense of belonging was associated with a lower likelihood of transfer within the first four academic years. Based on these findings, recommendations include addressing the specific challenges faced by first-generation students, offering targeted support and resources, promoting a sense of belonging, and conducting further research to understand the factors influencing dropout and transfer behaviors among different student subgroups ( Ishitani & Kamer, 2022 ). This study examined the difference in the number of initial credits between transfer students and first-year students entering a professional education program at a land grant university (N = 488). The findings reveal that transfer students transferred a significantly higher number of total credits and credits that counted towards degree programs compared to first-year students.
Additionally, undergraduates from small high schools transferred more credits, including those that counted towards their degree, compared to those from large high schools. However, it was found that first-year students transferred a higher percentage of total credits that counted towards their degree compared to transfer students. The implications of these findings are discussed in terms of advising, institutional practices, and policy considerations (Yang et al., 2018). This literature review focuses on the role of social interaction in student retention during higher education. The findings are divided into two main sub-topics: theoretical student retention models and current research influencing those models. Factors such as university GPA, institutional satisfaction, value of education, student life engagement opportunities, and organizational rules can contribute to a student's decision to drop out or transfer to another institution (Bean, 1980, 1982).
In both the BEED and BSED programs, variables may affect students' decision to transfer. These variables may also change from year to year. More research is required to comprehend these issues and solve them.

Figure 3.
[bookmark: _heading=h.nf9c8g7t38cb]Transfer Rates in BEED & BSED 


Graduation Rates
            Graduation rates refer to the percentage or proportion of students who complete their educational program within a specified period. Figures 4a and 4b present the number of students enrolled and graduated from the Bachelor of Elementary Education (BEED) program from 2013 to 2023. Overall, enrollment numbers have fluctuated, with a peak of 80 students in 2015. However, the graduation rate has shown a downward trend, with the lowest rate recorded in 2020 and 2021 (0%).
The yearly findings reveal a decline in the graduation rate from 2013 to 2019. In 2013, the graduation rate was (26%), which decreased to (25%) in 2014, (13%) in 2015, (16%) in 2016, (8%) in 2017, (15%) in 2018, and (32 %) in 2019. The graduation rate remained at (0%) in 2020 and 2021 but slightly improved to (58%) in 2022 and (34%) in 2023. The decline in graduation rate could be attributed to several factors, including increased student dropout rates, challenges in course completion, or changes in the program curriculum. The consistently low graduation rates in 2020 and 2021 are concerning and require immediate attention. Program coordinators, faculty, and administrators must investigate the reasons behind these trends and implement appropriate interventions. 
College graduation rates are widely recognized as a key indicator of institutional quality, as a degree confers significant benefits to both individuals and society (DeAngelo et al., 2011). Successful schools have attributed improvements in graduation rates to factors such as engaging lessons, high expectations, close student monitoring, and enhanced individual/family support (Robertson et al., 2016). At the student level, research has shown that a strong understanding of degree requirements, access to effective advising and support services, and high levels of self-efficacy and perceived value of degree planning can positively influence students' progress toward graduation (Rattray, 2019). Academically prepared students who receive financial aid are also more likely to graduate on time (Millea et al., 2018). Institutional factors play a significant role as well, as less selective colleges have been more successful in improving graduation rates compared to highly selective institutions (Doyle, 2010). Additionally, the availability of courses, campus culture, and a focus on early student success and sustained support throughout the college experience can facilitate degree completion (Tentsho et al., 2019; Gilmer, 2007).
To address the gaps in the findings, the university administration should conduct a comprehensive review of the BEED program, focusing on identifying the specific factors contributing to the inconsistent graduation rates. It could involve gathering feedback from students, faculty, and staff, as well as analyzing data on student performance, retention, and attrition. Based on the findings, the university should develop a strategic plan to implement targeted interventions, such as enhancing academic support services, improving teaching practices, or adjusting the curriculum to better meet the needs of BEED students. Regular monitoring and evaluation of the implemented strategies will be crucial to ensure continuous improvement and sustainable success in BEED graduation rates.
Figures 4a and 4b present the number of students enrolled in and graduating from the Bachelor of Secondary Education (BSED) program from 2013 to 2023. Overall, enrollment has fluctuated, with a significant increase in 2018 (142). However, the graduation rate has shown a downward trend, with the lowest rate recorded in 2020 and 2021 (0%).
The yearly findings show a decline in the graduation rate from 2013 to 2019. In 2013, the graduation rate was (18%), which decreased to (14%) in 2014, (18%) in 2015, (28%) in 2016, (27%) in 2017, (13%) in 2018, and (17%) in 2019. The graduation rate remained at (0%) in 2020 and 2021, but slightly improved to (19%) in 2022 and (16%) in 2023.
The decline in graduation rate could be attributed to several factors, including increased student dropout rates, challenges in course completion, or changes in the program curriculum. The consistently low graduation rate in 2020 and 2021 may be a cause for concern. It is crucial for the concerned personnel, such as program coordinators, faculty, and administrators, to investigate the reasons behind these trends and implement appropriate interventions.
Graduation rates serve as crucial metrics of student success, representing the percentage of a school's first-time, first-year college students who continue their studies the following year. Factors influencing these rates include the school's curriculum implementation, student learning, staff professional development needs, collaborative learning culture, and teacher leadership. Future research could delve into the dynamics of peer-led leadership and peer-driven activities within the context of school culture and leadership to enhance student academic performance and graduation rates (Zhang & Koshmanova, 2020). Graduating on time involves completing studies within the specified timeframe, with institutional, motivational, student, and supervisory factors influencing this achievement (Muthukrishan et al., 2022). The effects of the pandemic on academic outcomes, such as course loads, pass rates, and grades among community college students, are also theoretically ambiguous. Students might have struggled with online learning given the lack of structure, the requirement for more self-discipline, and technological disruptions (Bulman & Fairlie, 2022). Course completion is likely to be a primary outcome affected by the shift to remote learning. The major cause of the decrease in course completion rates in Spring 2020 was that a much higher percentage of students withdrew from courses during the semester (Bulman & Fairlie, 2022). Students at Arizona State University studied less and were more likely to withdraw from classes and delay graduation in the spring of 2020 (Aucejo et al., 2020).
[bookmark: _heading=h.15nr2p5m14z9]To address the inconsistencies and improve graduation rates, the university should conduct a comprehensive investigation into the factors contributing to the fluctuations. It should involve analyzing student demographics and academic performance data and gathering feedback from students, faculty, and staff. Based on the findings, the university should develop a strategic plan to implement targeted interventions, such as enhancing academic support services, improving teaching practices, or adjusting the curriculum to better meet the needs of students. Regular monitoring and evaluation of the implemented strategies will be crucial to ensuring continuous improvement and sustainable success in graduation rates.
Figure 4a.
[bookmark: _heading=h.l563i16jws2h] Graduation Rates in BEED






Figure 4b.
 Graduation Rates in BEED


Primary Factors or Reasons Contributing to Student Transfer and Dropouts.
The table below presents the key factors that influenced students' decisions to leave Misamis University (MU). The following data are based on the information obtained from the School Leavers form ( MU -G&TC-011B).
The personal factors contributing to student attrition at MU were wide-ranging. The most significant reason was the desire to experience different school environments, cited by nearly 17% of former students. Many were motivated by the opportunity to explore educational options at other institutions. The opportunity to explore new academic and social environments is a key factor in student mobility and transfer decisions (Tinto, 2017). Closely behind was the wish to study nearer to family, with over 12% of students leaving MU to be closer to their loved ones, which is consistent with prior studies highlighting the importance of geographic proximity and family support in college persistence (Wang, 2020; Lohfink & Paulsen, 2019). Transfer of residence or migration, affecting 11.5% of students, also played a major role, as personal or family circumstances required relocation, emphasizing how changes in personal circumstances, such as relocation, can disrupt a student's educational trajectory ( Rumann & Hamrick, 2018) Financial challenges beyond just tuition fees were a factor for 3.8% of students, who encountered unexpected expenses that made continuing their studies at MU difficult. External influences also impacted student decisions, with 6.6% citing the influence of parents, relatives, or benefactors. A small percentage also left MU due to health-related problems (0.8%) or emotional issues (1.1%) that affected their ability to continue. Other personal factors included difficulty with commuting (1.6%), the high cost of living in Ozamiz City (2.4%), a sense of non-belongingness (1.1%), and competing family responsibilities (0.6%). Collectively, these diverse personal circumstances played a significant role in driving over half of the students to leave Misamis University.
The institutional factors contributing to student attrition at MU centered primarily around financial and administrative challenges. The high tuition and other fees charged by the university were a major barrier, cited by over 10% of former students as a key reason for leaving. Many could not afford the cost of attendance at MU. Related to this, (5.2%) of students reported experiencing class scheduling problems that made it difficult for them to enroll in the courses they needed, further exacerbating the financial strain. Other institutional factors played a smaller but still notable role. For 1.1% of students, the unavailability of their desired major subjects at MU was a dealbreaker, as they were unable to pursue their preferred field of study. A small number also expressed dissatisfaction with the academic standards and instruction (0.6%) as well as the approachability of faculty and staff (0.3%). Even physical issues like poorly ventilated classrooms (0.3%) contributed to a small percentage of students' decisions to leave.
 	The academic factors influencing students' decisions to leave MU were less prominent than personal and institutional reasons, but they still played a role for a subset of the student population. The most significant academic factor, cited by 5.2% of former students, was the belief that they had a better chance of finishing their degree at a different institution. It suggests that some students felt MU was not providing them with the optimal environment or support to complete their studies. Beyond that, only a small percentage of students left MU due to strictly academic reasons. A mere 0.6% reported failing in their major subjects as a key factor, while an even smaller number were dissatisfied with their grades (0.3%) or felt there were too many course requirements (0.5%). The data indicates that for the vast majority of students, academic challenges were not the primary driver behind their decision to withdraw from MU. 
The employment-related factors accounted for a notable portion of the reasons students chose to leave Misamis University, making up 15% of the total. The most significant employment factor was job requirements - 9% of former students reported that their job mandated they pursue a master's or doctoral degree, necessitating their withdrawal from the undergraduate program at MU. Another 3.6% of students cited a conflict between the demands of their jobs and the requirements of their studies at MU. The competing priorities of employment and academics proved too challenging for this group, leading them to leave the university. A small percentage, 0.8%, had actually accepted a full-time job offer, choosing to enter the workforce rather than continue their studies at MU. An even smaller number, 0.3%, found that their job no longer required a college degree, making their continued enrollment unnecessary. A significant number of participants had contemplated abandoning their university studies before completion. Various factors influenced this consideration, time management, anticipated study workload, and work commitments being the most commonly mentioned. (Nieuwoudt & Pedler, 2023).
[bookmark: _heading=h.4a056miq1zqf]Overall, the reasons for leaving MU were related to personal factors (51.64%), followed by institutional factors (17.77%), academic factors (6.28%), and employment factors (15.03%).
Some students leave because of low academic achievement, irregular class attendance, lack of academic support, and financial issues, which are key reasons for student dropout, mirroring personal, academic, and institutional factors (Subedi, 2022). The challenges in higher education retention are linked to rising tuition costs, reflecting the institutional factors influencing students' decisions to leave (Pruett, 2009). Adult learners face barriers like job responsibilities and family obligations, echoing the personal factors identified (Styles, 2011). Additionally, the impact of personal economic factors, academic satisfaction, and family economics on student dropout has been emphasized (Nurmalitasari et al., 2023). It is very important to address students' comprehensive needs for improved retention rates, resonating with the significance of student support services in the institutional factors  (Bergstrom, 2012).
Several strategies can be implemented to enhance student retention at Misamis University. Firstly, addressing personal factors by improving understanding of students' diverse circumstances and providing support for challenges like family obligations and health issues is crucial. Offering counseling services and mental health support can further aid in this aspect. Secondly, tackling institutional factors by reassessing tuition fees, optimizing course scheduling, and expanding program offerings can make education more accessible and appealing to students. Additionally, focusing on academic support through enhanced advising, tutoring services, and peer mentoring programs can guide students toward success. Addressing employment-related factors by offering flexible scheduling options, distance learning opportunities, and partnerships with employers can support students in balancing work and academics. Embracing a holistic approach that integrates strategies across personal, institutional, academic, and employment-related domains is key. Creating a student-centered environment that prioritizes individual support and success while continuously evaluating and adjusting retention initiatives based on student feedback will contribute to improved student retention rates at Misamis University.

Figure 6.
[bookmark: _heading=h.q18v7filntvm]
Financial challenges, academic difficulties, a lack of support services, personal circumstances, and dissatisfaction with the program were the primary factors contributing to student transfers and dropouts among those enrolled at the College of Education from 2013 to 2023.
	Reasons for Leaving MU 
	Frequency 
	Percentage 
	Ranks

	A. Personal 
	
	
	

	
1. Transfer of Residence/Migration 
	
42
	
11.47
	
3

	2. Wants to experience different school environments 
	62
	16.94
	1

	3. Want to study near my family
	47
	12.84
	2

	4. Encountered unexpected expenses 
	14
	3.83
	7

	5. Influence by parents/ relatives/ benefactors 
	24
	6.56
	5

	6. Encountered health-related problems 
	3
	0.82
	13

	7. Marital situations change once educational plan 
	3
	0.82
	13

	8. Difficulty in commuting 
	6
	1.64
	11

	9. Cost of living in Ozamiz City is too high 
	9
	2.44
	9

	10. Experienced emotional problems 
	4
	1.1
	12

	11. Feeling of non- belongingness 
	4
	1.1
	12

	12. Family responsibilities were too great 
	2
	0.55
	14

	B. Institutional 
	
	
	

	1. Experienced class scheduling problems 
	19
	5.19
	6

	2. Tuition and other fee were more  than I could afford 
	39
	10.66
	4

	3. Desired major subject/s are off semester and I have to wait another semester/ school year
	4
	1.1
	12

	4. Dissatisfied with the academic instruction/standard of my college 
	2
	0.55
	14

	5. Faculty and staff are not approachable 
	1
	0.27
	15

	6. Classrooms are not ventilated
	1
	0.27
	15

	C. Academic
	
	
	

	1. Better chance of finishing in other schools 
	19
	5.19
	6

	2. Failed in my major subject/s 
	2
	0.55
	14

	3. Too many requirements 
	1
	0.27
	15

	4. Dissatisfied with my grades
	1
	0.27
	15

	5. Too many required subjects 
	1
	0.27
	15

	D. Employment
	
	
	

	1. Job requires me to pursue masteral/ doctoral degree 
	33
	9.02
	4

	2. Conflict between the demand of jobs and studies 
	13
	3.55
	8

	3. Job requires to enroll another baccalaureate program 
	5
	1.37
	10

	4. Accepted a full-time job 
	3
	0.82
	13

	5. Could not find a part time job in Ozamiz City 
	1
	0.27
	15

	6. Job no longer requires me to continue my college education 

	1
	0.27
	15





Chapter 4


SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS


Summary
This study aimed to investigate student pathways within the Bachelor of Elementary Education (BEED) and Bachelor of Secondary Education (BSED) programs at the College of Education from 2013 to 2023. Specifically, it sought to understand the patterns of student entries into these programs over the decade, analyzed dropout and transfer rates among enrolled students, assessed the graduation rates within the specified timeframe, and identify primary factors contributing to student shifts and dropouts. By addressing these objectives, the study aimed to provide comprehensive insights into the dynamics of student enrollment, retention, and completion within the College of Education, informing strategies to enhance student success and program effectiveness.
Anchored in Social-Cultural Capital Theory (Bourdieu, 1977), Academic Engagement and Persistence Theory (Tinto, 1982), and Ecological Systems Theory (Bronfenbrenner, 1979), this study utilized a quantitative, descriptive design to explore student pathways within the College of Education from 2013 to 2023, focusing on the BEED and BSED programs at a tertiary institution in Ozamiz City, Northwestern Mindanao. Current students, alumni, and academic advisors were involved, and historical enrollment records were analyzed using descriptive statistics to track annual admissions and identify trends. Longitudinal data enabled the calculation of transfer and dropout rates, with statistical methods used to compare trends between the BEED programs. Graduation rates were assessed annually, and the primary factors or reasons contributing to students' shifts and dropouts were analyzed by determining their frequency, percentage, and rank, aligning with ethical guidelines including the Data Privacy Act of 2021 and principles outlined by Bryman, Bell, and Harley (2022). The study aimed to inform strategies enhancing student support, retention, and success to bolster teacher preparation for the K-12 education system.
Findings
The following were the salient findings of the study:
[bookmark: _heading=h.42h804n6drui]1. The BSED enrollment experienced significant fluctuations and a general decline after 2015, while BEED enrollment remained relatively stable with minor fluctuations, indicating different trends in student interest and program demand over the years.
2. The dropout rates for BEED and BSED programs fluctuated over the years, with no consistent trend for either program.
3. The transfer rates for BEED and BSED programs fluctuated over the years, with no consistent trend for either program.
4. Graduation rates for the BEED and BSED programs have fluctuated significantly over the years, with BEED generally showing improvement and stability by 2023, while BSED experienced notable declines, particularly in 2020, but also showed recovery by 2023, reflecting the need for further analysis of factors affecting these trends.
5. Student attrition at Misamis University was primarily driven by personal factors, with significant contributions from financial and administrative challenges, employment-related demands, and, to a lesser extent, academic factors.


Conclusions
[bookmark: _heading=h.v4s01amew1y0]Based on the findings, the following conclusions are made:
[bookmark: _heading=h.1fscv8ses505]1. The number of students entering both BEED and BSED programs has fluctuated over the years, indicating potential factors influencing student enrollment decisions.
[bookmark: _heading=h.mra0aw18s21m]2. The dropout rates for BEED and BSED programs have fluctuated over the years, with no consistent trend for either program.
3. The transfer rates for BEED and BSED programs have fluctuated over the years, with no consistent trend for either program, suggesting the need for further investigation and potential interventions.
4. The graduation rates in both BEED and BSED programs fluctuated over the years, with varying peaks and declines noted. Overall, significant improvements were observed in both programs by 2023, with higher graduation rates achieved compared to earlier years, demonstrating potential enhancements in program effectiveness and support mechanisms for student success.
5. The primary factors contributing to student shifts and dropouts at Misamis University from 2013 to 2023 were diverse. Personal reasons like the desire for different school environments and proximity to family were the most significant, followed by institutional financial challenges, academic concerns, and employment-related issues. Addressing these factors through targeted support services, financial aid adjustments, flexible scheduling, and enhanced academic advising can help improve student retention rates.





Recommendations
[bookmark: _heading=h.vxqlqz5iq61m]The researchers present our findings and conclusions on enrollment trends to the esteemed personnel of the College of Education, recommending specific actions for program enhancement based on data from 2013 to 2023.

1. The Dean may collaborate with academic advisors and career services to implement targeted outreach initiatives, enhance marketing strategies for the BSED program, and develop tailored support mechanisms for improving student engagement and retention. Regular surveys and focus groups with students can also provide insights to guide program adjustments and resource allocation.
2. The Dean and faculty may closely examine the fluctuating dropout rates in the BEED and BSED programs, identify contributing factors, and implement targeted interventions to stabilize and reduce student attrition.
3. The Dean may form a faculty task force to analyze the fluctuating transfer rates in BEED and BSED programs and implement targeted interventions to improve student retention.
[bookmark: _heading=h.gvf5867yk4yb]4. To address the fluctuations in graduation rates for the BEED and BSED programs, the Dean may form a task force of faculty, advisors, and student representatives to analyze factors influencing these trends and develop targeted interventions to enhance student retention and success in both programs. 
5. The Dean may implement targeted support services that focus on personal and financial challenges, including financial aid resources, counseling, flexible academic schedules, and enhanced communication between students and administration to mitigate administrative hurdles.
6. It is recommended that administrators plan projects that enhance the university's facilities and environment and organize activities that address and satisfy the student's needs.
Future researchers may conduct thorough analyses of enrollment, dropout rates, student transfers, and graduation rates, implementing targeted interventions such as recruitment strategies, academic support programs, and enhanced student services to optimize educational outcomes in teacher education programs.
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