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ABSTRACT 

 

 

Educational tours serve as experiential learning activities that provide criminology students 

with practical insights into the criminal justice system and related career opportunities. The 

study aimed to determine the perceived effects of the tours in increasing students' career 

awareness, embodied views, and interactive learning experiences. A quantitative 

descriptive-correlational research design was employed in this study. Mean and standard 

deviation were utilized to determine the respondents’ perceived level of dynamic 

experiences, embodied perspective, and career awareness among criminology students who 

have participated in educational tours. The respondents consisted of 31 randomly selected 

fourth- year criminology students in one of the higher education institutions in Misamis 

Occidental. The findings revealed that students experienced significant improvements in 

their understanding of criminology careers, increased emotional engagement, and personal 

reflections that helped clarify their career goals. Additionally, the tours contributed to their 

embodied perspectives and fostered critical thinking, motivation, and empathy toward 

offenders. The study concluded that educational tours effectively supported criminology 

students' career preparedness and personal development, advocating for the integration of 

such experiential activities in criminology education. It may be recommended that future 

programs incorporate more diverse experiential opportunities to further enhance student 

engagement and readiness for real-world criminology professions.  

 

 

Keywords: career awareness, criminology, educational tours, experiential learning, 

personal development   
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INTRODUCTION 

 

Background of the Study  

Educational tours, as structured visits to destinations of educational value, play an 

essential role in educational environments by offering students experiential learning 

opportunities beyond those found in the classroom (Arcodia et al., 2021; Tomasi et al., 

2020; Jones & Washiko, 2020). Educational tours augment the learning process by enabling 

students to experience and learn from actual applications of theoretical ideas, further 

solidifying understanding and recall of course material (Bender, 2023; Song et al., 2023; 

Brewer & Cunningham, 2023). Historically, educational tours have developed from 

straightforward field trips to more organized and educationally driven excursions, as 

pedagogical methods have changed over the years (Smyth, 2021; Jerowsky, 2024; Ho, 

2020). At first centered on exposure to historical and cultural locations, contemporary 

educational tours now cover a broad range of subjects, such as sciences, arts, and social 

studies, incorporating hands-on experiences and interactive activities intended to promote 

critical thinking, cooperation, and personal development among students. This 

transformation highlights the increasing awareness of experiential learning as a crucial 

element of quality education, especially in equipping students for fast-paced and dynamic 

career environments (Swargiary, 2024; Roa et al., 2024; Ranczakowska & 

KuznetsovaBogdanovitsh, 2025).  

Dynamic experiences engage students actively in actual applications and emotional 

engagement, thus inducing more profound comprehension, critical thinking, problem 

solving abilities, compassion, and moral consciousness in criminology education. These 

experiences help to promote students' motivation and reflection thinking, both of which are 

central facets of fruitful learning (Silver, et al., 2023; Doyle, 2023). In addition, dynamic 
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learning environments provide the means to build practical competencies required to 

prepare students to become professional and responsible workers in the criminal justice 

sector (Tad-awan et al., 2024; Li, M, 2024). Experience of real-life situations allows 

students to narrow the gap between abstract knowledge and real-world application and 

ensure a more holistic learning experience. Such engagement also supports the construction 

of a professional identity and profound commitment to ethics (Swargiary, 2024; Boss, & 

Krauss, 022). Consequently, the incorporation of dynamic experiences into criminology 

programs possesses great promise for enhancing students' readiness to confront the 

challenges of their prospective careers and promote long-term professional achievement 

(Boss, & Krauss, 2022; Robinos et al., 2023).  

Embodied perspectives are particularly important for learning and the construction 

of professional identity since they highlight the role of experiences and bodily interactions 

in helping a person understand their profession (Fitzgerald, 2020; Christensen et al., 2022; 

Tomlinson & Jackson, 2021). For students of criminology, learning tours are a 

revolutionary means of developing embodied learning, as they enable students to interact 

with physical environments in order to make theoretical concepts concrete (Bereiter, 2021; 

Tilak & Glassman, 2022; Olsen, 2024). These tours place students into the realities of 

criminology, ranging from law enforcement practice observation to encounter with 

professionals, which not only enhances their understanding of criminal justice but also 

impacts how they see their future career. As students move through these experiential 

activities, they start to synthesize theoretical understanding with practical application, 

which gives them a deeper sense of professional identity and clearer sense of purpose 

within the criminal justice system (Baird & Mollen, 2023; Capulong et al., 2021; McKay 

& Sappa, 2021). Finally, educational tours instill a more refined view that informs students' 
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ambitions, encouraging them to seek careers that align with their everyday lives and 

informed knowledge of criminology (Dorsey, 2024; Richard, 2024; Vander et al., 2020).  

Career awareness is also a central element in the development of students in higher 

education since it empowers individuals with information and understanding needed to 

make intelligent choices regarding their future careers (Lent & Brown, 2020; AbuKhousa 

et al., 2023; Yursan et al., 2021). Knowledge of diverse career opportunities and the relevant 

skills helps students coordinate their studies with their individual interests and demands in 

the market, thus boosting their motivation and commitment to studies (Markova et al., 

2020; Pardo & Barac, 2020; Quinlan & Renninger, 2022). In addition, experiential learning 

through internships, workshops, and educational tours becomes a vital element in making 

students career-ready (Eckhardt, 2024; McQuinn, 2023; McDermott, 2024). Experiential 

learning enables students to practice theoretical knowledge in the field, hone key soft skills, 

and develop first-hand experience in their preferred domains by engaging them in actual 

work environments (Bowering et al., 2020; Strand & Jager, 2024; Patiar et al., 2021). This 

experiential involvement not only enhances their knowledge of the workplace environment 

but also builds confidence and flexibility, ultimately leading them to successful job market 

transitions (Ibarra, 2023; Burns, 2020; Monteiro et al., 2021).  

In the context of criminology education, while academic literature has increasingly 

acknowledged the value of interactive and field-based activities such as educational tours, 

there remains a limited exploration of their long-term impact on students’ professional 

development. Most existing studies focus on immediate outcomes including increased 

motivation, enhanced academic engagement, and short-term skill acquisition (Khan et al., 

2024; Shabbir et al., 2021). Yet, how such dynamic activities are involved in the 

development of students' career awareness, decision-making, and professional identity over 
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time is yet to be investigated (Lent, & Brown, S. D. 2020; Kvasková et al., 2023). This gap 

specifies the lack of research exploring how experiential learning activities influence 

criminology students in terms of long-term career readiness, embodied learning, and 

internalization of professional roles. Understanding these long-term effects provides 

clearer insights into how students link field experiences with their future roles as 

criminologists. This knowledge gap needs to be addressed in order to guide the 

development of academic programs that foster not just academic knowledge but realistic 

professional orientation and long-term readiness among criminology students as well. 

(Malbuyo et al., 2024; Robinos et al., 2023).  

The purpose of this study is to examine the impact of experiential learning 

activities, such as educational tours and internships, on criminology students’ emotional 

engagement, empathy development, and career readiness. Through these active learning 

methods, students are able to move out of the confines of the typical classroom and engage 

directly with actual environments associated with criminal justice (Harm, & Bell, 2021). 

Through direct contact with real institutions, professional practice, and community-based 

environments, students are provided with opportunity to link theoretical knowledge with 

practical application (Lambrev, 2023; Hartman et al. 2023). In particular, the present study 

seeks to examine the impact of such practical experiences on students' attitudes towards 

the criminal justice system, their perceptions of different roles within the field, and their 

intentions to follow particular career paths.  

Additionally, the research aims to determine the underlying factors that support or 

compromise the general effectiveness of such activities when applied in various 

educational and cultural environments (Van den Berg, & Du Plessis, 2023). They could be 

institutional support, student preparation, cultural sensitivity, accessibility, and the 
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activity's relevance to intended future career aspirations (Cress et al., 2023; Tull et al., 

2023). By examining these elements, the study hopes to make meaningful contributions to 

the understanding of how organized, field-based learning may advance the personal and 

professional growth of criminology students (Tannenbaum, & Wolfson, 2022).  

The study can benefit a diverse group of stakeholders involved in criminology 

education and the criminal justice system. Criminology students are likely to gain valuable 

insights into how experiential learning activities influence their emotional engagement, 

empathy, and readiness for future careers, thereby enhancing their overall learning 

experience (Belisle et al., 2020 ; Sanchez, et al., 2020). The results can be applied by 

educators and schools to guide curriculum and teaching practices, especially in planning 

experiential activities that enhance the motivational and understanding level of students 

(Caulfield, 2023; Lo, et al., 2022). Professionals in the field of criminal justice can also 

gain from the research since it may identify how such educational experience influences 

future practitioners' attitude, perception, and work skills, with the potential to result in a 

competent and more empathetic workforce (Lajante, et al., 2023; Bratina, et al., 2024).  

Moreover, policymakers and higher education administrators can use the findings 

to encourage and facilitate experiential learning programs on college campuses to better 

align with the needs of the workforce. Education and criminology scholars will benefit 

from the research adding to the body of knowledge on experiential learning's efficacy and 

serving as the basis for further study and theoretical development (Dezember, et al., 2021; 

Hallinger, & Narong, 2024). Finally, society at large stands to gain from the creation of 

well-trained, compassionate criminal justice practitioners that are more able to serve their 

roles with professionalism and sensitivity, and ultimately result in a more humane and 

effective criminal justice system (Leyderman, 2020; Vartkessian et al., 2022).   
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Theoretical Framework  

This study was anchored on Experiential Learning Theory (1984) by David A. Kolb 

and Constructivist Learning Theory by Jean Piaget (1950) and Lev Vygotsky (1920).  

Experiential Learning Theory (ELT), emphasizes the importance of learning 

through experience. According to ELT, learning is a process whereby knowledge is created 

through the transformation of experience. Experiential learning has the potential to be 

beneficial in that it can help individuals discover their own strengths when they learn 

something new (Naz, et al., 2021; Bell, & Bell, 2020). The theory explains how students 

can work to their own strengths and areas of weakness in which they are most deficient. 

Learning is not a passive activity (Alahmad, 2020; Gradito Dubord, & Forest, 2023).  

Learning is also not merely memorizing facts it's an activity that engages our 

experiences, reflection, and capacity to apply what we have learned in a new context 

(Murphy, et al., 2023; Stewart, 2021). A related study emphasizes the increasing importance 

of integrating soft skills into Software Engineering (SE) education, recognizing that such 

skills cannot be effectively developed through passive, knowledge-based instruction alone. 

In response, hackathons have been explored as an educational strategy due to their 

experiential, collaborative, and intensive nature, which often mirrors real-world software 

development (Sajja, et al., 2024; Towhidi, & Pridmore, 2022). The study reviews literature 

on soft skills and hackathons in SE education and presents preliminary evidence from a 

seven-day hybrid hackathon involving 40 students. Through a structured self-assessment 

questionnaire, the research assessed how the hackathon fostered creative thinking, 

collaboration, and knowledge application among participants (Mubaraz, et al., 2021; 

Adinda, et al., 2024).  
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Analyzed through the lens of Self-Determination Theory (SDT), the study offers 

psychological insights into student motivation and behavior, highlighting hackathons as a 

promising approach to soft skill development (Garcia, 2022; Bustamante-Mora, et al., 

2023). It contributes to the academic field by advocating for hackathons as a viable 

instructional method and suggests directions for further research within SDT, while also 

offering implications for industry by reinforcing the value of soft skills in enhancing the 

employability of future SE professionals (Miličević, et al., 2024; Oyetade, et al., 2024).  

In criminology, it is important to understand the real world. Experiential learning 

opportunities, such as visits to crime laboratories, courts, or correctional facilities, provide 

students with direct exposure to professional environments (Oyetade, et al. 2024; 

Surendran, et al., 2023). Such exposure enhances their ability to connect theoretical 

knowledge with practical application (Surendran, 2023; McSharry, et al. 2024). 

Educational tours encourage the development of practical skills such as observation, 

communication, and critical thinking (Foo, 2022).  

These are fundamental to criminology students for preparing to handle 

investigative, analytical, and enforcement tasks. The high level of engagement that 

experiential learning encourages boosts student motivation and enhances retention of 

knowledge (Al-Billeh, et al., 2024; Crandalla, et al., 2023). Educational tours also match 

adult learning principles by catering to different learning styles, which are characteristic of 

students. For example, visual learners learn by watching real-life situations, while the 

kinesthetic ones learn through experiences that involve active involvement in activities, 

such as workshops or simulations (Bryant, 2023; Avni, 2023)  

Constructivist theory emphasizes that learners actively build their own 

understanding by connecting new information with their prior knowledge, experiences, and 
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social interactions. Instead of considering learning simply as the absorption of facts, 

constructivism purports to position students engaged in interpreting and conceptualizing 

the meaning of ideas through practice, reflection, and collaboration. In this concept, 

learning environments should provide authentic tasks, real-world contexts, and 

opportunities for exploration; learning can be constructed through hands-on experiences 

and problem-solving activities. Social interaction also plays a crucial role, as discussions 

with peers and guidance from instructors help learners refine their ideas and develop deeper 

comprehension. Overall, constructivist theory highlights that meaningful learning occurs 

when students are actively participating in the learning process, integrating new insights 

into existing frameworks, and applying their understanding to real-life situations.   

A related study examines constructivist teaching strategies tailored for first-year 

criminal justice students, grounded in constructivist learning theory which posits that 

learners build knowledge by integrating new information with preexisting experience and 

social interaction (Currie, 2023; Aysel, 2023). Drawing on influential theorists such as 

Vygotsky, Dewey, and Piaget, the study highlights how constructivist approaches create a 

supportive learning environment conducive to early college students (Zajda, 2021; Njai, 

2021). Key strategies include active guidance through modeling, coaching, and scaffolding 

by instructors, who foster student autonomy and interaction within collaborative group 

activities (Han, 2021; Mesquita, et al., 2023). These practices aim to cultivate critical 

thinking and promote lifelong learning by encouraging students to explore authentic 

problems, negotiate meaning, and share responsibility for knowledge construction 

(Adeoye, et al., 2024; Vaghela, & Parsana, 2024).  

Knowledge construction is through social interaction and experiences, according to 

constructivist learning theory. The theory is beneficial in the educational tour of 
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criminology students. Educational tours expose students to the practical world related to 

their areas of study they can, for instance, visit law enforcement agencies, correctional 

facilities, or even examine crime scenes. Additionally, educational tours can create critical 

thinking and problem-solving abilities because students analyze actual-life scenarios, 

relating theoretical knowledge to real-life scenarios (Bunt & Gouws, 2020; Ergin, 2024). 

Through interaction with the community and professionals, students can also develop a 

sense of social responsibility and ethical awareness, which are crucial in the field of 

criminology (Coelho, & Menezes, 2021).  

Exposure to such settings is vital in developing practical skills essential in the study 

of criminology. Through active engagement in educational tours, students are able to 

develop necessary skills such as critical thinking, problem-solving, and ethical 

decisionmaking (Foo2022; Miao& Sriwisathiyakun, 2024). Such skills are essential in their 

future career as criminologists and law enforcement officers. Educational tours provide an 

opportunity for students to interact with professionals and each other, promoting a sense of 

belonging and mutual learning (Fielding, 2023; Averhoff, 2023). Such interaction improves 

the learning process and stimulates students to form professional networks (Prenger, et al., 

2021; Garcia-Martinez, et al., 2022). The efficiency of educational tours in developing 

practical skills among criminology students can be explained through the application of 

Constructivist Learning Theory (Zajda, 2021; Currie, 2023). Through active learning, 

socialization, and experiential learning, students are able to construct significant 

knowledge and develop the necessary practical skills essential in their future career as 

criminologists (Shumba, & Hussaini, 2023). Such a theoretical perspective will inform the 

research in investigating how educational tours support the development of criminology 

students' skills (Belisle, et al., 2020; Lamoreaux, & Sulkowski, 2020).  
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Conceptual Framework  

Educational tours are also essential in raising the career awareness of criminology 

students through first-hand experience of real-life environments (Belisle et al., 2020; 

Murdoch, 2020). Through these visits, students are able to learn about career prospects in 

the criminal justice environment, enabling them to learn about different careers in law 

enforcement, forensic science, and legal careers (Cheng et al., 2021; Blanka et al., 2023).  

Through visits to police stations, forensic labs, and correctional facilities, the 

students acquire hands-on experience that exceeds classroom education (McDaniel, 2023; 

Bracewell & Jones, 2022). This exposure promotes a greater appreciation of the various 

career options in criminology (Kakar, 2025). A dynamic experience is one that is constantly 

changing, interactive, and engaging, driven by forces that promote activity, growth, and 

adaptation (Morris, & König, 2020). In education, especially within criminology, such 

experiences transform traditional learning into immersive, real-world encounters where 

students apply theoretical concepts through activities like educational tours, internships, 

role-playing, and simulations (Gerard, et al. 2024). This hands-on approach bridges the gap 

between abstract knowledge and practical application, enhancing critical thinking, 

problem-solving, and analytical skills necessary to address complex criminal justice issues 

(Kakar, 2025).  

Participation in dynamic experiential activities also enhances students’ readiness 

for professional careers by providing firsthand insights into the realities of criminology 

work environments (Kakar, 2025). These experiences enable learners to observe workplace 

behaviors, develop technical and soft skills such as communication, teamwork, 

adaptability, and resilience, and engage directly with professionals through authentic 

scenarios (Upadhyay, & Malik, 2024). As a result, students gain confidence, clarify their 
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career goals, and align their academic learning with industry expectations, thereby 

narrowing the gap between education and employment and improving their 

competitiveness in the job market. (Naseer, et al. 2025).  

Enhanced learning refers to the meaningful improvement in students’ 

understanding, critical thinking, and application of criminology concepts due to 

educational tours (Kakar, 2025). These dynamic experiences expose students to real 

environments like police stations, forensic labs, courts, and correctional facilities (Smith, 

2021). They allow students to observe real procedures and compare them with what they 

learn in class (Zhang et al. 2025). With hands-on experiences, students become more 

engaged and motivated (Iyamuremye, et al. 2023). They connect abstract knowledge with 

real-world situations, which improves retention and deepens comprehension (Huang, et al. 

2024). This immersion also encourages analytical thinking, problem-solving, and reflective 

inquiry, helping learners process complex criminology scenarios more effectively (Kakar, 

2025). Overall, enhanced learning is a vital result of experiential activities 

(TrullDominguez, et al. 2024).   It enriches academic understanding and fosters a more 

complete grasp of criminology practices (Kakar, 2025).  

Career readiness reflects students’ preparedness to enter criminology-related  

professions as a result of their participation in educational tours that simulate or reveal real 

work environments (Robinos, & Camilon, 2024). Through direct encounters with 

practitioners, institutional processes, and operational protocols, students gain clearer 

insights into workplace expectations, ethical responsibilities, and the competencies 

required in careers such as law enforcement, forensic science, corrections, and public safety 

(Baird, B. N., & Mollen 2023). These experiences help students build confidence, develop 

professional attitudes, and identify skills they need to strengthen as future criminologists 
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(Kakar, 2025). Educational tours also promote networking, mentorship opportunities, and 

goal clarification, enabling students to align academic learning with their desired career 

paths. (Okolie, et al. 2020).  Ultimately, career readiness emerges as a critical component 

of dynamic experiences, bridging the gap between academic preparation and the practical 

demands of criminology professions. (Malbuyo, et al. 2024).   

The embodied perspective posits that human understanding, knowledge, and 

experiences are intrinsically linked to and shaped by bodily sensations, physical presence, 

and actions, rather than solely by cognitive processes (Popova, & Rączaszek-Leonardi, 

2020). This perspective emphasizes that individuals perceive and engage with the world 

through their bodies, which in turn influence their thoughts, emotions, and learning 

processes (Araújo, et al. 2020). Simply put, it acknowledges that learning and knowing are 

holistic experiences involving not only the mind but the entire body, encompassing physical 

sensations, movements, and environmental interactions (Kersting, et al. 2021).  

Personal reflection is a core component of experiential learning that encourages 

learners to internalize their experiences, fostering deeper self-awareness and moral 

development (Barrette, 2002). Engaging in reflective practices, such as journaling, group 

discussions, or self-assessment, enables students to critically evaluate their emotional 

responses, decision-making processes, and ethical considerations encountered during 

activities (Luştrea, et al., 2024). This introspective process helps learners identify areas for 

improvement, recognize their values, and develop a sense of personal growth (Adeoye, & 

Omiwole, 2024). Furthermore, reflection supports moral reasoning, empathy, and ethical 

judgment, which are vital qualities in criminology and criminal justice professions that 

often involve sensitive and morally complex situations (Sanchez, et al. 2020).  
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Emotional engagement heightens students’ motivation and connection to their 

learning experiences, transforming passive participants into active, invested learners 

(Tadjibaeva, 2025). When students experience emotions such as compassion, empathy, or 

excitement during activities like site visits or interactions with professionals, they develop 

a genuine interest and sense of personal relevance (Zaky, 2024). This emotional 

involvement deepens their understanding of social issues, humanizes the challenges faced 

by individuals within the criminal justice system, and fosters a sense of moral responsibility 

(Jia, et al. 2025).   

Empathy is a vital skill that enables individuals to understand and share the feelings 

and experiences of others, fostering more humane and ethical practices in the criminal 

justice field (Sanchez et al. 2020). Experiential activities such as tours of correctional 

facilities, victim impact simulations, or interactions with marginalized populations create 

opportunities for learners to step into the shoes of affected individuals (Belisle, et al., 2020). 

Developing empathy enhances students’ capacity to judge situations with sensitivity and 

respond appropriately to the needs and emotions of diverse populations (Aldrup et al. 

2022). It also encourages ethical decision-making and reinforces the importance of 

rehabilitation and restorative justice approaches (Kirkwood, 2022). In a broader context, 

fostering empathy contributes to building more equitable, respectful, and socially 

responsible professionals who can influence systemic change in criminal justice institutions 

(Birch, 2024).  

Career awareness plays a significant role in shaping students’ academic motivation, 

career planning, and overall professional development in the field of criminology and 

criminal justice (Robinos & Camilon 2024). Understanding the range of career 

opportunities such as law enforcement officers, forensic analysts, probation officers, 
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policymakers, and victim advocates helps broaden students’ perspectives on the scope and 

relevance of the profession (Stratton, et al. 2024). Exposure to these roles through guest 

lectures, field visits, and professional networking provides meaningful insights into the 

responsibilities, challenges, and rewards associated with each career path (Tull, et al. 2023). 

This type of engagement allows students to align their academic interests and individual 

capabilities with real-world demands, thereby fostering purpose, direction, and 

preparedness for advanced training or specialization (Xayrullo o'g, & Rajabboyovna, 

2024).  

Career awareness also involves gaining a clear understanding of the expectations, 

ethical responsibilities, and professional standards required in specific criminology roles 

(Robinos, & Camilon, 2024). Through interaction with practitioners and participation in 

experiential learning activities, students are introduced to the operational duties and 

decision-making processes that define various positions within the criminal justice system 

(Pivaty, et al. 2020). This understanding promotes early development of relevant skills, 

encourages the pursuit of appropriate qualifications, and supports ongoing professional 

growth (Robinos, & Camilon, 2024). Exploring potential career trajectories, leadership 

opportunities, and areas for specialization allows students to set realistic goals and plan for 

long-term advancement (Kayyali, 2024). With a comprehensive view of the field, students 

are more likely to remain motivated, engage in lifelong learning, and adapt effectively to 

the evolving demands of criminology and criminal justice professions (Kakar, 2025).  

Understanding career opportunities means the awareness of students regarding the 

wide range of professions available within the criminology and criminal justice system, 

which is acquired by way of exposure during educational tours (Kakar, 2025). These field 

experiences expose students to numerous agencies such as law enforcement units, forensic 
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laboratories, correctional institutions, and judicial offices, allowing them to have a clearer 

view of career prospects (Fox, 2020). Observing actual work activities and interacting with 

professionals expose students to the specific role, demands, and requirements of each 

career, thus creating a more realistic and accurate understanding of that area of practice 

(Chan, 2021). Career advancement insights provide students with an understanding of how 

skills, experience, and professional development contribute to upward mobility (Mellors, 

& Vicencio, 2025). Such awareness will make them set clear goals for themselves and 

actively prepare to assume leadership and specialized roles in the future (Guzmán, et al. 

2020).   

The active learning experiences that are acquired through study tours are a vital 

addition to learning, as students are introduced to interactive and situation learning 

(Lombradi et al., 2021; Budhai & Skipwith, 2021). By observing directly and doing things 

with their own hands, they enhance their thinking skills and ability to analyze critically, 

important for criminal justice careers (Sanchez, et al. 2020). Exposure to different 

environments and case studies makes them realize the intricacies of law enforcement, 

corrections, and forensic science. These encounters fill the theory-practice gap and make 

learning more effective and effective (Phillips, & Condy, 2023)  

These tours assist significantly in preparing students for their careers by giving 

them tangible insights into the working world (Hains-Wesson, 2020; Pennings et al., 2020). 

Interaction with the practitioners and experts in the area provides students with valuable 

mentorship, career counseling, and professional networking (Okolie et al., 2020; Badoer et 

al., 2021). Through this interaction, their professional confidence and career ambitions to 

become criminology graduates in specific professions are increased (Lynch et al., 2024; 

Clinkinbeard et al., 2020). Finally, incorporation of experiential experiences within 
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educational tours brings about a complete criminology graduate, one who is informed by 

theory and skilled by experience for the work environment (Coleman, 2022; Kratcoski, 

2021).  

Clarification of Professional Roles involved an improved understanding by the 

students of the specific functions, responsibilities, and ethical expectations linked with 

different careers associated with criminology (Robinos, Camilon, 2024). Guided exposure 

through observation on educational tours helps students appreciate how police officers, 

forensic examiners, correctional staff, investigators, and legal personnel perform unique 

tasks (Salim, 2023). This kind of learning allows them to perceive how those roles 

cooperate within the criminal justice system and how each uniquely contributes to public 

safety, investigation, rehabilitation, and the delivery of justice (Loeffler & Bovaird, 2020). 

In essence, by observing actual processes in the workplace, the students develop a clearer 

perception of the requirement of each profession in terms of skills, attitudes, and 

competencies (Byrne, et al. 2020). This means that it is through these educational tours that 

the ambiguity of roles is eliminated, and in its place, a better awareness of the professional 

identity and purpose for each criminology career is enhanced among students (Baird, & 

Mollen, 2023).  

Insights into Career Growth and Advancement refer to students’ understanding of 

how professionals in the criminology field progress, develop expertise, and move toward 

higher-level positions within the criminal justice system (Nayoyos-Refugia, et al. 2024). 

Through educational tours, students gain firsthand exposure to real work settings, allowing 

them to observe the pathways, qualifications, and competencies required for advancement 

in careers such as law enforcement, forensic science, corrections, and investigative services 

(Averhoff, 2024). These experiences help students recognize the importance of continuous 
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training, specialization, and professional discipline in achieving long-term career success 

(Stephen, 2024). Interacting with practitioners helps students understand career paths and 

motivates them to align their studies with future advancement in criminology (Robinos, & 

Camilon, 2024). 
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Figure 1. Schematic Diagram of the Study 
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 Objectives of the Study 

This study aimed to assess the impact of educational tours on criminology students’ 

career awareness, including their understanding of career opportunities, clarification of 

professional roles, and insights into career growth and advancement.  

Specifically, it sought to answer the following: 

1. Determine how educational tours influence the development of embodied 

perspectives among criminology students, particularly in terms of personal reflection, 

emotional engagement, and empathy. 

2. Examine the perceived dynamic experiences of criminology students during 

educational tours and how these experiences contribute to enhanced learning and career 

readiness. 

3. Determine the significant relationship between career awareness and dynamic 

experiences among criminology students. 

4. Explore the significant relationship between embodied perspectives and career 

awareness among criminology students.  

 

Null Hypotheses  

 

H0:  There is no significant relationship between career awareness and dynamic experiences  

H1: There is no significant relationship between career awareness and embodied 

perspective 
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Significance of the Study 

This research is important because it placed significance on educational tours in 

criminology studies as a connecting link between theoretical studies in the classroom and 

practical application. Through increased career awareness, embodied understandings, and 

interactive learning experiences, these tours facilitated clarifying professional roles, 

cultivating empathy, reflection, and critical thinking, and enhanced career preparation. The 

results offered students rich insights, teachers’ guidance on how to enhance curricula, and 

policymaker’s direction for the promotion of experiential learning programs. Finally, the 

research helped in developing skilled, empathetic, and ethically sound criminology 

graduates who made a difference in the criminal justice system and society at large.  
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RESEARCH METHODOLOGY  

 

  

Design  

 

This study employed a quantitative descriptive-correlational research design to 

examine the perceived benefits of educational tours among criminology students. This 

approach is appropriate because it focuses on understanding and analyzing students' 

perceptions of career awareness, embodied perspectives, and dynamic experiences. It 

provides a clear picture of how educational tours contribute to students’ academic and 

professional development based on their experiences and insights.  

 

Setting  

 

This study was conducted in one of the higher educational institutions in Misamis 

Occidental. The chosen location is strategically situated in a growing urban community in 

the province, providing an accessible and relevant setting for the study. This area was 

selected due to the presence of criminology students who actively participate in educational 

tours as part of their academic curriculum. These tours offer students the opportunity to 

explore various law enforcement institutions and criminology-related sites. By examining 

the perceived benefits of these educational tours, particularly in terms of career awareness, 

embodied perspectives, and dynamic experiences, the study aims to uncover key insights 

into how these tours influence students' understanding of the criminology profession and 

their future career paths.  

 

Respondents  

 

The study included all 31 fourth-year criminology students, who participated in 

educational tours as part of their academic curriculum. The participants were selected using 
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a random sampling method, ensuring that only fourth-year students who have experienced 

these tours will be included in the study. This method is appropriate for capturing insights 

from students who are at a more advanced stage in their program and can provide informed 

perspectives on the benefits of the educational tours.  

 

Instruments  

 

A. Career Awareness Questionnaire. It is a questionnaire derived from Career 

Awareness. It includes 5 statements measuring understanding Career Opportunities, 5 

statements measuring Clarification of Professional Roles, 5 statements measuring Insights 

into Career Growth Advancement.  The instrument was pilot tested to the students who will 

not be included as respondents of the study to determine the validity and reliability of the 

instrument.  The scale below is used for analysis.  

         Scale          Responses                                    Range                  Interpretation  

           5               Strongly Agree                             4.24 - 5.00              Very Highly Aware   

           4               Moderately Agree                        3.43 – 4.23              Highly Aware   

           3               Neither Disagree nor Agree        2.62 – 3.42              Fairly Aware   

           2               Slightly Disagree                          1.81 – 2.61              Less Aware   

           1               Disagree                                        1.00 – 1.80              Not Aware   

 

B. Embodied Perspectives Questionnaire. It is a questionnaire derived from 

Embodied Perspective. It includes 5 statements measuring Personal Reflection, 85 

statements measuring Emotional Engagement and 5 statements measuring Empathy. The 

instrument was pilot tested to the students who will not be included as respondents of the 

study to determine the validity and reliability of the instrument. The scale below is used for 

analysis.  
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       Scale       Responses                       Range                       Interpretation 

5  Very Satisfied                    4.24 - 5.00                     Very Good Experience  

4            Satisfied                      3.43 – 4.23                     Good Experience  

3             Neutral                             2.62 – 3.42                     Fair Experience  

2             Dissatisfied                      1.81 – 2.61                     Poor Experience  

1             Very Dissatisfied             1.00 – 1.80                     Very Poor Experience  

 

C. Dynamic Experiences Questionnaire. It is a questionnaire derived from Dynamic 

Experiences. It includes 7 statements measuring Enhanced Learning, 8 statements 

measuring Career Readiness. The instrument was pilot tested to the students who will not 

be included as respondents of the study to determine the validity and reliability of the 

instrument. The scale below is used for analysis.  

       Scale     Responses                               Range                    Interpretation 

5          Strongly Agree                   4.24 - 5.00             Extensively Engaged 

4  Moderately Agree 3.43 – 4.23  Consistently Engaged  

3  Neither Disagree Nor Agree     2.62 – 3.42             Moderately Engaged 

2  Slightly Disagree                      1.81 – 2.61             Minimally Engaged   

1        Strongly Disagree           1.00 – 1.80             Not Engaged 

 

Data Gathering Procedure  

 The researchers obtained approval from the Dean of the College of Criminology at 

Misamis University and secured the necessary permissions to conduct the study on  

"Perceived Benefits of Educational Tours: Career Awareness, Embodied Perspectives, and 

Dynamic Experiences among Criminology Students." Survey questionnaires were 

distributed to fourth-year criminology students at Misamis University who had participated 
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in educational tours as part of their academic curriculum. Participants were selected using 

purposive sampling to ensure that only students who had experienced the educational tours 

were included. Each student was informed of the study's purpose, assured that their 

participation was voluntary, and that their responses would remain confidential. The survey 

aimed to assess the perceived benefits of the educational tours in terms of career awareness, 

embodied perspectives, and dynamic experiences.  

 

Ethical Consideration  

 

The researchers ensured that they could conduct this study by first seeking approval 

from the Dean of the College of Criminology at Misamis University. After obtaining the 

dean’s consent, the researchers then proceeded to seek permission from the appropriate 

authorities within the university to distribute survey questionnaires to third-year 

criminology students who had participated in the educational tours. The participants were 

selected through purposive sampling, ensuring that only students who had experienced 

these tours were included in the study. Each participant was informed about the purpose of 

the study, and they were assured that their participation was voluntary. The researchers 

emphasized that their responses would remain confidential and anonymous, with no 

personal identifiers being linked to the data. In addition, the participants were informed 

that they had the right to withdraw from the study at any time without facing any 

consequences. Ethical guidelines were reviewed and approved by the College Research 

Committee to ensure the study adhered to ethical standards.  
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Data Analysis  

The following statistical instruments are applied in the study:  

Mean and standard deviation are utilized to determine the respondents' perceived level of 

career awareness, embodied perspectives, and dynamic experiences among criminology 

students who have participated in educational tours.  
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RESULTS AND DISCUSSION  

 

 

Impact of educational tours on career awareness among criminology students   

The educational tours allow for learning based on experience, enabling students to 

connect theoretical knowledge with practices in the field. In criminology studies, exposure 

through such tours may relate to law enforcement agencies, correctional facilities, and 

forensic laboratories, among other criminal justice institutions, providing insights into day-

to-day activities, challenges, and career paths followed in the profession. These experiences 

do not only reinforce learning at the classroom level but enable the students to gain a clear 

view of roles, responsibilities, and skills necessary in various careers related to 

criminology. Students can thus observe practices and interact with practitioners to better 

evaluate their interests, aspirations, and suitability regarding career options and develop 

increased career awareness for better informed decisions. 

Results across Table 1 illustrate the impact of educational tours on the career 

awareness of criminology students along three particular dimensions: understanding career 

opportunities, clarification of professional roles, and insights into career growth and 

advancement. Data obtained from 31 respondents indicate that such students perceive 

educational tours as significantly helpful in enhancing their awareness of career 

opportunities likely to be available within the field of criminology. The mean scores range 

between 4.52 and 4.58 points, while the standard deviation falls between 0.03 and 0.08 

points. These results reflect very high levels of agreement among the participants that such 

tours have positive impacts on their awareness of career options. The very low variation in 

standard deviation suggests that students’ experiences and perceptions were consistent and 

that, across the sampled group, educational tours were uniformly effective. 
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In particular, the dimension of understanding career opportunities obtained a mean rating 

of 4.55 (SD = 0.03), indicating that students acquired extensive exposure to the various 

career tracks available in criminology. This includes knowledge of the job and 

responsibilities entailed by law enforcement officers, forensic experts, correctional 

administrators, and other related careers. The high rating indicates that the tours presented 

students with concrete, real-life contexts through which students may relate academic 

learning to practical applications and thus better understand the field. Such exposure is of 

particular importance for early career decision-making, where students are able to identify 

areas of interest, consider the specializations, and relate their academic preparation to 

career ambitions. 

The other dimensions—clarification of professional roles, M = 4.52, SD = 0.05; 

and insights into career growth and advancement, M = 4.58, SD = 0.08—further emphasize 

the importance of educational tours in developing informed career awareness. Clarification 

of professional roles would mean that students have gained a greater sense of differentiation 

of the jobs, expectations, and skill sets that are needed in various careers in criminology, 

and this will reduce confusion and prepare students better for their prospective 

employments. On the other hand, insights into career growth and advancement mean that 

the students have learned career paths they may take, their promotion routes, and other 

long-term professional developments within the field. Taken together, these results indicate 

that the educational tour is an effective pedagogical method not only in increasing the 

students' awareness of career options but also in providing them with the necessary 

knowledge in order to make appropriate choices regarding their future professional careers.    

A considerable volume of literature presents evidence that educational tours alone 

significantly raise the career awareness of students (Mehra et al., 2025; Tomasi et al., 2020). 
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Career development and experiential learning studies have stated that exposure to 

professional environments helps students contextualize theoretical knowledge, appreciate 

workplace dynamics, and comprehend practical applications of their field (Bowering et al., 

2020; Chukwuedo&Ementa, 2022). For example, Kolb's research on experiential learning 

(1984) enumerates that immersive experiences like site visits and educational tours allow 

deeper comprehension and long-term retention by anchoring concepts to real-world 

practice.  

Studies in criminology education also suggest that visits to police departments, 

correctional facilities, and forensic labs enable students to gain clarity about professional 

functions, standard operating procedures, and career prospects while dispelling ambiguity 

over future career paths. Another study evidences that these interactive classroom 

experiences improve motivation, increase student engagement, and promote better 

decision-making on grounds of specialization and career planning (Kaspi & Venkatraman, 

2023; Khazen & Venkatraman, 2023). Altogether, these studies complement this result by 

stating that an educational tour is one of the best ways to enhance the awareness of students 

about career options, explain professional responsibilities, and describe avenues of career 

growth for students studying criminology. 

The results on the effects of educational tours on career awareness have significant 

implications for educators and students in criminology programs. For educators, the 

findings indicate that the integration of structured experiential learning such as visits to law 

enforcement agencies, forensic laboratories, and correctional facilities can greatly enhance 

students' perceptions concerning career options, professional roles, and growth 

opportunities within the profession. This approach not only supports classroom learning 

but also connects theory to practice, aiding students in making informed decisions about 
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their future careers. For students, the high levels of career awareness signify that 

educational tour participation will provide them with increased confidence, motivation, and 

clarity regarding career choices, thus allowing them to identify specific career paths that 

suit their interests and skills.  

Overall, these implications point out the importance of integrating experiential 

learning strategies into curricula in criminology in order to eventually prepare students for 

successful and well-informed entry into the workforce 

Table 1. Impact of Educational Tours on Career Awareness among Criminology 

Students (N=31)  
 

Variable  
 Career Awareness                         

Mean   SD  Remark  

  

Understanding Career  

Opportunities  

  

Clarification of Professional  

Roles  

  

Insights into Career Growth  and 

Advancement  

 

  

4.55  

  

  

4.52  

  

  

4.58  

  

0.03  

  

  

0.05  

  

  

0.08  

  

Very High  

  

  

Very High  

 

 

Very High 

Note: Career Awareness Scale: 4.24-5.00 (Very Highly Aware); 3.43-4.23 (Highly 

Aware); 2.623.42 (Fairly Aware); 1.81-2.61 (Less Aware); 1.00-1.80(Not Aware)  

 

 

Level of educational tours influence the development of embodied perspectives  

 

The influence of educational tours on the development of embodied perspectives is 

measured by the extent to which experiential learning activities, such as site visits and 

hands-on field experiences, contribute to students' understanding, internalization, and 

personal engagement with the concepts and practices of their field. In criminology 

education, embodied perspective encompasses cognitive comprehension and develops 

practical, sensory, and empathetic insights that form ways in which students view and 
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interpret real-life situations and respond. The examination of the extent to which 

educational tours foster such embodied perspectives yields important insight into how well 

experiential learning supports students in developing a holistic understanding and 

professional competencies for reflection that eventually shapes their preparedness for 

eventual careers. Table 2 presents the extent of police community engagement in their area.  

  Table 2 presents the results from 31 respondents, indicating the level of influence 

that educational tours have on developing embodied perspectives among criminology 

students. The mean scores for Personal Reflection (M = 4.54, SD = 0.03), Emotional 

Engagement (M = 4.54, SD = 0.03), and Empathy (M = 4.55, SD = 0.06) all fall into the 

category of "Very Good Experience" as per the Embodied Perspectives Scale. These high 

mean scores indicate that students perceive the educational tour as consistently very 

influential in fostering self-awareness, emotional connection, and empathetic 

understanding of real-world criminology contexts. The low standard deviations, 

particularly for Personal Reflection and Emotional Engagement, suggest strong consensus 

among participants and thus point to the fact that most students have similar positive 

experiences. A slightly higher standard deviation for Empathy, 0.06, indicates minor 

variability in responses, while the overall trend remains strongly positive. These findings 

collectively suggest that an educational tour is an effective pedagogical tool that can engage 

students to a deeper and more experiential level, allowing them to internalize and reflect 

upon the roles, challenges, and human dimensions of criminology and, therefore, promote 

holistic learning above and beyond traditional classroom instruction.   

These findings on the impact of educational tours on developing embodied 

perspectives among students of criminology are supported by an increasing number of 

related works in the literature, which emphasize experiential learning as a prime driver of 
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deeper understanding and personal growth. Research into criminology education indicates 

that field experiences provide students with opportunities to link theoretical learning and 

real-world practice, developing reflection, emotional involvement, and empathy towards 

the individuals affected by crime and the criminal justice system (Kakar, 2025; Thurgood, 

2020). Kolb’s Experiential Learning Theory (1984) specifies that learning from direct 

experience develops critical thinking and self-awareness, and this corresponds to the high 

scores of personal reflections (Morris, 2020; Chan, 2023).  

Similarly, research into the role of Dewey (1938) and other more contemporary 

studies in higher education suggests that emotional engagement in real-life settings 

develops empathy and moral reasoning that enables students to consider multiple 

perspectives and understand the human consequences of criminal behavior. In criminology-

specific contexts, it has been demonstrated that the educational visitation of court, 

correctional, and law enforcement agencies enhances the student understanding of 

professional roles, ethical responsibilities, and social consequences, accordingly 

reinforcing the development of embodied perspectives. These collected studies support 

present findings in terms of suggesting that clearly designed educational tours create 

meaningful, engaging experiences to develop student reflection, empathy, and involvement 

(Cacciattolo & Aronson, 2023; Karn, 2024).   

Results signaling a very good experience in developing embodied perspectives 

through educational tours have important implications for criminology education and the 

design of curricula. They hint that integrated experiential learning opportunities within 

educational tours to law enforcement agencies, correctional facilities, and other relevant 

institutions may substantially enhance students' ability to contextualize real-world practice, 

professional roles, and human dimensions associated with criminal justice. To instructors, 
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this means that learning activities need to be created to move beyond mainstream class 

instruction in order to actively stimulate students' emotions and reflection for deeper 

cognitive-affective development. To students, these will not only enhance career awareness 

but also develop critical thinking, ethical reasoning, and interpersonal skills necessary in 

any future criminology professional. In the end, what these findings really suggest is that 

educational tours are an added value pedagogical method that can enrich learning 

outcomes, foster holistic student development, and better prepare students for navigating 

the complexities of the criminology field with insight, empathy, and professionalism. 

 

Table 2. Level of Educational Tours Influence the Development of Embodied  

Perspectives (N=31) 
 

Variable  
 Embodied Perspectives                         

Mean    SD  Remark  

  

Personal Reflection  

  

Emotional Engagement   

 

Empathy    

  

4.54  

  

4.54  

 

4.55 

    

 0.03  Very Good Experience  

    

 0.03  Very Good Experience  

       

       0.06  Very Good Experience

   

Note: 4.24-5.00 (Very Good Experience); 3.43-4.23 (Good Experience); 2.62-3.42 (Fair 

Experience); 1.81-2.61 (Poor Experience); 1.00-1.80 (Very Poor Experience)  

  

 

Perceived dynamic experiences of criminology students during educational tours  

  Dynamic experiences refer to all forms of interactive activities that students 

experience through the various available field-based learning opportunities (Fedesco et al., 

2020; Tannenbaum & Wolfson, 2022). These include observations, demonstrations, and 

direct participation in professional activities that allow students to associate theory with 

practice. By gauging students' perceptions into the dynamism of these experiences, 

educators may develop an understanding of how well educational tours inspire critical 
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thinking, improve engagement, and facilitate more authentic learning. It is important to 

understand these experiences, as they are likely to influence and mold students' overall 

education, professional development, and career preparedness in criminology. Table 3 

shows the perceived dynamic experiences of criminology students during educational 

tours.  

  Table 3 presents the perceived dynamic experiences of criminology students during 

educational tours, focusing on Enhanced Learning and Career Readiness. Results show that 

students rated both variables very highly, with mean scores of 4.51 (SD = 0.05) for 

Enhanced Learning and 4.60 (SD = 0.03) for Career Readiness, putting both into the 

category of "Extensively Engaged" according to the Dynamic Experiences Scale. The low 

standard deviations reflect strong consensus among the 31 participants, suggesting that 

most students consistently shared similar positive experiences. These results would support 

the belief that an educational tour offers many opportunities for active learning, enabling 

students to link theoretical knowledge with applied examples, while at the same time 

enhancing their preparedness for eventual careers in criminology. Overall, the results 

indicate that this type of experiential learning is effective at promoting high levels of 

engagement, practical understanding, and professional insight for criminology students. 

These findings are corroborated by a wide body of literature that emphasizes the 

importance of experiential learning in higher education. Consistently, studies have shown 

that active and participatory experiences in the form of site visits, field trips, and practical 

demonstrations facilitate increased student engagement, retention, and application of 

theoretical knowledge in practice ( Jones & Washko, 2022; Alabi, 2024). Scholars such as 

Kolb (1984) and Dewey (1938) have documented that learning occurs most optimally when 

students are actively engaged and reflect upon their experience, leading to a deeper level 
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of understanding and critical thinking (Salama & Holgate, 2025; Quinsay, 20224). For 

instance, in criminology and allied fields, educational tours offer students an opportunity 

to familiarize themselves with professional contexts, police operations, and a number of 

practical challenges that raise awareness of careers, decision-making capacity, and career 

preparedness for the future. Other studies have described how such learning experiences 

do not only strengthen academic learning but also motivation, self-efficacy, and 

professional identity, thereby aligning closely with the results of this study, which suggest 

that students felt highly engaged and prepared for criminology careers. Overall, the 

literature confirms that an educational tour can be a very helpful pedagogical means for 

connecting in-class theory to practice, thus responding to the high level of engagement and 

preparedness for a future career expressed by the participants.  

The high levels of perceived dynamic experiences among criminology students 

during educational tours have important implications both for curriculum design and 

professional development. These findings support the integration of experiential learning 

activities, such as site visits, practical demonstrations, and field interactions, as crucial to 

boosting student engagement, further developing a deeper understanding of theoretical 

concepts, and enabling readiness in their future careers. For educators, this paper underlines 

the importance of providing structured, hands-on activities for students to learn from 

observing real-life applications of criminology principles, which enhance critical thinking, 

reflection, and professional growth.  

In return, for the students, active learning from educational tours improves self-

confidence, practical skills, and even increases one's knowledge about possible career 

prospects, thus enabling informed decisions to be made regarding their future in their 

selected profession. Overall, the findings suggest that this constitutes something more than 
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supplementary activities but as an integral part of a complete course in criminology that 

will better prepare students for the challenges posed by the profession. 

  

Table 3. Perceived Dynamic Experiences of Criminology Students During 

Educational Tours (N=31)  

Variable  
 Dynamic Experiences  

Mean    SD  Remark  

  

Enhanced Learning  

  

Career Readiness  

  

4.51  

  

4.60  

    

 0.05  Extensively Engaged  

    

 0.03  Extensively Engaged 

  

Note: 4.20-5.00 (Extensively Engaged); 3.40-4.19 (Consistently Engaged); 2.60-3.39 

(Moderately Engaged); 1.80-2.59 (Minimally Engaged); 1.00-1.79(Not Engaged)  

 

 

Significant relationship between career awareness and dynamic experiences   

 

This will examine the significant relationship between career awareness and 

dynamic experiences of criminology students, whether such career opportunities, 

understanding of professional roles, and possible growth in the field depend on the level of 

learning and engagement during educational tours. Career awareness relates to the 

knowledge and clarity of a student regarding future professional pathways, while dynamic 

experiences relate to the degree of students' active engagement, motivation, and exposure 

to real-life learning situations (Swargiary, 2024; Yap et al., 2024). Establishing this 

relationship is core to determining whether immersive and interactive educational 

activities, such as field visits and practical demonstrations, provide meaningful learning 

contributions to student preparedness, professional insight, and general career development 

within the field of criminology. 

As shown in Table 4, career awareness and dynamic experiences among  

criminology students on educational tours have a weak to moderate positive correlation (r 
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= 0.37). However, it is not significant (p = 0.18). The implication of this is that while 

students who show higher levels of career awareness may express somewhat more dynamic 

and engaging experiences during the tour, the association is small and cannot be considered 

meaningful within this sample. Lack of statistical significance shows that career awareness 

does not predict reliable variance in students perceived dynamic experiences. This may 

result from a number of factors, such as the relatively small sample size, individual 

differences in learning styles and prior exposure to criminology concepts, or the nature and 

structure of the educational tour, which for some students may affect their engagement 

regardless of career awareness. What the findings underline is that although conceptually 

career awareness and dynamic experiences are related, in this context, the direct effect of 

career awareness on the way students perceive and take part in dynamic learning activities 

during tours is limited. 

Several studies indicate that although experiential learning and engagement often 

enhance students' skills and motivation, their impact on career awareness or long-term 

career outcomes might be more complex and less direct than assumed (Kong, 2024; 

Fitrianto & Saif, 2024). Studies investigating the experiential learning process suggest that 

high levels of student engagement in practical or active-learning activities enhance 

students' interest and motivation and their immediate learning gains (Kong, 2024; Putri & 

Dewi, 2025. Likewise, research into career engagement and adaptability during higher 

education indicates that career-related activities, such as internships and career planning, 

may support outcomes such as employability, career adaptability, and life satisfaction 

(Carkit, 2022; Ameliah & Jatnika, 2024).  

However, other empirical work has found only weak or inconsistent correlations 

between engagement/experiences and deeper constructs such as career awareness or long-
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term career clarity, suggesting that prior self-concept, personal motivation, background, 

and context also play important roles. In a nutshell, the literature supports the view that 

while dynamic experiences are valuable in terms of engagement and skill development, 

they do not always translate into stronger career awareness-a point that helps explain why 

the correlation between dynamic experiences and career awareness was weak and not 

significant.  

The weak, non-significant relationship of career awareness with dynamic 

experiences suggests that while educational tours and interactive learning activities 

effectively engage students and enhance immediate learning experiences, such activities 

per se are not sufficient to influence the overall understanding of career opportunities or 

professional pathways. This calls upon educators and program organizers to complement 

experiential activities with structured career guidance, reflection sessions, mentorship, and 

follow-up discussions to enable students to link experiences with tangible career insights. 

For students, this calls for active reflection and contextualization of experiences to translate 

engagement into relevant career awareness Overall, career awareness would have to be 

nurtured through a multidimensional process that integrates dynamic, hands-on 

experiences with conscious educational support and guidance. 

 

Table 4. Test Of Significant Relationship Between Career Awareness and Dynamic 

Experiences   

Variables r value p value Remarks 

  

Career Awareness and  

Dynamic Experiences  

  

0.37  

  

  

0.18  

  

           Not Significant  

  

Note: *p < 0.05 (significant); **p < 0.01 (highly significant)  
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Significant relationship between career awareness and embodied perspective  

This relation explores how career awareness-that is, students' understanding of 

professional opportunities and their corresponding roles-relates to embodied perspectives 

on personal, emotional, and empathetic experiences gathered through educational 

activities. By its very nature, an embodied perspective requires reflective thinking, 

emotional engagement, and the capacity for internalization of experiences that may 

influence how students view and relate to their future careers (Botelho, 2021; Faella et 

al.,2025). This is important to examine because it will help determine whether greater 

career awareness is accompanied by deeper and more personally meaningful learning 

experiences and whether or not experiential learning activities contribute to integrating 

knowledge with self-awareness, empathy, and professional understanding in students. In 

turn, this can make a valuable contribution to developing educational programs, such as 

tours and practical exposures, for enhancing both career insight and holistic personal 

development in students.  

The results in Table 5 show that there is a moderate positive correlation, r = 0.47, 

between career awareness and embodied perspective for the 15 criminology students, 

suggesting that higher levels of career awareness somewhat correspond to higher 

magnitudes of development of embodied perspectives in educational tours. However, the 

corresponding p-value of 0.08 is greater than the conventional level of significance of 0.05, 

which implies that the mentioned relationship is not statistically significant. This means 

that while it seems there is a tendency for students who show greater awareness of career 

opportunities, professional roles, and pathways to advancement to also reflect more on 

personal inputs, emotional involvement, and empathy, this cannot be said with confidence 

to apply beyond the sample observed. This moderate correlation could reflect variations in 
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other intervening factors such as learning styles, previous experiences, or even specific 

contents of their educational tour that influence how career awareness translates into 

embodied knowledge. Overall, these findings point to a potential basis for predicting 

embodied perspective based on career awareness; however, since the statistical analysis 

lacked significance, further research with an increased sample size or diversification of 

experience might be needed to fully understand the relationship.  

  Various studies confirm that career awareness may affect the development of the 

embodied perspective, although the effect is not always statistically significant (Rodriguez 

et al., 2022; Jiang et al., 2024). Investigations into experiential learning stress that when 

learners develop clarity about professional roles, career pathways, and growth prospects, 

they are most likely to engage in intensive hands-on experiences, reflecting on their 

competencies, values, and emotional reactions. Field trips, simulations, and practical 

experience have been shown to enhance personal reflection, empathetic understanding, and 

emotional involvement, thus connecting cognitive comprehension of careers with 

embodied learning (Wang et al., 2023; Faella et al., 2025). Researchers also note that even 

though career awareness provides a framework for interpreting experiences, the actual 

translation into embodied perspective depends upon the quality, context, and relevance of 

the learning activity, as well as on individual differences in reflection and engagement. 

These findings corroborate the results of this study, represented by a moderate but 

statistically insignificant association, which suggests that although awareness of career 

opportunities can underpin embodied learning, it cannot solely account for the depth of 

students' experiential understanding.  

  The findings of a moderate but not statistically significant relation between career 

awareness and embodied perspective have important implications for educational practice 
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and curriculum design. They suggest that while increasing students' knowledge of career 

opportunities and professional roles is valuable, it does not necessarily automatically 

translate into deeper personal reflection, emotional engagement, or the development of 

empathy that are at the core of embodied perspectives. Educators and program coordinators 

should, therefore, supplement career-focused learning with experiential, hands-on 

activities, reflective exercises, and immersive experiences that actively engage students on 

cognitive, emotional, and practical levels. Such blending of career awareness and embodied 

learning opportunities will better position criminology students not only with knowledge 

about their future profession but also with self-awareness, empathy, and a professional 

mindset that enables them to act effectively in complex real-life scenarios (Swargiary, 

2024; Zaportiza & Cuevas, 2025).  

 

Table 5. Test of Significant Relationship Between Career Awareness and Embodied 

Perspective  
 

         Variables  r value  p value  Remark  
  

Career Awareness and  

Embodied Perspective  

  

0.47  

  

  

0.08  

  

  

Not Significant  

  

Note: *p < 0.05 (significant); **p < 0.01 (highly significant)  
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CONCLUSION AND RECOMMENDATION 

 

 

  The findings of this study have shown that educational tours have generally 

positively influenced the criminology students in developing career awareness, dynamic 

experiences, and embodied perspectives. Besides, students expressed very high levels of 

understanding in career opportunities, clarification of professional roles, and insights into 

career growth, alongside strong engagement in personal reflection, emotional involvement, 

and empathy development. However, from a statistical point of view, while there are 

positive trends, the relationships between career awareness and both dynamic experiences 

and embodied perspectives are not significant, which may imply that educational tours 

alone, though highly beneficial, cannot fully determine how career knowledge will translate 

into experiential learning and personal growth, hence the need for complementary learning 

strategies that will maximize such outcomes. 

These benefits can be optimized if the criminology programs are able to integrate 

specific reflective activities, guided discussions, and hands-on exercises that explicitly 

connect career knowledge to experiential and embodied learning. Such educators design 

pre- and post-tour activities where critical reflection of experiences, identification of real-

world learning applications, and the practice of empathy and professional decision-making 

would be fostered. Increasingly diverse educational tours with more frequency, possibly 

combined with mentorship and career guidance, would contribute to a stronger connection 

between career awareness and dynamic, embodied competencies. It would make sure that 

the educational tour serves not only to build knowledge but also the integral professional 

development of the student 
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APPENDIX A    

SURVEY QUESTIONNAIRE ON EMBODIED PERSPECTIVE 

Direction: Please read each statement carefully and indicate your response by checking 

(✔) the box that best represents your level of agreement with each statement. Your 

responses will help us understand how educational tours have influenced your embodied 

perspectives in criminology.     

Scale:  

5 – Very Satisfied  

4 – Satisfied  

3 – Neutral  

2 – Dissatisfied 

1 – Very Dissatisfied  

Statement  5  4  3  2  1  

Personal Reflection            

1. The tour provided meaningful personal reflections on my future 

career.  

          

2. I was able to evaluate my personal strengths and weaknesses 

related to my chosen career.  

          

3. The experience helped me clarify my career goals and 

aspirations.  

          

4. The tour allowed me to assess my readiness for real-world 

criminology professions.  

          

5. The tour made me more aware of the responsibilities and 

challenges of criminology professionals.  

          

Emotional Engagement            

6. I felt emotionally engaged during the activities and interactions 

on the tour.  

          

7. The hands-on experiences during the tour made me more 

interested and emotionally involved in criminology.  

          

8. I found myself deeply moved by the real-life stories shared by 

professionals during the tour.  

          

9. The tour increased my emotional investment in pursuing a 

career in the criminal justice system.  

          

10. I experienced a strong sense of connection with the realities 

presented during the tour.  

          

 Empathy       



67 

     

 

SURVEY QUESTIONNAIRE ON CAREER AWARENESS  

Direction: Below is a series of statements assessing your awareness of career 

opportunities in criminology, your understanding of professional roles within the field, 

and the influence of educational tours on your views. Based on your personal experiences 

and knowledge, please rate each statement by placing a (✔) in the corresponding box 

according to the scale provided:   

Scale:  

5 – Strongly Agree  

4 – Moderately Agree  

3 – Neither Disagree nor Agree  

2 – Slightly Disagree  

1 – Strongly Disagree  

   

Statement   5   4   3   2   1   

Understanding Career Opportunities             

1. The educational tour helped me understand various career 

opportunities in criminology.   

               

2. The tour provided exposure to different law enforcement 

agencies and their roles.   

               

3. I learned about specialized fields in criminology that I was 

previously unaware of.   

               

4. The tour introduced me to the different career paths available 

in criminology   

               

5. The tour increased my knowledge of job prospects in the 

field of criminology.   

               

11. The tour enhanced my understanding of the daily struggles 

faced by prisoners.  

     

12. I developed a greater sense of empathy toward incarcerated 

individuals.  

     

13. The tour helped me understand the importance of 

rehabilitation programs for prisoners.  

     

14. I gained insights into the challenges of reintegration faced by 

former inmates.  

     

15. The experience made me more sensitive to the ethical and 

moral aspects of criminology practices.  
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Clarification of Professional Roles             

6. The tour clarified different professional roles within the field 

of criminology.   

               

7. I now understand the specific duties and responsibilities of 

various criminology professionals.   

               

8. The tour helped me distinguish between investigative, 

forensic, and law enforcement roles.   

               

9. I gained insight into the ethical and legal obligations of 

criminology professionals.   

               

10. The experience provided a realistic view of the day-to-day 

tasks performed in different criminology careers.   

               

Insights into Career Growth Advancements    

11. The tour enhanced my understanding of career progression 

opportunities in criminology.   

               

12. I became aware of the required skills and qualifications for 

career advancement in criminology.   

               

13. The educational tour helped me identify potential career 

paths within law enforcement and forensic sciences.   

               

14. I now have a clearer vision of how to achieve professional 

growth in criminology.   

               

15. The tour provided practical examples of career progression 

from professionals in the field.   

               

   

   

SURVEY QUESTIONNAIRE ON DYNAMIC EXPERIENCES  

  

Directions: Please read each statement carefully and indicate your level of engagement 

during the educational tours by checking (✔) the box that best represents your 

experience.    

                                                   Scale:    

                                     5 – Strongly Agree 

                                                 4 - Moderately Agree 

                                                3 – Neither Disagree nor Agree 

                                                2 – Slightly Disagree 

1 - Strongly Disagree 

Statement   5   4   3   2   1   

Enhanced Learning             

1. The educational tour enhanced my learning by exposing me to 

real-world criminology applications.   
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2. I gained a deeper understanding of criminology concepts 

through experiential learning.   

               

3. The tour provided a hands-on experience that reinforced my 

academic studies.   

               

4. I was able to connect theoretical knowledge with practical 

applications during the tour.   

               

5. The interactive activities during the tour helped improve my 

critical thinking and problem-solving skills.   

               

6. The tour introduced me to new learning experiences that are not 

available in a classroom setting.   

               

7. The experience motivated me to further explore criminology 

topics outside of academic coursework.   

               

Career Readiness             

8. I feel more prepared for my future career after participating in 

the educational tour.   

               

9. The tour provided opportunities for direct interaction with law 

enforcement professionals.   

               

10. The experience helped me build confidence in my ability to 

work in criminology-related fields.   

               

11. I gained valuable insights into the skills and competencies 

needed in the criminology profession.   

               

12. The tour helped me understand the expectations and challenges 

of working in law enforcement and criminal justice.   

               

13. I learned about job placement opportunities and career 

pathways in criminology.   

               

14. The tour allowed me to observe and reflect on real-life 

scenarios related to my field of study   

               

15. The experience allowed me to build friendships and strengthen 

teamwork skills with my peers during the tour.   
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SAMPLE OF THE FILLED-OUT QUESTIONNAIRE 
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APPENDIX C 

                                   SAMPLING COMPUTATION 

A. Questionnaire on Career Awareness N =31    

A. 5 4 3 2 1 TOTAL MEAN 

1 21 9 0 0 1 31 4.58  

2 19 11 0 0 1 31 4.52  

3 21 8 1 1 0 31 4.58  

4 19 11 0 0 1 31 4.52  

5 17 14 0 0 0 31 4.55  

    WEIGHTED MEAN: 4.55  

        

B. 5 4 3 2 1 TOTAL MEAN 

1 18 10 3 0 0 31  4.48  

2 16 15 0 0 0 31  4.52  

3 19 12 0 0 0 31  4.61  

4 16 15 0 0 0 31  4.52  

5 19 10 1 1 0 31  4.52  

    WEIGHTED MEAN: 4.5290326 

        

C. 5 4 3 2 1 TOTAL MEAN 

1 17 11 3 0 0 31  4.45  

2 19 12 0 0 0 31  4.61  

3 20 10 1 0 0 31  4.61  

4 20 11 0 0 0 31  4.65  

5 20 9 2 0 0 31  4.58  

    WEIGHTED MEAN: 4.58  

        

B. Questionnaire on Dynamic Experiences     

A. 5 4 3 2 1 TOTAL MEAN 

1 21 9 0 0 1 31  4.58  

2 20 10 0 0 1 31  4.55  

3 20 9 1 0 1 31  4.52  

4 20 10 0 0 1 31  4.55  

5 19 11 0 0 1 31  4.51612903 

    WEIGHTED MEAN: 4.54  

        

B. 5 4 3 2 1 TOTAL MEAN 

1 20 9 1 0 1 31  4.52  

2 21 7 2 0 1 31  4.52  



74 

3 21 7 2 0 1 31  4.52  

4 21 9 0 0 1 31  4.58  

5 20 10 0 0 1 31  4.55  

   

 

WEIGHTED MEAN: 4.54  

        

C. 5 4 3 2 1 TOTAL MEAN 

1 20 10 0 0 1 31  4.55  

2 18 11 1 0 1 31  4.45  

3 21 9 0 0 1 31  4.58  

4 20 10 0 0 1 31  4.55  

5 22 8 0 0 1 31  4.61  

    WEIGHTED MEAN: 4.5483871 

C. Questionnaire on Embodied Perspective     

A. 5 4 3 2 1 TOTAL MEAN 

1 21 9 0 1 0 31  4.61  

2 20 9 1 1 0 31  4.55  

3 18 10 2 1 0 31  4.45  

4 20 9 1 1 0 31  4.55  

5 20 8 2 1 0 31  4.52  

6 19 10 1 1 0 31  4.52  

7 20 8 2 1 0 31  4.52  

    

WEIGHTED 
MEAN:     4.51  

B. 5 4 3 2 1 TOTAL MEAN 

1 20 10 1 0 0 31  4.61  

2 20 10 1 0 0 31  4.61  

3 20 10 1 0 0 31  4.61  

4 20 9 2 0 0 31  4.58  

5 20 10 1 0 0 31  4.61  

6 19 10 2 0 0 31  4.55  

7 23 5 3 0 0 31  4.65  

8 21 7 2 1 0 31  4.55    

  

WEIGHTED 
MEAN:   4.60  
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APPENDIX D   

TRANSMITTAL LETTERS 
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APPENDIX E 

THESIS GATHERING APPROVAL FORM 
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APPENDIX F 

INFORMED CONSENT 

 

(PORMA SA NASABTAN NGA PAGTUGOT) 

 

Name of the Researcher/Investigator  

(Nagtuon): Danaoto, Nicole C., Macarate John Ariel, Salvan, Jobelle A., Redoblado Lee 

Course: Bachelor of Science in Criminology 

College: College of Criminology 

Email / Contact Number: 09198021179 

Thesis Title: “Dynamic Experiences and Embodied Perspective in relation to Career 

Awareness Towards Criminology Educational Tour” 

PART I. INFORMATION SHEET 

Introduction 

(Pasiuna) 

Good day! I am Danaoto, Nicole C., Macarate John Ariel, Salvan, Jobelle 

A., Redoblado Lee, the principal researcher/investigator of the study entitled 

“Dynamic Experiences and Embodied Perspective in relation to Career 

Awareness Towards Criminology Educational Tour.” I am a student under 

the program Criminology at Misamis University in Ozamiz City. I am to 

conduct the research with fourth year Criminology Students who have 

participated in educational tours as respondents. In this vein, I am 

respectfully seeking your voluntary participation, being qualified to give 

your informed consent to take part in this study. Before you decide whether 

to participate or not in this study, please read the succeeding information 

about the study and feel free to ask questions anytime should there be 

anything you do not understand or want to clarify. If you agree to answer the 

interview, you will be asked to affix your name and signature on this form 

for which you will be given a copy. 

(Maayong adlaw! Ako si Danaoto, Nicole C., Macarate John Ariel, Salvan, 

Jobelle A., Redoblado Lee,, ang nagpahigayon sa pagtuon kabahin sa “Ang 

nagkalain-laing kasinatian ug personal nga panan-aw sa mga estudyante nga 

nakatabang sa ilang kahibalo ug direksyon sa karera pinaagi sa Criminology 

Educational Tour.”Ako usa ka estudyante sa programa nga criminology sa 

Misamis University. Ako nagapili kanimo isip respondent nga maoy mutubag 

sa gikinahagnglang impormasyon niining gihimong pagtuon. Ako 

matinahurong naghangyo sa inyong bulontaryo nga pag-apil niini nga 

pagtuon. Gikinahanglan nga ikaw naa sa saktong edad ug naay kakayahan 

nga mohatag sa pagtugot aron makaapil niini nga pagtuon. Sa dili pa ka 

mohukom sa pag-apil niini nga interview, palihug sa pagbasa sa mga 

impormasyon sa ubos ug gawasnon ka nga makapangutana kon adunay wala 

nimo nasabtan o gusto nimong iklaro. Kung motugot ka sa pagahimoon nga 

interview, papirmahon ka niini nga porma ug tagaan usab ka ug imong 

kaugalingong kopya.  

Purpose 

(Katuyoan) 

The purpose of this study is to determine and describe the dynamic 

experiences and embodied perspectives of fourth-year Criminology students 

who participated in the Criminology Educational Tour, and to examine how 

these experiences contribute to their career awareness. Specifically, the study 

aims to understand how actual exposure, observation, and participation during 
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the educational tour influence the students’ understanding of their future 

profession and career direction in the field of Criminology. 

 

(Ang tuyo sa maong pagtuon mao ang pag-ila ug paghulagway sa dinamikong 

mga kasinatian ug embodied nga perspektiba sa mga ikaupat nga tuig nga 

estudyante sa Kriminolohiya nga miapil sa Edukasyonal nga Tour, ug pagsusi 

kung giunsa niini pagpalalom ang ilang kahibalo ug pagmata sa karera. 

Tumong usab sa pagtuon nga masabtan kung giunsa ang aktwal nga 

exposure, obserbasyon, ug personal nga pag-apil sa tour nakaimpluwensya 

sa panan-aw sa mga estudyante sa ilang umaabot nga propesyon sa 

Kriminolohiya.”). 

Type of Research 

Intervention 

(Matang sa 

Interbensyon sa 

Pagtuon) 

This study will be conducted through interviews. The gathering of data will 

be conducted in person.   

 

(Kining pagtuon pagabuhaton pinaagi sa interview. Personal ang pagkuha sa 

datos.) 

Selection of 

Participants 

(Pagpili sa mga 

Partisipant) 

The selection of the participants is based on the following inclusion 

criteria:___________________,_ __, and ______________ (Indicate as 

applicable to your study.) 

 

(Ang mga partisipante niini nga pagtuon mao ang indibidwal nga naga-

angkon sa mosunod: __________________, _____________________, 

_____________________. ) 

Voluntary 

Participation 

(Boluntaryo nga 

Partisipasyon) 

Your participation has to be voluntary and will not affect your situation or 

status in any way, including your relationship with the researcher. You are 

free to decide if you will take part or not. If you decide to participate, you are 

free not to answer any questions that you do not prefer to answer.  

 

(Boluntaryo ang imong pag-apil ug kini dili makaapekto sa imong sitwasyon 

o estado apil na imong relasyon sa nagtuon. Gawasnon ka nga modesisyon 

kung kung moapil ka niini nga pagtoon o dili. Kung mo-desisyon ka nga 

moapil, gawasnon ka nga dili motubag sa bisan asa nga pangutana nga dili 

nimo gusto nga tubagon.)  

Procedure 

(Pamaagi) 

 The participants will be given ample time when to undertake the interview. 

The interviews will be undertaken once or several times when necessary. The 

researcher will transcribe the interviews to be used for the analysis of the data. 

The information and data provided by you as a participant will be utilized for 

this study alone and will be treated with the utmost confidentiality.  

 

(Ang mga partisipante pagahatagan og igong panahon sa pag-apil sa 

interview. Ang interview pwedeng himoon kausa nga higayon o sa 

makadaghan depende sa panginanghalanon. Isulat sa nagtuon ang interviews 

para sa pag-analisa sa datos. Ang mga impormasyon ug datos nga nakuha 

gikan kanimo isip ka partisipante gamiton lamang niining research og 

hatagan og tumang  pag-amping nga dili mabutyag.) 

Duration 

(Gidugayon) 

The gathering of data through the interview will last for 45 minutes to 1 hour.  

 

(Ang pagkuha sa datos pinaagi sa interview mokabat ngadto sa 

_____________________. ) 
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Risks and 

Discomforts 

(Risgo ug 

Kahasol) 

The respondents will be protected from physical, social, or economic risks.  In 

case the items in the survey instrument are too personal and make you feel 

uncomfortable, you may decline to answer any or all questions and may 

terminate your involvement at any time you choose. 

 

(Ang mga partispnate ginaprotektahan sa pisikal, sosyal o ekonomikanhong 

risgo. Kung pananglitan adunay mga pangutana nga personal ra kaayo o 

kung dili ka komportable, mamahimong dili ka motubag o mobalibad sa 

pagtubag sa bisan asa o sa tanang mga pangutana ug moatras sa pag-apil sa 

bisan unsang panahon nga imong gusto.) 

Benefits 

(Kaayohan) 

This study will enable you to shed light or provide understanding about 

______________________. Thus, your responses shall be highly valued 

being deemed important in the field of ______________________. 

(Kini nga pagtuon makapahimo kanimo paghatag og katin-awan o 

pagpasabot kabahin sa__________. Ang imong mga tubag hatagan og 

dakong bili nga giisip nga importante sa linya sa ___________________.) 

Reimbursements 

(Hulip nga 

bayad) 

There will be no monetary expenses or costs on your part as a respondent, nor 

any monetary compensation for your participation in this study. However, 

personal protective equipment (PPE) like face masks, alcohol and face shields 

may be provided during the gathering of the research data.  

 

(Wala kay magasto sa imong pag-apil niini nga pagtuon ug dili usab ka 

bayaran ug kwarta sa imong pag-apil niini nga pagtuon. Apan adunay nga 

personal protective equipment (PPE) sama sa face masks, alcohol ug face 

shields nga pwede nga mahatag sa panahon sa pagkuha sa mga datos) 

Confidentiality 

of Data (Pag-

amping sa 

Datos) 

 

Only the researcher will have access to the information and responses of the 

participants. The personal identifying information of the participants will only 

be used for research analysis and will be treated with the utmost 

confidentiality. During the study, all data will be kept in a locked, secure filing 

cabinet, of which will be discarded 6 months after the publication of the 

results. 

(Ang nagtuon lamang ang makakita sa mga impormasyon ug tubag sa 

respondents. Ang mga datos nga makuha i-analisa ug hatagan og tumang 

pag-amping aron dili ibutyag.  Sa panahon sa pagtuon, ipahimutang sa usa 

ka selyadong filing cabinet ang tanang datos  nga pagagub-on human sa 6 

kabulan gikan sa pag-publish sa resulta.) 

Sharing of 

Findings 

(Pagpaambit sa 

Nakaplagan) 

The results of this study will be presented during the thesis/dissertation final 

defense of the researcher. Also, the research findings may be shared through 

publications and conferences with the assurance that the identities of the 

respondents will remain confidential. A printed copy of the completed study 

will be provided to the participants.   

 

(Ang mga resulta niini nga pagtuon ipresenta  sa panahon sa final defense sa 

thesis/ dissertation sa nagtuon. Ang mga nakaplagan sa pagtuon posible nga 

ipaambit pinaagi sa mga publications ug conferences nga adunay 

kapanigurohan nga dili mabutyag ang pagkatawo sa mga partisipante. 
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Pagahatagan og isa ka giimprinta nga kopya sa kumpleto nga pagtuon ang 

mga partisipante.) 

 

Rights to Refuse 

or Withdraw 

(Katungod sa 

Pagpalibabad o 

Pag-undang) 

You are free to withdraw or terminate participation at any stage of the study, 

without the need to give any reason. You will not be penalized in case of 

termination of participation. 

 

(Gawasnon ka nga moatras or moundang sa pag-apil sa bisan asa nga punto 

sa pagtuon nga dili na magkinahanglan pa ug rason. Dili ka ipamulta sa pag-

atras o pag-undang.) 

Who to Contact 

(Kinsa ang 

Kontakon) 

Should there be any queries as a parent, you can contact the researcher through 

the following details: 

(Kung adunay mga pangutana, mamhimo nga mokontak pinaagi aning mga 

detalye:) 

 

 

Name of the Researcher (Ngalan sa Nagtuon): ___________________ 

Cellphone Number/s: ______________________ 

e-mail ad:_________________________ 

 

STATEMENT BY THE RESEARCHER 

(PAGPADAYAG SA NAGTUON) 

 

I will read the Information sheet to the potential participant. With the best of 

my ability, I make sure that the participant will understand the interview 

questions and that possible follow-up interviews may be undertaken. 

 (Akong pagabasahon  ang mga nasulat niining Information Sheet ngadto sa  

potensyal nga partisipante. Kutob sa akong mahimo siguroon nako nga 

masabtan sa partisipante ang mga pangutana sa interview ug ang possible 

nga follow-up nga interviews.) 

 

I can assure that the participant will be given an opportunity to ask questions 

about the study, and all the questions raised will be answered fully. I can 

likewise assure that the participant will not be coerced into giving consent 

that must be free and voluntary. 

(Gisiguro ko nga ang partisipante mahatagan og panahon sa pagpangutana 

kabahin niiining pagtuon og ang tanang pangutana nga iyang gihatag 

matubag sa hingpit. Siguroon ko usab ang maong partisipante dili mapugos 

sa  paghatag sa pagtugot nga kinahanglan nga gawasnon og boluntaryo.) 

 

   

  A copy of this Informed Consent Form will be provided to the participant. 

(Ang kopya sa niining Informed Consent Form ihatag ngadto sa 

respondent.) 

 

Print Name of Researcher (Ngalan sa Nagtuon):   _____________________
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Appendix G 

Parents Consent 
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APPENDIX H 

DOCUMENTATIONS 

 

            
 

Criminology interns serving as respondents while answering the 

research questionnaires during the data gathering process. 

 

 

Criminology student respondents actively participating in the 

data gathering process by answering the research 

questionnaires. 
 

 



83 

APPENDIX I 

CERTIFICATE OF PUBLICATION  

 

 
 

 
 



84 

 
 

 
 



85 

 

 
 



86 

APPENDIX J 

TURNITIN RESULT
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Educational Background   
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  Purok 7 Aguada, Ozamiz City  

Contact No.:   

  

  09703757578  

Email  :      amacarate104@gmail.com  

  

  

 Educational Background   
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