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ABSTRACT

This study aimed to determine the effectiveness of the DiceRoll Strategy in
enhancing the reading comprehension of Grade 4 pupils at a selected public elementary
school in Ozamiz City during the school year 2025-2026. A classroom-based action
research design using a single-group pretest—posttest approach was employed. The
respondents consisted of forty-five (45) Grade 4 pupils selected through purposive
sampling. Data were collected using a researcher-made Reading Comprehension
Achievement Test to measure pupils’ reading comprehension performance before and after
the implementation of the DiceRoll Strategy. The instrument consisted of comprehension
questions covering literal, inferential, and evaluative skills and was validated by education
experts and tested for reliability using Cronbach’s alpha. The intervention was
implemented through four instructional sessions using game-based and collaborative
reading activities guided by the DiceRoll Strategy. Data were analyzed using mean,
standard deviation, and paired t-test through JAMOVI software. Based on these findings,
teachers are encouraged to integrate the DiceRoll Strategy into regular reading instruction
to improve literal, inferential, and evaluative comprehension. School administrators may
support its use through appropriate materials, resources, and professional development on
game-based and collaborative teaching. The strategy may also be adapted to other subjects
and grade levels. Future research should examine its long-term effects using larger samples,
longer interventions, comparison groups, and measures of motivation and engagement.
Keywords: DiceRoll Strategy, game-based learning, learner-centered instruction, reading

comprehension, reading intervention
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Chapter 1

INTRODUCTION

Context and Rationale

When we teach reading, we are not just teaching words; we are guiding students to
think critically, make connections, and understand ideas in meaningful ways. Reading
comprehension is an essential skill that allows students to understand, think about, and use
information they read (Rice & Wijekumar, 2024). It supports learning across all subjects
and helps students solve problems and make sound decisions in school and everyday life
(Ziglari, 2024). However, many learners struggle with reading comprehension,
particularly in understanding main ideas, connecting information, and making inferences
(Idulog et al., 2023). Traditional teaching methods often focus on memorizing words or
answering questions mechanically rather than building deep understanding (Alreshoud &
Abdelhalim, 2022). This approach can reduce students’ interest in reading and limit
opportunities for comprehension practice (Caupayan et al., 2024).

Recent studies suggest that interactive, collaborative, and game-based strategies
can help improve reading comprehension skills (Ahmed Abdel-Al Ibrahim et al., 2023).
One promising example is the DiceRoll Strategy, which turns reading tasks into engaging,
group-based activities determined by dice rolls. After reading a passage, students perform
tasks such as identifying characters, sequencing events, or explaining ideas, thereby
promoting active thinking, discussion, and the connection of ideas to real-life experiences
(Prados Séanchez et al., 2023). Using culturally relevant texts or materials can further help

students relate to stories and better understand them (Rasyid et unspecified, 2023).



Game-based reading activities and digital or interactive exercises also enhance motivation,
encourage critical thinking, and support comprehension by making reading more enjoyable
(Loem et unspecified, 2025). When students read actively and complete meaningful tasks,
they develop the skills to interpret and analyze texts independently rather than relying on
rote memorization (Calloway, Helder, & Perfetti, 2023).

There appears to be a population gap in the prior research. There is a lack of studies
that focus on using the DiceRoll Strategy as a game-based reading intervention to improve
reading comprehension among Grade 4 pupils, particularly in the Philippine elementary
school context. Most existing studies on reading comprehension strategies and game-based
learning were conducted with older learners or focused mainly on qualitative and
descriptive approaches, leaving limited empirical evidence on how elementary pupils
respond to these strategies (Miles, 2017).

Moreover, few studies statistically examined the effects of interactive reading
strategies on learners' comprehension, motivation, and critical thinking skills (Delima et
al., 2024). It is important to address this gap because Grade 4 pupils possess different
learning needs, reading behaviors, and engagement levels compared to older learners. At
this stage, pupils are transitioning from learning to read to reading to learn, making
effective and engaging comprehension strategies essential for strengthening their
understanding, participation, and critical thinking during reading activities. There remains
a lack of robust research using experimental or correlational designs to measure the impact
of specific reading instruction strategies on comprehension, motivation, or reading habits

among learners in the Philippines or similar contexts (Nabong & Ferenal, 2025). Even



when interventions are applied, many do not statistically examine their effects on
comprehension or motivation (Delima et al., 2024).

To address this gap, this study employs a quantitative research design to examine
the effectiveness of the DiceRoll Strategy among Grade 4 pupils. The study will assess
whether the game-based reading intervention improves students’ reading comprehension,
engagement, motivation, and critical thinking (Prados Sanchez et al., 2023). By providing
empirical evidence on the efficacy of the DiceRoll Strategy, the study aims to recommend
practical interventions that teachers can implement to address challenges in reading
instruction (Calloway et al., 2023). The findings also highlight the potential of game-based
and interactive strategies to make reading more enjoyable, relevant, and meaningful,
ultimately supporting the development of independent and lifelong readers.

Strategy

The DiceRoll Strategy is a game-based reading comprehension approach designed
to engage Grade 4 pupils while developing their reading, critical thinking, and inferential
skills. The goal of this strategy is to make reading interactive and meaningful by
transforming comprehension tasks into collaborative and playful activities. Students work
in small groups to read passages, complete comprehension tasks determined by dice rolls,
and discuss their responses. This approach encourages active participation, strengthens
conceptual understanding, and enhances the ability to construct meaning from texts.

The DiceRoll Strategy follows a structured procedure in which learners tackle
various comprehension activities in an organized manner. Research shows that game-based
strategies improve academic performance, engagement, motivation, and higher-order

thinking skills (Paige et al., 2024). Studies also indicate that interactive and learner-



centered strategies foster collaboration, discussion, and reflection, making learning more
enjoyable and effective (McCarthy & Yan, 2024). By turning reading into a dynamic
experience, the DiceRoll Strategy promotes confidence, motivation, and comprehension
skills, while allowing learners to apply inferential and analytical reasoning to the texts they
encounter.

To implement the DiceRoll Strategy, begin by selecting reading passages aligned
with the learning objectives. Prepare comprehension tasks for each passage, such as
summarizing, predicting, answering questions, making inferences, or identifying the main
idea. Assign pupils to small collaborative groups and provide a die for task selection. Each
roll determines the comprehension activity the group will complete, ensuring variety and
engagement.

Guide students to read the passage carefully, discuss key ideas, and complete the
assigned task. Encourage critical thinking, collaboration, and discussion to justify answers
and share interpretations. Integrate reflection sessions to allow groups to summarize their
learning, analyze mistakes, and discuss strategies for improvement. Formative assessments
can be used to monitor both individual and group performance, ensuring that all pupils
participate actively and understand the text.

Conclude the session with a synthesis activity in which groups present their
responses, reflect on their reasoning, and receive feedback. This final step reinforces
comprehension skills, strengthens critical thinking, and encourages pupils to apply reading
strategies in other contexts. Regular use of the DiceRoll Strategy provides an engaging and
systematic way to improve reading comprehension, motivation, and higher-order thinking

skills among Grade 4 learners (Prados Sanchez et al., 2023).



Statement of the Problem

This study aimed to determine the effectiveness of the DiceRoll strategy in
enhancing reading comprehension among Grade 4 pupils during the School Year 2025—
2026 in one of the public elementary schools in Ozamiz City. Specifically, it sought to
answer the following questions:

1. What is the level of pupils’ reading comprehension before the implementation of
the DiceRoll strategy?

2. What is the level of pupils’ reading comprehension after the implementation of
the DiceRoll strategy?

3. Is there a significant difference in the reading comprehension levels of the pupils

before and after the implementation of the DiceRoll strategy?



Null Hypotheses
Hol: There is no significant difference in the level of reading comprehension of

pupils before and after the implementation of the DiceRoll strategy.



Chapter 2

RESEARCH METHODOLOGY

Research Design

This study employed a classroom-based action research approach using a single
pretest-posttest design. design to examine the effectiveness of the DiceRoll Strategy, a
game-based reading comprehension approach, in improving Grade 4 pupils' reading skills.
A pretest-posttest design is widely used to evaluate instructional interventions by
measuring learners' performance before and after treatment (Hasbi & Fitri, 2023). In this
context, the design will allow the researcher to determine how the DiceRoll Strategy affects
students' ability to identify main ideas, make inferences, sequence events, and enhance
overall reading comprehension (Prados Séanchez et al., 2023). By implementing this design,
the study aims to provide empirical evidence on the effectiveness of the DiceRoll Strategy
and to guide teachers in using interactive reading activities to improve comprehension,

motivation, and higher-order thinking skills (Calloway, Helder, & Perfetti, 2023).

Research Setting

This study was conducted in a large public elementary school located in Ozamiz
City, Misamis Occidental, Philippines. During School Year 20252026, the school had an
estimated enrollment of approximately 3,248 learners and was staffed by around 107
teachers.The Grade 4 class will consist of 46 pupils with diverse learning needs and reading
abilities. Their reading levels are expected to range from proficient to struggling, with
anticipated differences in vocabulary knowledge, inferential skills, and motivation to

engage with texts. The implementation of the DiceRoll Strategy will take place during



regular instructional periods in subjects that involve reading or storytelling, such as
English, EPP, Filipino, and GMRC. These sessions will allow learners to engage in
interactive, game-based activities designed to increase participation and enhance their
ability to understand, analyze, and interpret texts. By integrating the strategy across
multiple subjects, students can develop consistent reading comprehension skills while

applying critical thinking and collaborative learning in various contexts.

Respondents of the Study

The respondents of this study are all 46 Grade 4 pupils in the selected public
elementary school. Purposive sampling was employed, as the researcher intentionally
selected the entire class based on their identified need to improve reading comprehension
skills. Based on classroom assessments and reading performance records, the pupils
demonstrate varying levels of comprehension. While some learners can identify familiar
words and understand basic details in a text, many require assistance in making inferences,

identifying key ideas, sequencing events, and constructing meaning from what they read.

Research Instruments

This study employed the following instruments as the primary tools for data
gathering to determine the effectiveness of the DiceRoll strategy in enhancing reading
comprehension among Grade 4 pupils.

A. Reading Comprehension Test (Appendix A) - A researcher-designed Reading
Comprehension Achievement Test was developed to measure pupils’ reading
comprehension levels before and after the implementation of the DiceRoll strategy. The

test will consist of 20 items encompassing literal, inferential, and evaluative



comprehension questions, aligned with Grade 4 learning competencies and validated
reading instruction frameworks (Abejuela et al., 2023). Reading passages and items will
be constructed using evidence-based comprehension approaches that emphasize
vocabulary acquisition, inference-making, and text integration skills (Rice & Wijekumar,
2024).

Each correct response will be scored as 1 point, and total raw scores will be

interpreted using the following scale:

Scores Interpretation
27-30 Outstanding
24-26 Very satisfactory
21-23 Satisfactory
18-20 Fair

1-17 Poor

The validity and reliability of the test were ensured through expert validation, pilot
testing, and statistical analysis. Reading specialists and language educators will review the
content to guarantee clarity, developmental appropriateness, and alignment with Grade 4
competencies (Dixon & Oakhill, 2024). Pilot testing will assess readability, item difficulty,
and discrimination, while reliability will be determined using Cronbach's alpha. Prior
research confirms that structured comprehension assessments are effective in measuring
learners' growth, particularly when game-based reading strategies are applied (Napa-
Rodriguez, 2025).

B. Lesson Plan (Appendix B) — A DiceRoll-based lesson plan was implemented to

guide the instructional sessions for Grade 4 reading comprehension. The DiceRoll strategy,
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a game-based approach, will structure pupils' learning through dice-driven reading tasks
that promote active comprehension, critical thinking, and collaborative learning. The
intervention will be carried out over four instructional sessions, each lasting 60 minutes.

The lesson plan integrates practices informed by research on the effectiveness of
strategic reading instruction, including metacognitive guidance, schema activation, and
reflective learning (Pahrizal et al., 2025). DiceRoll has been shown to improve
comprehension by fostering engagement, encouraging deeper processing, and helping
students meaningfully connect new concepts to prior knowledge (McCarthy & Yan, 2024).

By comparing pretest and posttest results and analyzing engagement levels before
and after the intervention, the study will determine the effectiveness of the DiceRoll
strategy in bridging reading comprehension gaps among Grade 4 pupils (Rasyid et al.,
2023).
Data Collection

Before data collection, the researcher secured formal approval to conduct the study
by submitting request letters to the appropriate authorities, including the Dean of the
College, the Schools Division Superintendent, and the School Principal of the selected
elementary school in Ozamiz City. Upon approval by the Superintendent and the Principal,
letters were addressed to the ELC Coordinator and the Cooperating Teacher, and their
consent was obtained before implementing any data collection procedures. Each letter will
clearly outline the study's objectives, methodology, and scope to ensure transparency and
adherence to institutional and ethical guidelines.

Data collection was conducted over four 60-minute sessions to implement the

DiceRoll strategy to improve reading comprehension among Grade 4 pupils. Each session
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began with a pretest using the Reading Comprehension Achievement Test to assess pupils’
initial understanding of the text. This was followed by DiceRoll-based reading activities,
in which pupils engaged in interactive, dice-driven tasks designed to enhance vocabulary,
develop inferential skills, and strengthen critical thinking. Each session concluded with a
posttest to measure immediate learning outcomes (Hidayat, 2024).

In addition, pre-assessment questionnaires will be administered to gauge baseline
engagement and motivation. In contrast, post-assessment questionnaires will capture any
improvements in reading comprehension, problem-solving, and interest in reading. Data
collected from the pretests, posttests, and the Pupil Engagement in Reading Activities
Questionnaire will be analyzed using mean scores and standardized rubrics to determine
the overall effectiveness of the DiceRoll strategy in enhancing comprehension, cognitive
skills, and classroom engagement among Grade 4 pupils (Gesta et al., 2025).

Ethical Consideration

Before conducting the study, ethical considerations were carefully established to
prioritize the well-being, rights, and privacy of all participants. Approval will be sought
from the Misamis University Research Ethics Committee (MUREC) to ensure compliance
with institutional and ethical research standards. Additionally, the researcher will ensure
that all ethical standards are upheld to protect participants' well-being. Approval to conduct
the study will be sought from the School Principal, the Grade Level Head, and the class
Adviser, with consent obtained from each authority before any data collection. These
approvals will confirm that the study adheres to institutional and research guidelines.

Informed consent procedures were implemented for all participants. Parents or

guardians of the Grade 4 pupils will provide formal consent, and the pupils themselves will
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give assent, indicating their voluntary participation. Participants will be fully informed of
the study’s objectives, procedures, potential benefits, and possible risks. They will also be
informed that they may withdraw from the study at any time without negative
consequences.

Confidentiality and anonymity will be strictly maintained. Collected data will
exclude personally identifiable information, and pupils will be assigned coded identifiers.
Both digital and physical data will be securely stored, with digital files encrypted and
physical copies kept in a locked cabinet accessible only to the researcher. These measures
comply with Republic Act No. 10173 (Data Privacy Act of 2012), ensuring participants’
privacy, dignity, and security.

The study was designed to minimize risks and prevent harm. All activities,
including PBL tasks, will be conducted in a safe and supportive learning environment, with
close supervision to prevent physical, psychological, or emotional distress. By adhering to
these ethical considerations, the researcher will safeguard participant welfare while
maintaining the integrity and credibility of the study.

Data Analysis

This study utilized the following statistical methods for data analysis using
JAMOVI software:

The mean and standard deviation were used to measure the pupils’ total scores on
the Observation Checklist as an indicator of focus and learning retention.

A paired t-test was conducted to determine significant differences in pupils’ focus

and learning retention before and after the implementation of the CPA approach.
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Dissemination Plan

The findings of this study will be shared with school administrators, cooperating
teachers, Grade 4 pupils, and their parents through detailed reports, discussions, and
simplified summaries to ensure understanding of the benefits of the DiceRoll strategy.
When presenting results to pupils and parents, proper consent and assent procedures will
be highlighted to uphold ethical research practices. Furthermore, the study’s outcomes will
be disseminated to the university community and other educators through seminars,
presentations, and publications, promoting awareness of innovative game-based strategies
that enhance reading comprehension.
Utilization Plan

The results of the study will be disseminated and utilized through Poster
Presentation and Publication. A research poster summarizing the key findings, conclusions,
and recommendations will be prepared and showcased during academic or institutional
dissemination events. This will enable educators, school stakeholders, and fellow
researchers to clearly understand the study's outcomes and apply its insights to classroom
practice. Additionally, the study will be prepared for publication in an academic journal or
the institution's research repository. This ensures that the study's contributions reach a
wider scholarly audience and support further investigations into enhancing pupil
engagement, improving learning retention, and effectively implementing game-based

strategies, such as the DiceRoll Strategy, in reading comprehension instruction.



COST ESTIMATES
(Grade 4)

14

The estimated budget for conducting this study is broken down below and drawn

from the proponent's personal funds. The proponent has a personal laptop and printer.

Materials Amount
1 ream A4 US bond paper Php 180.00
1 set 664 ink Php 1,179.00
2 sliding folders Php 15.00 x 2 (Php 30.00)
Tokens (ballpen) Php 1, 000.00
Snacks Php 1, 500.00
Total Php 3, 889.00




Chapter 3

RESULTS AND DISCUSSIONS

Level of Pupils’ Reading Comprehension Before the Implementation of the DiceRoll
Strategy

Table 1 presents the level of pupils' reading comprehension before the
implementation of the DiceRoll Strategy. The pupils' performance was classified as
Satisfactory, with a mean score of M = 21.56 (SD = 1.12). In terms of distribution, the
highest percentages of pupils were in the Fairly Satisfactory (n = 13, 28.9%) and Did Not
Meet Expectations (n = 13, 28.9%) categories. This was followed by pupils who achieved
a Satisfactory level (n =10, 22.2%), while fewer pupils attained Outstanding (n=15, 11.1%)
and Very Satisfactory (n =4, 8.9%) levels. These findings indicate that although the overall
reading comprehension level was satisfactory, a considerable proportion of pupils still
performed below average before the intervention.

The findings suggest that many pupils experienced difficulties in reading
comprehension before the implementation of the DiceRoll Strategy. The large number of
pupils categorized as Fairly Satisfactory and Did Not Meet Expectations suggests that
learners may have struggled to understand texts, identify key ideas, and interpret
information accurately. Moreover, the limited number of pupils who achieved Outstanding
and Very Satisfactory levels reflects the need for more engaging and effective instructional
approaches in reading. The overall satisfactory mean score further indicates that, while
some pupils possessed adequate comprehension skills, significant gaps in mastery

remained among learners. This variation in performance may be influenced by factors such
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as limited vocabulary knowledge, lack of reading motivation, insufficient exposure to
reading activities, or reliance on traditional teaching methods that may not fully address
diverse learning needs.

The findings of the present study are supported by several related studies
emphasizing the importance of instructional strategies and learner engagement in
improving reading comprehension. Many learners in the Philippine basic education context
continue to experience challenges with reading comprehension, particularly in effectively
understanding and interpreting texts. Gaps in curriculum implementation and instructional
practices also contribute to learners' low reading performance (Abejuela et al., 2023).
Similarly, learners with low reading motivation tend to demonstrate weaker comprehension
skills, suggesting that engagement and interest greatly influence reading achievement
(Caupayan et al., 2024). These studies support the current findings, which indicate that a
large proportion of pupils were categorized as Fairly Satisfactory and Did Not Meet
Expectations, underscoring the need for more effective and motivating reading
interventions.

In addition, gamified and interactive instructional approaches significantly improve
learners' reading comprehension and attitudes toward reading (Prados Sanchez et al.,
2023). Learners become more motivated and actively involved when reading activities
incorporate game-based elements and collaborative participation. This aligns with the
rationale for implementing the DiceRoll Strategy, which uses interactive, engaging
classroom activities to enhance comprehension skills. Likewise, collaborative learning
approaches positively influence learners' reading proficiency by encouraging peer

interaction, critical thinking, and active participation during reading tasks (Delima et al.,
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2024). These findings suggest that interactive and learner-centered strategies may help
address the comprehension difficulties observed among pupils in the present study.

Furthermore, explicit instruction in comprehension strategies, particularly
inference-making and critical thinking, significantly improves learners' understanding of
texts (Rice & Wijekumar, 2024). Structured and engaging instructional practices contribute
to better reading outcomes among elementary learners. Similarly, deficits in
comprehension and critical thinking skills may hinder academic performance if not
addressed through timely interventions (Ramos, 2024). These studies reinforce the present
findings that teachers and school personnel should implement innovative, targeted reading
activities, such as comprehension games, differentiated instruction, and collaborative
exercises, to strengthen pupils' reading comprehension skills and bridge existing learning
gaps.

The results of the study imply that teachers, school administrators, and other
concerned personnel should strengthen reading intervention programs to improve pupils'
comprehension skills. The findings highlight the importance of implementing innovative
and interactive strategies, such as the DiceRoll Strategy, to make reading activities more
engaging and learner-centered. Teachers may conduct differentiated reading exercises,
vocabulary enrichment activities, peer-reading sessions, and comprehension games to
support struggling readers. Likewise, school administrators may provide instructional
materials, reading resources, and professional development training for teachers to enhance
reading instruction. Parents may also be encouraged to participate in home-based reading

activities to reinforce pupils' comprehension skills outside the classroom. Through
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collaborative efforts and ongoing intervention programs, gaps in pupils' reading
comprehension can be gradually addressed and improved.

Table 1

Level of Pupils’ Reading Comprehension Before the Implementation of the DiceRoll
Strategy

Performance Frequency Percentage M SD
Outstanding 5 11.1 27.8 0.447
Very Satisfactory 4 8.9 253 0.957
Satisfactory 10 22.2 22.3 0.949
Fairly Satisfactory 13 28.9 19.2 0.801
Did Not Meet Expectations 13 28.9 13.2 2.455

Overall Performance 45 100.00 21.56 1.12

Note: 27-30 (Outstanding), 2426 Very Satisfactory); 21-23 (Satisfactory); 18-20 (Fairly
Satisfactory); 1-17 (Did Not Meet Expectations)

Level of Pupils’ Reading Comprehension After the Implementation of the DiceRoll
Strategy

Table 2 presents the level of pupils’ reading comprehension after the
implementation of the DiceRoll Strategy. The overall performance of the pupils was
classified as Very Satisfactory, with a mean score of M = 23.95 (SD = 0.83). The highest
percentage of pupils achieved an Outstanding level of performance (n = 21, 46.7%),
followed by those who attained a Very Satisfactory level (n = 17, 37.8%). Meanwhile, a
smaller number of pupils were categorized as Satisfactory (n = 5, 11.1%) and Fairly
Satisfactory (n = 2, 4.4%). Notably, no pupil fell into the Did Not Meet Expectations

category after the intervention was implemented. These findings indicate a marked
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improvement in pupils' reading comprehension performance following the use of the
DiceRoll Strategy.

The findings suggest that the DiceRoll Strategy positively influenced pupils’
reading comprehension skills by increasing learner engagement and participation during
reading activities. The high percentage of pupils who achieved Outstanding and Very
Satisfactory performance indicates that the intervention effectively enhanced pupils’ ability
to understand, analyze, and interpret texts. Moreover, the absence of pupils under the Did
Not Meet Expectations category demonstrates that the strategy may have helped struggling
readers improve their comprehension skills. The improvement in the overall mean score
further implies that interactive and game-based instructional approaches can create a more
motivating and supportive learning environment for pupils. These results also highlight the
importance of active learning strategies in improving comprehension among elementary
learners.

The findings of the present study are supported by several related studies that
highlight the effectiveness of interactive, learner-centered instructional strategies in
improving reading comprehension. Gamified and interactive instructional approaches
significantly improve learners' reading comprehension and attitudes toward reading
(Prados Sanchez et al., 2023). Learners become more motivated and actively engaged when
classroom activities incorporate game-based elements and collaborative participation. This
supports the present findings, in which a high percentage of pupils achieved Outstanding
and Very Satisfactory levels after the implementation of the DiceRoll Strategy. Similarly,

collaborative learning approaches positively influence learners’ reading proficiency by
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promoting active participation, peer interaction, and critical thinking during reading tasks
(Delima et al., 2024).

Moreover, differentiated and strategy-based instruction has been shown to enhance
pupils' comprehension performance and overall engagement in reading activities. Reading
comprehension among elementary learners improves when teachers use varied, learner-
centered instructional techniques that address pupils' diverse learning needs (Langcuyan et
al., 2024). Similarly, the use of reading strategies significantly contributes to learners'
reading comprehension achievement by helping them analyze and interpret texts more
effectively (Loem et al., 2025). These findings align with the current study, in which pupils
demonstrated improved comprehension after exposure to the DiceRoll Strategy. The
increase in pupils' overall performance suggests that interactive strategies can effectively
support the development of comprehension among elementary learners.

Furthermore, reading comprehension skills are strengthened when learners are
exposed to motivating, supportive learning environments that foster critical thinking and
active engagement. Explicit instruction in comprehension and inference-making strategies
significantly improves learners' understanding of texts and promotes higher-order thinking
skills (Rice & Wijekumar, 2024). Likewise, deficits in reading comprehension and critical
thinking skills may be reduced through timely and innovative interventions that actively
involve learners in the learning process (Ramos, 2024). These studies reinforce the present
findings that teachers and school administrators should continue to implement engaging
and interactive reading activities, such as comprehension games, collaborative exercises,

and differentiated instruction, to sustain pupils' improved reading comprehension.
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The results of the study suggest that teachers and school administrators should
continue integrating innovative, learner-centered strategies, such as the DiceRoll Strategy,
into reading instruction to sustain and further improve pupils' comprehension skills.
Teachers may strengthen the intervention through regular comprehension drills,
collaborative reading activities, vocabulary enrichment exercises, and differentiated
instruction tailored to pupils' individual learning needs. School administrators may also
provide ongoing training and workshops for teachers on engaging reading strategies and
interactive instructional materials. In addition, parents may be encouraged to support
reading activities at home through guided reading sessions and by consistently monitoring
pupils' reading habits. Through collaborative efforts among teachers, school personnel, and
parents, pupils' reading comprehension skills may be continuously enhanced and
maintained.

Table 2

Level of Pupils’ Reading Comprehension After the Implementation of the Diceroll Strategy

Performance Frequency Percentage M SD
Outstanding 21 46.7 28.8 1.17
Very Satisfactory 17 37.8 24.9 0.9
Satisfactory 5 11.1 22.6 0.55
Fairly Satisfactory 2 4.4 19.5 0.71

Overall Performance 45 100.00 23.95 0.83

Note: 27-30 (Outstanding), 24—26 Very Satisfactory); 21-23 (Satisfactory); 18-20 (Fairly
Satisfactory),; 1-17 (Did Not Meet Expectations)
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Significant Difference in the Learners’ Reading Comprehension Levels Before and
After the Implementation of DiceRoll Strategy

Table 3 presents the significant difference in pupils' reading comprehension before
and after the implementation of the DiceRoll Strategy. The findings revealed a very highly
significant difference between the pupils' reading comprehension performance before and
after the intervention, with a computed t-value of (t = 13.4) and a p-value of (p = 0.001),
which is lower than the 0.05 level of significance. The mean score of the pupils increased
from M =19.6 (SD = 5.13) before the implementation of the DiceRoll Strategy to M =26.2
(SD = 2.89) after its implementation. Since the p-value was less than 0.05, the null
hypothesis that there is no significant difference in pupils' reading comprehension before

and after the implementation of the DiceRoll Strategy was rejected.

The significant improvement in pupils' reading comprehension suggests that the
DiceRoll Strategy effectively enhanced learners' comprehension skills. The substantial
increase in the mean score after the intervention indicates that pupils were better able to
understand, analyze, and interpret reading texts following exposure to the strategy.
Moreover, the lower standard deviation after the implementation implies that pupils'
performance became more consistent, suggesting that the intervention benefited not only
high-performing pupils but also those who previously struggled with reading
comprehension. The interactive and engaging nature of the DiceRoll Strategy may have
contributed to increased learner participation, motivation, and focus during reading
activities, resulting in improved academic performance. These findings further emphasize
the value of learner-centered and game-based instructional approaches in developing

pupils' reading comprehension skills.
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No non-significant findings were observed in the study, as the p-value (p = 0.001)
was below the 0.05 level of significance. This indicates that the observed improvement in
pupils' reading comprehension performance was not due to chance alone but was likely
influenced by the implementation of the DiceRoll Strategy. The absence of non-significant
results further strengthens the intervention's effectiveness in improving pupils'
comprehension skills.

The significant findings of the present study are supported by several related studies
that emphasize the effectiveness of innovative, learner-centered approaches in improving
reading comprehension. Reading comprehension skills are strengthened when learners are
actively engaged in collaborative and scaffolded instructional activities that promote
participation and confidence in reading tasks (Ahmed Abdel-Al Ibrahim et al., 2023).
Likewise, intensive reading approaches significantly improve learners' ability to
understand and interpret texts through structured, focused reading activities (Gundran,
2024). These findings support the present study, in which pupils demonstrated a significant
improvement in reading comprehension after the implementation of the DiceRoll Strategy.
The interactive and engaging nature of the intervention may have encouraged pupils to
participate more actively during reading sessions, leading to higher comprehension
achievement.

Furthermore, learners' comprehension skills improve when instructional activities
are designed to be motivating, interactive, and responsive to pupils' learning needs. Picture-
based and visual instructional activities positively enhance young learners' reading
comprehension by making texts easier to understand and more engaging (Al-Barakat &

Alali, 2024). Similarly, the use of reading strategies significantly contributes to learners'
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online and classroom reading comprehension performance by helping them process
information more effectively (Habok et al., 2024). These studies align with the present
findings, wherein pupils achieved higher posttest scores after exposure to the DiceRoll
Strategy, suggesting that interactive and strategic reading interventions can effectively
improve comprehension outcomes.

Moreover, reading comprehension and critical thinking skills develop more
effectively when learners are engaged in meaningful learning experiences. Critical thinking
plays an important role in comprehension because learners need to analyze, infer, and
evaluate information as they read texts (Paige et al., 2024). Similarly, metacognitive
reading strategies significantly improve learners' comprehension performance by helping
them monitor and regulate their understanding during reading activities (Pahrizal et al.,
2025). These findings reinforce the present study's results that the DiceRoll Strategy served
as an effective intervention in enhancing pupils' reading comprehension skills. The results
further suggest that teachers and school administrators should continue implementing
innovative reading activities, collaborative learning tasks, and game-based instructional
strategies to sustain pupils' engagement and continuously improve their reading
comprehension.

The findings of the study suggest that teachers, school administrators, and
curriculum planners should consider integrating interactive and game-based instructional
strategies, such as the DiceRoll Strategy, into regular reading instruction to improve pupils'
comprehension. Teachers may conduct structured comprehension games, collaborative
reading tasks, vocabulary-building activities, and differentiated reading exercises to sustain

learners' engagement and reading achievement. School administrators may also provide
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training programs, workshops, and instructional materials that support the use of innovative
teaching strategies in the classroom. Furthermore, parents may be encouraged to reinforce
reading habits at home through guided reading sessions and interactive literacy activities.
Through collaborative efforts among teachers, school personnel, and parents, pupils'
reading comprehension skills may continue to improve, contributing to better academic
performance.

Table 3

Significant Difference in the Learners’ Reading Comprehension Levels Before and After
the Implementation of DiceRoll Strategy

Performance M SD T-value P-value  Decision
Before the Implementation 19.6 5.13 13.4%%* 0.001
of DiceRoll Strategy Reject Hou
After the Implementation 26.2 2.89
of DiceRoll Strategy

Note: ***p<0.01 (Very Highly Significant); **p<0.01 (Highly Significant); *p<0.05
(Significant)

Hoi: There is no significant difference in the level of reading comprehension of pupils
before and after the implementation of the DiceRoll strategy.



Chapter 4

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

Summary
This study determined the effectiveness of the DiceRoll Strategy in enhancing the

reading comprehension of Grade 4 pupils during the School Year 2025-2026 in one of the
public elementary schools in Ozamiz City. Specifically, it aimed to determine pupils'
reading comprehension levels before and after the implementation of the DiceRoll Strategy
and to identify whether there was a significant difference in their reading comprehension
levels before and after the intervention. The study utilized a pretest-posttest design to
measure the pupils' reading comprehension performance. The findings served as the basis
for assessing the effectiveness of the DiceRoll Strategy as an interactive, learner-centered
approach to improving pupils' comprehension skills.
Findings

This study yielded the following findings:

1. The level of pupils’ reading comprehension before the implementation of the
DiceRoll Strategy was satisfactory.

2. The level of pupils’ reading comprehension after the implementation of the DiceRoll
Strategy was very satisfactory.

3. A very highly significant difference existed in the pupils’ reading comprehension

levels before and after the implementation of the DiceRoll Strategy.
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Conclusion

Based on the findings of the study, the following are the conclusions:

1. The level of pupils’ reading comprehension before the implementation of the
DiceRoll Strategy is satisfactory.

2. The level of pupils’ reading comprehension after the implementation of the
DiceRoll Strategy is very satisfactory.

3. Asignificant difference exists in the pupils’ reading comprehension levels before
and after the implementation of the DiceRoll Strategy, indicating that the DiceRoll Strategy
effectively improves pupils’ reading comprehension skills.

Recommendation

Based on the findings and conclusions of the study, it is recommended that:

1. Teachers may conduct interactive and learner-centered reading activities, such as
the DiceRoll Strategy, to improve pupils’ reading comprehension performance.

2. School administrators may provide instructional support, reading materials, and
teacher training programs that promote the use of engaging reading strategies in the
classroom.

3. Future researchers may conduct similar studies using other instructional
interventions, grade levels, or larger groups of respondents to further validate the

effectiveness of the DiceRoll Strategy in improving reading comprehension skills.
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Appendix A

Pretests and Posttests (Reading Comprehension Test)

Name: Grade and Section:

School: Score:

Directions: Read the story carefully and circle the letter of the correct answer for each
question.

“The Boy Who Cried Wolf «
Aesop

In a small village, there was a boy whose job was to watch over the village sheep. He had to protect them from wolves
and alert the villagers if danger came.

One day, while lying on the grass and watching the clouds, the boy became very bored. He imagined shapes in the
clouds—a rabbit, a dragon, and even a wolf. Suddenly, he thought he saw a wolf. Excited to play a trick, he shouted at
the top of his lungs, “Wolf! Wolf!”

The villagers ran to the field as fast as they could, leaving their chores behind. When they arrived, there was no wolf.
The boy laughed, saying, “There isn’t a wolf!” The villagers scolded him, warning him not to lie again.

The next day, the boy was bored again. Remembering how everyone ran to help the day before, he shouted, “Wolf! Wolf!”
once more. The villagers came running, only to find that there was still no wolf. They were angry at the boy for tricking
them again.

A few days later, a real wolf crept near the flock, ready to attack the sheep. The boy shouted in fear, “Wolf! Wolf!” But
the villagers, remembering his lies, thought he was tricking them again. They ignored him and continued their work.
When they returned to the field later, the wolf had taken some of the sheep, and the boy realized the serious consequences
of lying.

1. Who is the main character in the story?
A. The boy watching the sheep
B. The villagers
C. The wolf

2. Where does most of the story take place?
A. In the village marketplace
B. On the hillside where the sheep graze
C. Inside the boy’s home

3. What is the main problem in the story?
A. The wolf always attacks the boy
B. The villagers cannot count the sheep
C. The boy cries wolf even when there is no danger

4. What is the main event that causes the story to change?
A. The boy decides to rest under a tree
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11.

12.

13.

B. The wolf really appears and the boy calls for help
C. The villagers throw a party
What lesson can we learn from the story’s ending?
A. Playing tricks is harmless fun
B. Honesty is important because lies have consequences
C. Wolves are always dangerous

Which characters are responsible for helping the sheep?
A. The villagers
B. The wolf
C. The boy

Why did the villagers come running the first time?
A. They wanted to play with the boy
B. They believed the boy was in danger
C. They wanted to count the sheep

How many times did the boy trick the villagers before the real wolf came?
A. Once
B. Twice
C. Three times

How do the villagers feel after realizing the boy lied twice?
A. Angry and distrustful
B. Happy and proud
C. Excited to help

What does the wolf represent in the story?
A. Real danger or consequences of ignoring warnings
B. A playful animal to chase
C. A friend of the boy

Why do you think the boy lied about the wolf at first?
A. He wanted to teach the villagers a lesson
B. He was bored and wanted attention
C. He was protecting the sheep

Which trait did the boy show at the beginning?
A. Honesty
B. Mischievousness
C. Responsibility

How did the villagers respond the first time the boy cried wolf?
A. They ignored him
B. They ran to help him immediately
C. They laughed at the sheep

32
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Why did the villagers stop believing the boy?
A. They realized he often did not tell the truth
B. They thought the wolf was harmless
C. They did not like helping others

Which character trait does the boy learn by the end of the story?
A. Responsibility
B. Creativity
C. Patience

How does the boy feel when the real wolf comes?
A. Calm
B. Fearful
C. Angry at the villagers

Why is the boy’s behavior considered dishonest?
A. He warned people about a real wolf
B. He shouted “wolf” when there was no wolf
C. He helped the villagers

What is the villagers’ main reason for helping the boy before the wolf appears?
A. They trust him
B. They want to play games
C. They want to punish him

How do the villagers show responsibility in the story?
A. They leave their chores to check on the boy’s warning
B. They ignore the boy completely
C. They scold the wolf

Why does the boy regret lying at the end?
A. Because it made him bored
B. Because the villagers ignore him when danger is real
C. Because he likes wolves

What might have happened if the boy had told the truth the first time?
A. The sheep would run away
B. The villagers would trust him and protect the sheep
C. The wolf would leave immediately

If the boy continues to lie in real life, what could happen?
A. People may not believe him even when he tells the truth
B. He will gain more friends
C. He will never face problems
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How could the boy have stayed entertained without lying?
A. By scaring the villagers
B. By playing safely while still watching the sheep
C. By leaving the sheep alone

If the villagers had punished him after the first lie, what might change?
A. The wolf would have disappeared
B. The boy might have learned honesty earlier
C. The sheep would have gone to the village

Which action shows the boy taking responsibility after the loss of the sheep?
A. Admitting his mistake and learning from it
B. Blaming the wolf
C. Running away from the hill

How would the story change if the wolf never appeared?
A. The boy’s lies would have no serious consequence
B. The villagers would still be angry
C. The boy would feel scared

What would likely happen if the villagers always ignored warnings?
A. They could miss real danger
B. They would have fun
C. The boy would always be honest

Which choice shows the boy is learning from his mistakes?
A. Calling for help only when danger is real
B. Continuing to lie
C. Ignoring the sheep

Why do stories like this help children learn values?
A. They only entertain
B. They show how actions have consequences
C. They describe animals and places

How can you apply the story’s lesson in your daily life?
A. Play tricks to get attention
B. Avoid tasks whenever possible
C. Always tell the truth and be responsible for your actions

34



35

Pre-test Evidence




36

Pre-test

Section: ... |

Subject. .

s as

B 4
€ .
77 4

~ G 1
%

W
/@ X
) 4 &

S Con

VY




37

_e

J0

t. Lidono ¥ Brudil-Ulodnit

Ld

G- for

@Y,
73 1

P

@ d

O

i

%

/

Sl

W 4



38
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o Pretests and Posttests (Reading Comprehension Test)

Name:. A ) j Grade and Section: ~ W .
School: (po.:y (‘k| Coutuad sehog) Score: _( 30/&0 )
Sy

Directions: Read the story carefully and circle the letter of the correct answer for each question.

“The Boy Who Cried Wolf
Aesop

In a small village. there was a boy whose job was to watch over the village sheep. He had to protect them from wolves and
alert the villagers if danger came.

One day. while lying on the grass and watching the clouds, the boy became very bored. He imagined shapes in the clouds—
a rabbit. a dragon, and even a wolf. Suddenly, he thought he saw a wolf. Excited to play a trick, he shouted at the top of his
lungs. “Wolf! Wolfl™”

The villagers ran to the field as fast as they could, leaving their chores behind. When they arrived, there was no wolf. The
boy laughed. saying. “There isn’t a wolf!” The villagers scolded him, warning him not to lie again.

The next day. the boy was bored again. Remembering how everyone ran to help the day before, he shouted, “Wolf! Wolf!™
once more. The villagers came running, only to find that there was still no wolf. They were angry at the boy for tricking
them again.

A few days later, a real wolf crept near the flock, ready to attack the sheep. The boy shouted in fear, “Wolf! Wolf!” But the
villagers, remembering his lies, thought he was tricking them again. They ignored him and continued their work. When they
returned to the field later, the wolf had taken some of the sheep, and the boy realized the serious consequences of lying.

1. o is the main character in the story?
The boy watching the sheep
B. The villagers
C. The wolf

Wes most of the story take place?

A. In the village marketplace
On the hillside where the sheep graze
C. Inside the boy’s home

3. Whatisthie main problem in the story?
A. The wolf always attacks the boy
B. The villagers cannot count the sheep
@ The boy cries wolf even when there is no danger
4. Whatisthe main event that causes the story to change?
A. The boy decides to rest under a tree
The wolf really appears and the boy calls for help
C. The villagers throw a party
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g Pretests and Posttests (Reading Comprehension Test)
Name: @442 é (2'4‘, /N f, 5 gﬁ@; / Grade and Section:
School: Score: @)

Directions: Read the story carefully and circle the letter of the correct answer for each question.

“The Boy Who Cried Wolf “
Aesop

In a small village, there was a boy whose job was to watch over the village sheep. He had to protect them from wolves and
alert the villagers if danger came.

One day. while lying on the grass and watching the clouds, the boy became very bored. He imagined shapes in the clouds—
a rabbit, a dragon. and even a wolf. Suddenly, he thought he saw a wolf. Excited to play a trick, he shouted at the top of his
lungs, “Wolf! Wolfl™

The villagers ran to the field as fast as they could, leaving their chores behind. When they arrived, there was no wolf. The
boy laughed. saying. “There isn’t a wolfl” The villagers scolded him, warning him not to lie again.

The next day, the boy was bored again. Remembering how everyone ran to help the day before, he shouted, “Wolf! Wolf!”
once more. The villagers came running, only to find that there was still no wolf. They were angry at the boy for tricking
them again. ‘

A few days later, a real wolf crept near the flock, ready to attack the sheep. The boy shouted in fear, “Wolf! Wolf!” But the
villagers, remembering his lies, thought he was tricking them again. They ignored him and continued their work. When they
returned to the field later, the wolf had taken some of the sheep, and the boy realized the serious consequences of lying.

1. Who is the main character in the story?
The boy watching the sheep
he villagers
C. The wolf

2. Whered6es most of the story take place?

. In the village marketplace

On the hillside where the sheep graze
C. Inside the boy’s home

3. What is the prdin problem in the story?
e wolf always attacks the boy
, The villagers cannot count the sheep
© The boy cries wolf even when there is no danger

ain event that causes the story to change?
he boy decides to rest under a tree

The wolf really appears and the boy calls for help
C. The villagers throw a party
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WEEK 1 LESSON PLAN (4As + DiceRoll Strategy)

Grade: 4 | Time: 45 minutes

Topic: Identifying Elements of a Short Story
Learning Competency: Comprehend literary texts (EN4LR-IV-1)

Teacher Activity

Pupil Activity

Preparation / Apperception

“Good morning, class! How are you
today?”

“Good morning, Teacher! We are fine.”

“Who likes listening to stories?”

Pupils raise hands: “I like animal stories!” “I
like adventure stories!”

“What parts of a

remember?”’

story do you

“Characters, setting, problem,

ending/solution.”

events,

Motivation / Statement of Aim

Shows story on board: “The Lost Puppy”

Pupils observe attentively.

“Today, we will identify characters,
setting, problem, events, and solution
in a story. We will use DiceRoll Strategy
to make it fun!”

Pupils nod and show excitement.

Activity (Concrete Stage / Engage)

Reads story aloud.

Pupils listen carefully and follow along in

handouts.
“Form 6 groups. Roll dice: 1=Characters, | Groups roll dice and answer:
2=Setting, 3=Problem, 4=Events, | | — Characters: Eri, puppy, friends
5=Solution, 6=Bonus/Favorite Part. |2 ~—  Setting: Park, one day
Read aloud and explain your element.” | 3 — Problem: Puppy lost

4 — Events: Eri searched, asked friends,
found owner
5 — Solution: Puppy goes home safely

6 — Bonus: Favorite: Eri helping puppy

Teacher asks: “Does this make sense?
Any details missing?”

Pupils add extra observations: “Eri was
brave.”
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Analysis (Pictorial Stage / Understand)

Writes table on board: Story Element —
Example. Guided questions: “Who are
the characters? Where and when? What is
the problem? What events happen? How
is it solved?”

Pupils copy chart and answer.

Setting, Problem, Events, Solution. Asks:
“Why are these important?”

Abstraction  (Abstract Stage /
Generalize)
Defines each element: Characters, | Pupils answer: “It helps us understand and

retell the story.”

Application (Practice Stage / Use
Concept)

Distributes “Anne and the Stuck Cat”
handout. Groups roll dice, identify
element, fill chart, and read aloud.

Groups read aloud: Characters — Anne,
Luke, cat; Setting — House/garden; Problem
— Cat stuck; Events — Anne tried, Luke
helped, called neighbor; Solution — Cat
safe; Bonus — Luke helping Anne

Generalization / Closing

Recaps: “We learned characters, setting,

problem, events, solution, and

bonus/favorite part.”

Pupils answer: “We can now identify story
elements.”

Homework: “Read a story at home and
write its elements in a chart.”

Pupils copy homework.

WEEK 2 LESSON PLAN (4As + DiceRoll Strategy)

Grade: 4 | Time: 45 minutes
Topic: Sequencing the Events of a Story

Learning Competency: Comprehend literary texts (EN4LR-IV-1)

Teacher Activity

Pupil Activity

Preparation / Apperception
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“Good morning! Who remembers the
events in last week’s story?”

“Eri searched, asked friends, found puppy’s
owner.”

“Today, will focus on plot
sequence—the order of events in a

story.”

w¢E

Pupils listen attentively.

Motivation / Statement of Aim

Shows story on board: “The Brave Little
Tailor”

Pupils observe attentively.

“By the end of this lesson, you will be
able to sequence the events of a story
correctly using DiceRoll Strategy.”

Pupils nod.

Activity (Concrete Stage / Engage)

Reads story aloud.

Pupils listen and follow along.

“Form 6 groups. Roll dice: 1=Event 1,
2=Event 2, 3=Event 3, 4=Event 4,
5=Event 5, 6=Bonus/Favorite Event.
Read aloud and explain your event.”

Groups roll dice and answer:
Event 1 —  Tailor kills  flies
Event 2 — Encounters giants
Event 3 — Outsmarts giants
Event 4 — Captures wild animals
Event 5 — Marries princess

Event 6 — Favorite: Outsmarting giants

Teacher asks: “What happens first, next,
last?”

Pupils discuss and adjust sequence.

Analysis
Understand)

(Pictorial Stage /

Draws timeline: Event 1 — Event 2 —
Event 3 — Event 4 — Event 5

Pupils copy chart and arrange events in order.

Abstraction
Generalize)

(Abstract  Stage /

Explains: “Sequencing events helps us
understand the story and retell it
correctly.”

Pupils write definition: “It helps us retell
stories in order.”

Application (Practice Stage / Use
Concept)
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Distributes story: “The Clever Rabbit”.
Groups roll dice, identify events, and
read aloud.

Groups read: Event 1 — Rabbit tricks lion;
Event 2 — Lion chases; Event 3 — Rabbit
escapes; Event 4 — Rabbit teaches lesson;
Event 5 — Village celebrates; Event 6 —
Favorite: Rabbit’s cleverness

Teacher asks: “Can you put the events in
the correct order?”

Pupils arrange events in sequence and
present to class.

Generalization / Closing

Recaps: “Sequencing events helps us
understand and retell stories correctly.”

Pupils answer: “We can now tell stories in
order.”

Homework: “Read a short story and
write the events in order on a chart.”

Pupils copy homework.

WEEK 3 LESSON PLAN (4As + DiceRoll Strategy)

Grade: 4 | Time: 45 minutes

Topic: Identify the Narrator and Point of View
Learning Competency: Comprehend literary texts (EN4LR-IV-1)

Teacher Activity

Pupil Activity

Preparation / Apperception

elements and event sequences?”’

“Good morning! Who remembers story | Pupils answer: “Characters, problem,

events, solution.”

point of view.”

“Today, we will learn about narrator and | Pupils listen attentively.

Motivation / Statement of Aim

Shows story: “The Lost Puppy”

Pupils observe attentively.

point of view using DiceRoll Strategy.”

to identify who tells the story and the

“By the end of the lesson, you will be able | Pupils nod.

Activity (Concrete Stage / Engage)

Reads story aloud.

Pupils listen carefully.
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Groups roll dice: 1=Identify narrator,
2=First-person, 3=Third-person, 4=Explain
narrator’s  reliability, 5=Examples of

narrator’s thoughts, 6=Bonus/favorite detail

Groups roll dice and read aloud:
1 —  Narrator: Third person
2 — First-person? No
3 — Third-person
4 — Explanation: narrator knows
characters’ actions

5 — Thoughts: Eri wanted to help puppy
6 — Favorite: Eri’s kindness

Teacher asks: “Why is it important to know
the narrator?”

Pupils answer: “So we know who is
telling the story and understand the events
better.”

Analysis (Pictorial Stage / Understand)

Draws diagram: Narrator — Point of View
(1st/3rd)

Pupils copy diagram.

Abstraction (Abstract Stage / Generalize)

Explains: “Point of view tells who is telling
the story. First-person uses I/me; Third-
person uses he/she/they.”

Pupils copy definitions and examples.

Application (Practice Use

Concept)

Stage /

Distributes story: “Anne and the Stuck Cat”.
Groups roll dice, identify narrator and point
of view, read aloud.

Groups answer: Narrator — Third person;
Point of view — He/she; Explanation —
Narrator tells what happens to Anne and
Luke; Bonus — Favorite: Luke helping
Anne

Generalization / Closing

Recaps: “Narrator and point of view help us
understand the story better.”

Pupils answer: “We know who tells the
story and how events are described.”

Homework: “Read a story and write who the
narrator is and the point of view.”

Pupils copy homework.

WEEK 4 LESSON PLAN (4As + DiceRoll Strategy)



Grade: 4 | Time: 45 minutes
Topic: Summarize/Retell the Story
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Learning Competency: Comprehend literary texts (EN4LR-IV-1)

Teacher Activity

Pupil Activity

Preparation / Apperception

“Good morning! Who remembers the
story elements we learned?”

Pupils recall: Characters, setting, problem,
events, solution, narrator, point of view.

“Today, we will summarize and retell
a story using the elements we learned.”

Pupils listen attentively.

Motivation / Statement of Aim

Shows story: “The Brave Little Tailor”

Pupils observe.

“By the end of this lesson, you will be
able to summarize and retell the story
in your own words using DiceRoll
Strategy.”

Pupils nod.

Activity (Concrete Stage / Engage)

Reads story aloud. Pupils listen carefully.

Groups roll dice: 1=Characters, | Groups roll dice and read aloud:

2=Setting, = 3=Problem, 4=Events, | 1 — Characters: Tailor

5=Solution, 6=Summary/Retell 2 — Setting: Kingdom
3 — Problem: Tailor faces giants

4 — Events: Tailor kills flies, meets giants,
outsmarts them
5 — Solution: Tailor succeeds, marries
princess

6 — Summary: Tailor is clever, brave, and

wins princess

Teacher asks: “What are the main points
to remember for your summary?”

Pupils answer: Characters, problem, key
events, solution.

Analysis
Understand)

(Pictorial Stage /
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Teacher explains: “A summary retells
the story in fewer words, including only
the important elements.”

Pupils copy definition.

Abstraction  (Abstract Stage /
Generalize)
Teacher emphasizes: “Summarizing | Pupils answer: “We can retell stories in order

helps you remember and tell stories
clearly.”

using main points.”

Application (Practice Stage / Use
Concept)

Groups read story: “The Clever
Rabbit”. Roll dice and retell story using

key elements.

Pupils retell story: Characters — Rabbit;
Setting — Forest; Problem — Lion chases;
Events — Rabbit tricks lion; Solution —
Rabbit escapes; Summary — Rabbit clever,
lion learns lesson

Generalization / Closing

Recaps: “Summarizing helps us tell
stories clearly and remember important
parts.”

Pupils answer: “We can summarize and retell
stories.”

Homework: “Read a story and

summarize it in 5 sentences.”

Pupils copy homework.
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C. Developing and Deepening | A. Activities
Understanding Pre- Reading
(Task and Thought) (Strategy: Unlocking of Difficult Words)
Direction: Match the word with its correct meaning.
1. A sweet or pleasant smell.
2. A plant that grows by spreading on the ground.
3. A plant that climbs or spreads using its long stem.
4. When flowers are opening and growing.
5. Showing many colors that change when light hits it.

Fragrance Vines Creeper
Blooming Iridescent
Reading Proper

(Strategy: DiceRoll) {3

Directions: The class will be divided into six groups; each group will
roll a dice to determine who reads the passage aloud, and after reading,
each group will share with their members what they understood from
the story to answer the questions.

Lara’s Garden Adventure

Lara loved visiting her grandmother’s garden. It was full of green plants, tall trees, and colorful flowers.
She always felt excited to explore every comer. She especially loved the fragrance of the flowers.
Fragrance is the sweet smell that flowers give off. The pleasant smell made Lara feel calm and happy.

One moming, Lara noticed a vine climbing up an old tree. A vine is a plant that grows along the ground
or climbs on trees. She watched it twist and wind around the branches. Her grandmother said it was a
creeper, a plant that climbs on trees or walls. Lara leamed that creepers can grow slowly but steadily and
make the garden look more beautiful.

The vine had tiny flowers on it. The flowers were blooming, which means they were opening and growing.
Lara carefully counted the flowers and saw many different colors: pink, yellow, and white. i
flowers made the garden look lively and full of joy. Lara loved seeing the flowers wake up to the moming
sunlight.

As she walked along the garden path, Lara saw a butterfly resting on a flower. Its wings were iridescent
in the sunlight. Iridescent means showing many colors that shine like a rainbow. Lara watched in
amazement as the colors changed when the butterfly moved. She felt happy to see something so bright and
magical in the garden.

Later, Lara heard 8 buzzing sound. It was a bee flying from flower to flower. She remembered that bees
help flowers grow by carrying pollen. Lara thought about how every little part of the garden worked
together. The vines, the flowers, the butterflies, and the bees all made the garden alive and beautiful.

Before going home, Lara helped her grandmother water the plants. She used a watering can to give water
1o the flowery and vines, Watering the plants made Lara feel proud. She leamed new words, saw many
wonders, and felt grateful for the garden. She couldn't wait to visit again tomorrow.
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Bakit mahalaga na mayroong karapatan ang bawat tao?

Mahalaga ang karapatan dahil ito ang nagbibigay proteksyon,
respeto, at oportunidad sa bawat tao na mamuhay ng maayos at
payapa sa lipunan.

Ano ang ibig sabihin ng salitang “Karapatan’?

Ang karapatan ay mga bagay o pribilehiyo na dapat matanggap
0 matamasa ng bawat tao upang mamuhay nang maayos, ligtas, at
may dignidad.

Mga karapatan ng tao:

1. Karapatang tratuhin nang pantay

— Ang bawat tao ay dapat igalang at hindi pinipili o dinadaya.

2. Karapatang maging ligtas

— Ang bawat isa ay may karapatang maprotektahan laban sa
panganib at karahasan.

3. Karapatang marinig o mapakinggan

— May karapatan ang bawat tao na maipahayag ang kanyang
saloobin o opinyon.

4. Karapatang makapag-aral

— Ang bawat bata ay may karapatang makakuha ng edukasyon.

C. Integrasyon
(Strategy: DiceRoll)

Hahatiin ko kayo sa anim na pangkat. Ang numerong lalabas sa
dice ang magiging gawain ninyo. Ang bawat grupo ay pipili ng
isang lider, sekretarya, at isang tagapag-ulat. Bibigyan ko lamang
kayo ng tatlong minute para gawin ito.

Roll 1: Gumawa ng isang yell tungkol sa karapatang maging ligtas

Roll 2: Gumawa ng isang tula tungkol sa karapatang
makapag-aral

Roll 3: Gumawa ng isang kanta tungkol sa karapatang tratuhin ng
pantay

Roll 4: Gumawa ng isang role play tungkol sa karapatang marinig

Roll 5: Gumawa ng isang dialogue tungkol sa karapatang marinig

Roll 6; Gumawa ng isang sayaw tungkol sa karapatang maging

ligtas
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D. Making Generalizations Ano ang ibig sabihin ng alintuntunin?
(Abstraction)

Magbigay ng isang halimbawa.

Kayo ba ay masunuring bata?

Paano niyo maipapakita ang pagiging masunurin?

Bakit importante ang pagiging masunurin?

IV. EVALUATING LEARNING AND MAKING REFLECTION
A. Evaluating Learning C. Integrasyon
(Tools for Assessment) (Strategy: DiceRoll)

Hahatiin ko kayo sa anim na pangkat. Ang numerong lalabas sa
dice ang magiging gawain ninyo. Ang bawat grupo ay pipili ng
isang lider, sekretarya, at isang tagapag-ulat. Bibigyan ko lamang
kayo ng tatlong minute para gawin ito.

Roll 1: Paghahanap ng mahalagang impormasyon

Gawain: Hanapin sa binasang teksto.
1. Magbigay ng dalawang halimbawa ng Karapatan ng bata.

2. Magbigay ng dalwang halimbawa ng tungkulin ng bata.

Roll 2: Paghahambing at Pagkakaiba

Gawain: Thambing ang Karapatan at tungkulin gamit ang
venn diagram.

1. Ano ang pagkakatulad ng Karapatan at Tungkulin?

2. Ano ang pagkakaiba ng dalawa?
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Roll 3: Talasitaan at Kahulugan
Gawain: Ipaliwanag sa harapan ang mga sumusunod na
salita.

1. Alintuntunin
2. Karapatan

Roll 4: Pagtutukoy sa Sanhi at Bunga

Gawain: Sagutin ang mga sumusunod.

1. Ano ang maaring mangyari kung walang alintuntunin sa
pamayanan?

2. Paano maapektuhan ang karapatan ng mga tao?

Roll 5: Paglalapat ng Paraan

Gawain: Magbigay ng tatlong paraan kung paano
maipapakita ng pamilya ang pagsunond sa mga alintunin sa
pamayanan.

L

2.
3

Roll 6: Pagpapasya sa Sitwasyon

Sitwasyon: May nakita kang kaklase na nagtatapon ng basura
kung saan-saan.

1. Ano ang dapat mong gawin?

2. Paano mo pagsasabihan ang iyong kaklase tungkol sa
kanyang ginawa?

AR Address: IBJT Compound, Carangan, Ozamiz City
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2. Pagsusuri (Analysis)
- (DiceRoll Strategy)

Tungkol saan ang napanood na bahagi ng palabas ni Ms. Jessica Soho?
Anong kakaibang nilalang ang nabanggit sa palabas?

Ang nabanggit sa ating napanood ay isang nakakatakot na nilalang na
tinatawag nating kapre.

Paano inilalarawan ang kapre?

Kapre - isang higanteng nilalang na may taas na 7 hanggang 9
natalampakan na matatagpuan sa puno, maitim, mabalahibo at laging may
hawak na tabako.

Ano ang ginagawa ng kapre batay sa ulat ng KMJS?

Saan naganap ang nakkikilabot na pangyayari?

Kung ikaw ang makakakita ng ganitong nilalang, ano ang iyong
gagawin?

Kapag tayo ay natatakot sa ating mga binabasa o pinapanood, ano ang
tawag sa ating pinapanood?

Ano ang ibig sabihin ng kababalaghan?

Ang kababalaghan ay mga pangyayaring misteryoso, di-
mapaliwanag, o di-karaniwang mga kaganapan na maaaring ituring na
supernatural o hindi pa napapatunayan na dahilan o paliwanag.

Anong uri ng teksto ang bidyong pinanuood?

Ano ang ibig sabihin ng tekstong naratibo?

Ang tekstong naratibo ay naglalayong magkwento ng isang

pangyayari o karanasan sa sunod-sunod na pagkakasunod-sunod. Maaaring ito
ay kuwentong bayan, kababalaghan, o personal na karanasan.

[
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ACTION RESEARCH WORK PLAN AND TIMELINE

(Grade 4)

Week

Focus / Activity

Procedure / Implementation

Week 1

Introduction & Pre-
Assessment (Story
Elements)

- Introduce the day’s lesson: identifying basic
elements of a short story (characters, setting, plot,
problem, theme).

- Explain the DiceRoll Strategy, its purpose, and
how each dice number corresponds to tasks.

- Conduct a pre-assessment to determine baseline
comprehension levels.

- Short story is read aloud; baseline tasks
completed individually.

Week 2

Guided Practice (Story
Elements)

- Introduce the day’s target skill: identifying story
elements.

- Model how to identify elements using examples.
- Implement DiceRoll Strategy: pupils roll a die
and accomplish the task that corresponds to the
number (e.g., 1 = characters, 2 = setting, etc.).

- Guided tasks done with teacher support.

Week 3

Partner Practice
(Sequencing of
Events)

- Teach new content: arranging/ sequencing events
of a story in the correct order.

- Pupils work in pairs using DiceRoll task cards
for sequencing (e.g., roll 3 = arrange 3 events; roll
5 = arrange 5 events).

- Partners compare answers, discuss correct order,
and justify their sequencing.

Week 4

Reinforcement &
Collaborative Work
(Point of View)

- Introduce point of view: first-person vs. third-
person narrator.

- Small-group DiceRoll activity: each roll assigns
a POV task (e.g., identify narrator, rewrite a line
from another POV, explain how POV affects the

story).
- Groups present short outputs.

Week 5

Guided Summarizing /
Retelling

- Teach summarizing and retelling the main events
of a story using own words.

- Teacher models how to summarize short stories.
- DiceRoll Strategy: each number corresponds to a
summarizing length or focus (e.g., roll 2 =
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summarize using 2—3 sentences, roll 6 = include
beginning-middle—end).

Week 6 | Independent Practice - Introduce making personal connections to the
(Making Connections) | story (text-to-self, text-to-world).
- Pupils work independently using DiceRoll tasks
(e.g., roll 1 = text-to-self connection, roll 6 = both
self and world connection).
- Students share reflections with classmates.
Week 7 | Integration of Skills - Conduct a combined lesson where pupils apply
(Elements + previously learned skills.
Sequencing + POV + | - Pupils work in groups using integrated DiceRoll
Summary) tasks that combine multiple skills (e.g., roll 4 =
identify elements + sequence events).
- Groups collaborate to complete multi-skill tasks.
Week 8 | Culminating Task & - Conduct a culminating reading comprehension
Post-Assessment activity using a new short story.
(Comprehension - Implement a post-assessment measuring story
Synthesis) element, sequencing, POV, summarizing, and

personal connections.

- Compare results with pre-assessment to measure
improvements in comprehension.

- Short class reflection on learning gains and how
the DiceRoll strategy helped.
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Reflection
1% Intervention - Making use of Context Clues Through Definition

My first teaching experience using the DiceRoll Strategy was both exciting and
challenging. At first, I felt a bit nervous about how the pupils would respond, but as the
activity went on, I noticed that they became more engaged and interested in the lesson. The
use of dice made the class more interactive and fun, which encouraged participation even
from those who are usually quiet.

However, I also realized that I need to improve my time management and give
clearer instructions to avoid confusion during the activity. Some pupils needed more
guidance in understanding the tasks connected to each dice roll. Despite these challenges,
I can say that the strategy was effective in promoting active learning and improving
comprehension.

Overall, this experience helped me understand the importance of using creative
strategies in teaching. It also motivated me to enhance my skills in classroom management
and instruction delivery to make future lessons more effective.
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Reflection

2"d Intervention - Mga Alituntunin o Patakaran: Kaugnayan nito sa TungKkulin at
Karapatan

My second teaching intervention focused on “Mga Alituntunin o Patakaran:
Kaugnayan nito sa Tungkulin at Karapatan.” During the lesson, I observed that the pupils
were able to relate the topic to their daily experiences, especially in school and at home.
They showed understanding of how rules are connected to their responsibilities and rights
as individuals.

The discussion became more meaningful when I allowed them to share their own
examples, which made the lesson more interactive and relatable. However, I noticed that
some pupils still needed guidance in clearly distinguishing between “tungkulin” and
“karapatan.” This showed me the importance of providing more examples and using simple
explanations suited to their level.

Overall, the intervention was effective in helping pupils understand the value of
following rules and being responsible individuals. This experience reminded me that
connecting lessons to real-life situations greatly improves pupils’ engagement and
understanding. Moving forward, I will continue to use strategies that promote participation
and clarity in learning.



3 Intervention
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Reflection
34 Intervention - Tekstong Naratibo: Kwentong Kababalagahan

My third teaching intervention focused on “Tekstong Naratibo: Kwentong
Kababalaghan.” The pupils showed excitement and curiosity during the lesson, especially
because the topic involved mysterious and interesting stories. Their interest helped increase
their participation, as many were eager to listen and share their own ideas about the story.

I observed that the pupils were able to identify the elements of a narrative text, such
as characters, setting, and events. The use of a kababalaghan story made the lesson more
engaging and meaningful for them. However, some pupils had difficulty in organizing their
thoughts when asked to retell or explain parts of the story, which showed that they still
need more practice in sequencing and comprehension.

Overall, the intervention was effective in capturing the pupils’ attention and
improving their understanding of narrative texts. This experience taught me that using
interesting and relatable stories can greatly enhance learning. Moving forward, I will
continue to provide guided activities to help pupils improve their storytelling and
comprehension skills.
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Reflection

4th Tntervention - Alituntunin o Patakaran at Bakit ito Mahalaga: Mga Karapatan
ng Tao

My fourth teaching intervention focused on “Alituntunin o Patakaran at Bakit ito
Mahalaga: Mga Karapatan ng Tao.” During the lesson, I observed that the pupils were able
to understand the importance of rules in protecting their rights as individuals. They showed
interest when the discussion included real-life situations, which helped them connect the
lesson to their own experiences.

I noticed that the pupils became more active when they were asked to explain why
rules are important, especially in maintaining fairness and order. However, some pupils
still needed support in expressing their ideas clearly, so I realized the need to guide them
with simple questions and examples.

Overall, the intervention was effective in helping the pupils appreciate the value of
rules in relation to human rights. This experience taught me that meaningful discussions
and relatable examples play a big role in deepening pupils’ understanding. In my future
teaching, I will continue to encourage participation while improving my strategies to
support learners in expressing their thoughts more confidently.
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Appendix E
PARENTAL CONSENT
Greetings!
I, a student researcher of under the program of

, respectfully request your permission for your
child/children, who are under 18 years of age, to participate in our study.

This study aims to determine how the DiceRoll Strategy, a game-based activity, can
strengthen Grade 4 pupils’ reading comprehension, classroom focus, and learning
retention. During selected reading lessons, pupils will participate in brief DiceRoll
activities in which they roll a die and complete a short comprehension or reflection task
based on the number rolled. These activities will be used at the end of lessons to check
pupils’ understanding and encourage active reflection on the text.

Your participation will be a great help for the success of our study.
Thank you very much!

Respectfully yours,

Researcher

Noted:

ACKNOWLEDGMENT

I have read this consent form and give my consent for my child/children to participate in
this study.

Guardian’s name: Date:
Contact no.: Signature:
Approved:

Name:

Ethics Review Board Chair
Contact no.:
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PARENTAL CONSENT
Maayong Adlaw!
Ako, usa ka estudyante-researcher sa ubos sa programa
sa , mapailubon nga nangayo sa inyong pagtugot aron ang

inyong anak/anak nga wala pa moabot sa 18 anyos moapil sa among pagtuon.

Ang pagtuon niini nagtinguha sa paghibalo kung giunsa sa paggamit sa DiceRoll Strategy,
usa ka duwa-based nga pamaagi, pagpalig-on sa pagbasa ug pagsabot sa Grade 4 nga mga
estudyante. Atol sa pipila ka leksyon sa pagbasa, ang mga partisipante pagadumalahon sa
pag-roll og dice ug pagtuman sa mubo nga buluhaton base sa numero nga ilang makuha.
Kini nga mga buluhaton makatabang sa pagsusi sa ilang pagsabot sa istorya ug sa ilang
paghunahuna mahitungod sa leson.

Ang inyong pagtugot dako kaayong tabang alang sa kalampusan sa among pagtuon.

Daghang Salamat!

Respectfully yours,

Researcher

Noted:

ACKNOWLEDGMENT

Nasabtan nako kini nga porma ug naghatag ko og pagtugot nga moapil ang akong
anak/anak sa pagtuon.

Ngalan sa Ginikanan: Petsa:
Contact no.: Pirma:
Giaprobahan:

Ngalan:

Ethics Review Board Chair
Contact no.:
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Appendix F
KASABUTAN SA PAGTUGOT SA BATA

Ako, si , tibuok kasingkasing nga mosugot
nga mahimong bahin sa pagtuon nga gitawag nga “DiceRoll Strategy: A Game-Based
Reading Comprehension Approach for Grade 4 Pupils.” Apil sa pamaagi ang
pagdumala sa DiceRoll activities sa katapusan sa pipila ka leksyon sa pagbasa aron masuta
ang akong pagsabot sa teksto ug ang akong paghinumdom sa leksyon. Wala kini makadaot
ug dili kini makahatag ug sakit o peligro sa akong lawas. Kini nga pamaagi himuon sulod
sa takdang oras sa klase ug dili molapas sa kasagaran nga kalihokan sa eskwelahan.

Wala ko gipugos, gikulbaan, o giingnan sa bisan unsang paagi aron moapil niini
nga pagtuon.

Pirma sa Estudyante Petsa

Saksi:

Ngalan ug Pirma sa Ginikanan Petsa
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ASSENT FORM

I, , willingly agree to take part in the
study titled “DiceRoll Strategy: A Game-Based Reading Comprehension Approach for
Grade 4 Pupils.” Part of the procedure includes participating in reading activities using
the DiceRoll strategy, which involves rolling a die to complete comprehension tasks during
class. This activity is safe and will not cause any harm or discomfort. All procedures will
be conducted only during regular class hours and will not go beyond our usual school
activities.

I understand that I am not forced, threatened, or pressured in any way to join
this study.

Signature of Student Date

Witness:

Name and Signature of Parent/Guardian Date



67

KASABUTAN SA PAGTUGOT SA BATA

Ako, si VEARLIN L. OJGAD-OGAD . tibuok kasingkasing nga mosugot nga
mahimong bahin sa pagtuon nga gitawag nga “DiceRoll Strategy: A Game-Based Reading
Comprehension Approach for Grade 4 Pupils.” Apil sa pamaagi ang pagdumala sa DiceRoll
activities sa katapusan sa pipila ka leksyon sa pagbasa aron masuta ang akong pagsabot sa teksto
ug ang akong paghinumdom sa leksyon. Wala kini makadaot ug dili kini makahatag ug sakit o
peligro sa akong lawas. Kini nga pamaagi himuon sulod sa takdang oras sa klase ug dili molapas
sa kasagaran nga kalihokan sa eskwelahan.

Wala ko gipugos, gikulbaan, o giingnan sa bisan unsang paagi aron moapil niini nga
pagtuon.

/06 [
Pirma sa Estudyante Petsa
Saksi: il
Jreet . O0-Corp 9 Joc /26
Ngalan ug Pirma sa Ginikanan Petsa
Kesearcngt s
Noted:

ACKNOWLEDGMENT

Nasabtan nako kini nga porma ug naghatag ko og pagtugot nga moapil ang akong anak/anak sa
pagtuon.

Ngalan sa Ginikanan: Jaw(m OP QQW)OW Petsa: ¢ /0 /'?6
Contact no.: 0450 6247 Pirma: 5
Giaprobahan:

Ngalan:

Ethics Review Board Chair

Contact no.:




KASABUTAN SA PAGTUGOT SA BATA

Ako, si ’PyL M v Cad,ja __, tibuok kasingkasing nga mosugot nga

mahimong bahin sa pagtuon nga gitawag nga “I)IceRoIl Strategy: A Game-Based Reading
Comprehension Approach for Grade 4 Pupils.” Apil sa pamaagi ang pagdumala sa DiceRoll
activities sa katapusan sa pipila ka leksyon sa pagbasa aron masuta ang akong pagsabot sa teksto
ug ang akong paghinumdom sa leksyon. Wala kini makadaot ug dili kini makahatag ug sakit o
peligro sa akong lawas. Kini nga pamaagi himuon sulod sa takdang oras sa klase ug dili molapas
sa kasagaran nga kalihokan sa eskwelahan.

Wala ko gipugos, gikulbaan, o giingnan sa bisan unsang paagi aron moapil niini nga

pagtuon. ‘
W 1~ 5- 101l

Pirma SaEstudyante Petsa

Saksi: %ﬁd’@ §-5- 202('

Ngalan ug /rma sa Ginikanan Petsa

Reseﬂer/

Noted:

ACKNOWLEDGMENT

Nasabtan nako kini nga porma ug naghatag ko og pagtugot nga moapil ang akong anak/anak sa
pagtuon.

Ngalan sa Ginikanan: ]d @jc‘tﬂ

Contact no.: 040(252 D M]—

Giaprobahan:

Ngalan:

Ethics Review liuard C Inun
Contact no.:
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KASABUTAN SA PAGTUGOT SA BATA

Ako, si _M‘_N_A___MA 50l P, , tibuok kasingkasing nga mosugot nga
mahimong bahin sa pagtuon nga gitawag nga “DiceRoll Strategy: A Game-Based Reading
Comprehension Approach for Grade 4 Pupils.” Apil sa pamaagi ang pagdumala sa DiceRoll
activities sa katapusan sa pipila ka leksyon sa pagbasa aron masuta ang akong pagsabot sa teksto
ug ang akong paghinumdom sa leksyon. Wala kini makadaot ug dili kini makahatag ug sakit o

peligro sa akong lawas. Kini nga pamaagi himuon sulod sa takdang oras sa klase ug dili molapas
sa kasagaran nga kalihokan sa eskwelahan.

Wala ko gipugos, gikulbaan, o giingnan sa bisan unsang paagi aron moapil niini nga

pagtuon,
% 1/ 9]2¢
" Pe

Pirma sa\Estudyante tsa

Saksi:
N (DA 0- Kol 2lafa¢,

Ngalan ug Pirma sa \Ginikanan " Petsa

Kesearcw

Noted:

ACKNOWLEDGMENT

Nasabtan nako kini nga porma ug naghatag ko og pagtugot nga moapil ang akong anak/anak sa
pagtuon.

Ngalan sa Ginikanan: NUA )iike D- [hovex
Contact no.: oM48na on3

Giaprobahan:

Ngalan:

Ethics Review Board Chair
Contact no.:
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Appendix G

Misamis University

Ozaniz Ciry
MISAMIS UNIVERSITY RESEARCH CENTER
CERTIFIED: | BD Z4004: 2013 t t t Eyed
EDITED: Accs -of i =nd L L= o A

LB 05 Mowember 2024

Thesis/Research Data Gathering Approval Form

Diate:

Mame of Auwthors:
CollegeDepantment:
Research Title:

Diata Gathering Procedura:

a. Nype qf Research: (EKindly check)

[] cusnstmve [] uatinnve [ ] Espermena
Approved Pessarch Title Approved Data Approved Data Gathering
& Problem Objectives Gathering Procedure InstrumentTata Shests

b, Responderre'PardeparceSnbjeceSamples fo be Collecred:

¢ Procedure:
[[] survey [[] tmterview [[] Eswerimentation [ ] Leboratory Testing

4 Place gf ImplemanfatonEmdy Area

[fro Be el d ourvide che school s, indicare the namre gf sransportatdon o be weed:
Orivn private vehicle public utility vehicle rental Oithers, please
[] [] [] [ s

e Date’s of Implemenroton/Sampling:

Attachments:
Approved Letter of Consent from the desipnated anthority in the area’placa wers the stdy is to be
I:l conducted
I:l Sigmed Parents’ Cozent

The thesiz proposal mentioned above iz hareby recommendsd for the commencement of data gathering mplementation

Fecomimended by:

Thesiz/Research Adviser Thesiz/Rezearch Instructor

Approved by:

College Dean
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Appendix H
INFORMED CONSENT FORM

1. Ivolunteer to allow my child to participate in the research conducted by Andrea Jan
C. Murallon from the College of Education, Misamis University. | understand that
the study is designed to gather information about using the DiceRoll strategy to
enhance Grade 4 pupils’ reading comprehension skills. My child will be one of the
participants in the study and will engage in classroom activities using the DiceRoll
strategy.

2. My participation in this research is voluntary. I understand that I will not be paid
for my participation. I may withdraw and discontinue participation at any time
without penalty. If I decline to participate or withdraw from the study, no one will
be told.

3. This research will involve my participation. I understand that most questions will
find the discussion interesting and thought-provoking. If, however, I feel
uncomfortable in any way during the survey session, I have the right to decline to
answer any question or to end the survey.

4. The survey will last approximately 3-5 minutes.

5. Tunderstand that the information to be gathered will be treated with confidentiality.
I will not be identified in the paper. Only the researchers and their adviser will have
access to the data of the research.

6. Iunderstand that this research has been reviewed and approved by the DSAS Head
of Misamis University.

7. 1 have read and understood the explanation provided to me. I have had all my
questions answered to my satisfaction, and I voluntarily agree to participate in this
study.

8. Thave been given a copy of this consent form.

Participant’s Signature Date

For further information, please contact:

Andrea Jan C. Murallon I (09668223618/ andreajanmurallon@gmail.com )
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MISAMIS UNIVERSITY

Ozamiz City
College of Education

RESEARCH ROUTING FORM

Date: August 19, 2026
Name of Candidate: ANDREA JAN C. MURALLON I Sem./SY: 2 Semester 2025-2026

Program: Bachelor of Elementary Education ~ Major: General

Title of Research:  DiceRoll Strategy: A Game-Based Reading Comprehension Approach
for Grade 4 Pupils

Signature Date
Adviser: Mrs. Cherry Jane O. Cena s €-14- 20%
Program Head: Beverly B. Dionio. MAEd 74”‘)‘)— §-19- 2026
i
Chairman: Genelyn R. Baluyos, EdD J £-19 - 2026

Grammarly Result: 99/100

Approved for REPRODUCTION/PUBLICATION:

GENELY#I:ALUYOS, EdD

Dean, College of Education
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